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1.1 Introduction 

Since English plays an important role in 21
st
 century Education, it is inevitable for the 

learners to learn the English language. The students are having the fear of getting 

good score in the examination. The nature of English language teaching is varied from 

place to place in schools. It has been rightly said by J Krishnamurti, Know your 

learners for effective classroom teaching. Most of the classroom teachings are 

prescriptive in nature whereas the classroom teaching must be designed by the 

individual teacher. Most of the teachers are in the race of completing the syllabus and 

finishing the works assigned to them. As a result the students fall into stress of 

passing the examination. Infact there is no pedagogy for various types of learners. It is 

said each learner is different at IQ SQ and EQ, then how one common pedagogy 

works in the classroom. The researcher found this on the contrary aims to create stress 

among the students. There could be no fixed pedagogy there could be fixed goals to 

achieve. Suppose the goal is to achieve good score, then whatsoever pedagogy you 

use it has to help them to get good score. 

The following are the various classroom pedagogies  

 

Principles of the structural approach:- 

Prof. F. G. French has entitled the following principles underlying the structural 

Approach: 

1. Importance of forming language Habits ï The structural approach lays stress on 

the importance of forming language habit, particularly the habit of forming words 

in English. 

2. Importance of speech ï The structural approach is based on the principle of 

effective used of speech. 

3. Importance pupilôs activity ï The structural approach is based on the principles of 

the pupilsô activity. The importance of pupilôs activity rather than the activity of 

the teacher is the sure way to learning English. 

4. The principle of oral work ï Oral work is the sheet anchor of the structural 

approach. Oral work is the basis and all the rest are built up from it. 

5. Each language has its own grammar ï Instead of teaching grammar of the target 

language and its structures are to be taught. Each language has its own grammar. 

 

Communicative Approach 

The principles of communicative approach: 

1. Classroom environment provides opportunities for rehearsal of real-life 

situations and provide opportunity for real communication.   
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2. Emphasis on creative role-plays/ simulations/ surveys/ projects/ - all produce 

spontaneity and improvisation within lessons.  

3. Students have to cope with a variety of everyday situations more emphasis on 

active modes of learning, including pair work and groupwork.  

4. It offers communicative activity to students from early stage.  

5. Errors are a natural part of learning process. Communicative approach is 

student-orientated, as it follows students' needs and interests communicative 

approach is not just limited to oral skills.  

6. Reading and writing skills need to be developed to promote students' 

confidence in all language skills teaching grammar is set in context, students 

are awarded of connection between communication and grammar.  

7. Use of idiomatic/ everyday language (even slang words ).  

8. Use of topical items with which students are already familiar in their own 

language arouses studentsô interest and leads to more active participation 

usage of authentic resources, such as newspaper and magazine articles, poems, 

manuals, recipes, telephone directories, videos, newséetc.  

Direct Method 

Richards and Rodgers summarized the principles of the Direct method as follows 

(2001: 12) 

ü Classroom instruction was conducted exclusively in the target language; 

ü Only everyday vocabulary and sentences were taught; 

ü Oral communication skills were built up in a carefully traded progression 

organized around questions-and-answer exchanges between teachers and 

students in small intensive classes; 

ü Grammar was taught inductively; 

ü New teaching points were taught through modeling and practice; 

ü Concrete vocabulary was taught through demonstration, objects, pictures; 

Abstract vocabulary was taught through association of ideas; 

ü Both speech and listening comprehension were taught; 

ü Correct pronunciation and grammar were emphasized. 

 

Grammar Translation Method  

Prator and Celce-Murcia (1979:3) listed the major characteristics of Grammar-

Translation:  

ü Classes are taught in the mother tongue, with little active use of the target 

language; 

ü Much vocabulary is taught in the form of lists of isolated words; 

ü Long, elaborate explanations of the intricacies of grammar are given; 

ü Grammar provides the rules for putting words together, and instruction often 

focuses on the form and inflection of words; 

ü Reading of difficult classical texts is begun early; 
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ü Little attention is paid to the context of texts, which are treated as exercices in 

grammatical analysis; 

ü Often the only drills are exercices in translating disconnected sentences from 

the target language into the mother tongue; 

ü Little or no attention is given to pronunciation. 

 

Dir ect Method 

Richards and Rodgers summarized the principles of the Direct method as follows  

ü Classroom instruction was conducted exclusively  

in the target language; 

ü Only everyday vocabulary and sentences were taught; 

ü Oral communication skills were built up in a carefully traded progression 

organized around questions-and-answer exchanges between teachers and 

students in small intensive classes; 

ü Grammar was taught inductively; 

ü New teaching points were taught through modeling and practice; 

ü Concrete vocabulary was taught through demonstration, objects, pictures; 

Abstract vocabulary was taught through association of ideas; 

ü Both speech and listening comprehension were taught; 

ü Correct pronunciation and grammar were emphasized. 

 

Task based Language Teaching Method 

Broady (2006) notes that TBLT may not provide sufficient "Interaction 

Opportunities."   

Bruton (2005) identifies other concerns: 

¶ There is no acquisition of new grammar or vocabulary features 

¶ Everything is left to the teacher 

¶ Not all students are or will be motivated by TBLT 

¶ Some students need more guidance and will not or cannot `notice´ language 

forms (grammar) or other elements of accuracy 

¶ Students typically translate and use a lot of their L1 rather than the target 

language in completing the tasks. 
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¶ Students are encouraged to use language creatively and spontaneously through 

tasks and problem solving 

¶ Students focus on a relationship that is comparable to real world activities 

¶ The conveyance of some sort of meaning is central to this method 

¶ Assessment is primarily based on task outcome 

¶ TBLT is student-centred 

Functional Approach 

Maxims of teaching  

1. Initially speak quite a lot 

2. Do not speak all the time 

3. Focus on meaning 

4. Do not correct the errors immediately 

5. Do not correct all the times 

6. Allow the students to talk in English 

7. Use mother tongue freely but do not translate everything 

8. Please encourage effort to comprehend 

9. Use contemporary reference book 

10. Assign self-learning task 

11. Conclusion go beyond the textbook 

The above mentioned are the major approaches and methods of teaching English to 

teach the students in the classroom. The present study is based on the selected 

chapters and major components of 10
th
 standard board examination papers. The 

researcher prepared the lessons based on these and going to evaluate the learning 

through the test on English achievement.  

 

1.2 Rationale of the Study 

In order to get high score in English achievement, the researcher aimed to prepare a 

textbook based ELT programme with some specific constraint and selected chapters. 

There are many challenges and fear observed in both the teachers and students minds 

for getting better result in English subject. As English is a foreign language and 

providing wide range of exposure to among the students of rural area is a big 

challenge. Further, establishing love among them for the English language is time 

taking task. Various observation for getting less marks and poor results are dislikings, 
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writing skills, foreign language, no exposure, lack of resources, society environment, 

school culture etc.  

Keeping the above points in mind the researcher prepared a porgramme based on 

chapters which are given more weightage in board examination so that students would 

get good score in the examination. Further the research is based on developing their 

need based language so that they perform well in the examination. Now  a days , the 

textbooks are based on communicative approach and the poor scenario of rural area is 

like riding a bicycle without wheels. Students are not having basics of English 

language and the school expects him/her to speak fluently. The following are the 

major reasons/needs to carry out the research in this area.  

¶ High scores in English subject 

¶ Developing English speaking skills 

¶ Removing fear and stress of English subjects 

¶ Connecting the learning with real life  

¶ Learning to form sentences and paragraph 

¶ Developing writing skills 

¶ Understanding various forms and structures of language  

¶ Rectification of basic language errors 

¶ Dialogue building 

¶ Need based activities and its solutions 

¶ Understand and use various language functions 

¶ Techniques to get good scores 

The researcher prepared 10 lesson plans based on the selected chapters and 

components of grammar for the treatment. The research is one of the most useful 

studies than any other research as it helps students to get better result in the English 

paper. The researcher while interacting with the school teachers came to know the 

dire need of such programme to implement. There are innovative techniques and 

pedagogies to be used by the school teachers keeping in mind the needs and potentials 

of the students.  The 10 lessons were taught using the following methods and 

approaches.  

¶ Communicative approach and method 

¶ Eclectic method  

¶ Functional approach  
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¶ Task based learning teaching method 

¶ Structural Approach 

The research brings various suggestions and innovative techniques to develop good 

scores among the average students. Further the study is useful for all the three types of 

learners. They are highly attentive, average attentive and inattentive. The program is 

useful in summarizing the important components and chapters to highly attentive, to 

average attentive the programme is useful in unnoticed learning and clarifying their 

doubts and to inattentive students, this programme will play a role like a boon as it 

will help to crack to the examination. The programme also influences in developing 

the other soft skills like language functions, speaking skills and writing etiquettes.  

 

1.3 Statement of the Problem 

Effectiveness of Textbook based ELT Programme to Teach Selected Chapters of 

English 

1.4 Operationalization of the Terms 

Effectiveness 

The extent to which a specific intervention, procedure, regimen or service, when 

deployed in the field, does what it is intended to do for a defined population. 

In the present study Effectiveness means enhancement in the achievement score that 

students obtained after implementing Textbook based ELT Programme. 

Textbook based ELT Programme 

In the present study textbook based ELT programme means the programme includes 

activities on selected chapters, language use section and writing section based on the 

selected chapters of 10
th
 Standard textbook. 

Selected Chapters 

The selected chapters means the need based chapters (chapter no. 2,3,4,6,7 ) from 10
th
 

standard Second language English textbook. 

 

1.5 Objectives of the Study 

The research Objectives are as follows.  

1. To study the effect of the Textbook based ELT Programme 

2. To Study the gender differences with reference to the achievement of 

Textbook based ELT Programme  
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3. To study the studentsô expressions for the enhancement of the English 

achievement  

4. To provide suggestions to improve the quality of teaching  

Task Objectives 

1. To develop set of lesson plans to teach selected chapters 

2. To construct an English Achievement Test to evaluate studentsô achievement 

3. To scrutinize the errors and identify its causes to enhance the English 

achievement 

 

1.6  Variables of the Study 

Independent variable:      Textbook based ELT Programme 

Secondary Independent Variable: Gender (Boys and Girls)  

Dependent variable: English Achievement 

Control Variables: 10
th
 Standard second language students and selected chapters 

of the textbook. 

 

1.7  Hypotheses of the study 

Ho1. There will be no significant difference between the post test mean scores of 

the students of Experimental group and control group in English achievement   

Ho2. There will be no significant difference between the mean scores of the boys  

of  Experimental group and control group in English achievement through  

Textbook based ELT programme. 

Ho3. There will be no significant difference between the mean scores of the girls  

of  Experimental group and control group in English achievement through 

Textbook based ELT Programme. 

      Ho4. There will be no significant difference between the mean scores of boys and  

girls of Experimental group in English achievement through Textbook based  

ELT Programme. 
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1.8 Research Questions 

¶ What is the effect of Textbook based ELT programme to develop English 

achievement? 

¶ What are the reflections of the students after getting the treatment of the 

programme? 

¶ What are the changes brought among the students of experimental group? 

¶ How do students learn the English through the programme? 

¶ What are the challenges and suggestions of teaching- learning English at 10
th
 

standard students? 

1.9 Delimitations of the Study 

The study is delimited as below. 

The study was carried out on students of 10
th
 standard students of two Gujarati 

medium schools of Sojitra and Tarapur Talukas during the academic year 2019-20. 

The programme and the test were restricted to the selected chapters of 10
th
 standard 

second language English Textbook, selected grammar points and writing part.  

 

1.10 Scheme of Chapterization 

Chapter - 1 Conceptual Framework 

This chapter begins with conceptual details related to the problem, an introductory 

note and states the problem of the study with the explanation of key terms. It also 

states the objectives, hypothesis, variables and delimitations of the study as 

perceived by the researcher. 

 

Chapter - 2 Review of Related Literature 

The chapter includes the objectives of review of related literature, National and 

International studies and research articles published in various journals were 

reviewed in this chapter. 

 

Chapter -3 Research Methodology 

The chapter focuses on the methodology adopted in the present study. It describes 

in detail about the research design selected for the presented study. This chapter 

also talks about the basic information about the preparation of the test and a task 

based learning activities  
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Chapter - 4 Data Analysis and Interpretation 

In this chapter the collected data has been analyzed and presented in a tabular 

form Interpretations based on findings have been presented and discussed in the 

light of the present study undertaken. It also explains the student-teachersô 

feedback about all the activities and the promises taken by them. 

 

Chapter ï 5 Findings, Implications and Conclusion 

The last chapter of the thesis deals with the conclusions drawn from the present 

study. It also presents the summary of the entire research and suggestions of the 

study.  
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2.1 Introduction 

Review of related literature broadens the thinking and research areas of the proposed 

research. The researcher gets the right insights and enhances accurate research 

practices. The present chapters includes the past research studies based on the English 

language teaching. The research studies and national and some international studies 

are reviewed in this chapter. 

 

2.2 Significance of Review of Related Literature 

    The importance of review of related literature is as follows. 

1. Researcher gets familiar with related topic and brainstorms over his study. 

2. Researcher gets familiar with the different type of research methodologies, 

research design and types of programmes. 

3. Researcher also gets familiar with the various types of tools, programmes, data 

analysis techniques and sampling techniques used in the previous studies.  

4. Researcher also comes to know the drawbacks of the past studies and unfounded 

or untested aspects in that area.  

5. Researcher becomes familiar about the various fields of the study and how this 

study can be used for the other disciplines. 

6. Researcher develops his insight and can present the rational of the study. 

 

2.3 Review of Past Studies 

Name of the Researcher: Brahmbhatt, J. C.  

Title of the Study: A Study of Preparation of Language Programme in English for 

Pupils of Class VIII and its Effect on Achievement in Relation to Some Psycho-socio 

Factors 

Name of the University and Year of the Study: SPU, 1983 

Objectives 

1. To examine the efficacy of the language programme in comparison with the 

language material of the textbook of Lower Level (L.L.) English for Std. VIII 

2. To readjust the structures of the syllabus taking into consideration some of the 

salient features of T. G. Grammar to find its effectiveness in language 

acquisition 
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3. To develop an effective language programme based on simple inversion, 

substitution, deletion, addition and replacement of words and phrases and to 

measure thereby its learn ability for pupils of Std. VIII 

4. To supply more language practice items having transformative and lucid 

sequence to strengthen the skills of English language 

5. To introduce a greater number of exercise items demanding an understanding 

of linguistic behaviour of words, phrases and sentences 

6. To determine the economy of time and labour while teaching the language 

programme based on the syllabus prescribed for L. L. English for Std. VIII of 

Gujarat State 

7. To study the relationship of various psycho-socio factors affecting the 

achievement in English language 

Sample: One hundred and thirty students were in the experimental group and an 

equal number in control group. 

Tool: Intelligence Test of K. G. Desai, SES Scale by A. S. Patel, Anxiety Scale by H. 

K. Nijhavan, Emotional Stability Scale by A. S. Patel and n-Ach Test by Prayag 

Mehta. 

Data Analysis: Analysis of covariance was used to draw conclusions. 

Type of Research: Experiment 

Major Findings:  

1. The language programme prepared by the investigator produced better results 

so far as English language learning was concerned. The difference between the 

adjusted means of scores of the experimental group, and the control group was 

23.30 which was in favour of the experimental group showing that the new 

programme was more effective than the usual material. 

2. The main effect of treatment was significant. 

3. The main effect of sex was not significant. 

4. It was found that the programme proved to be more effective than the usual 

material without being affected by sex, pre-achievement in language, I.Q., 

SES, n-Ach, emotional stability, anxiety and area. 

5. The control variables, socio-economic status, intelligence, n-Ach, emotional 

stability and anxiety were paired with the pre-achievement in language and 

this showed high correlation with achievement in English. 
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Study: 2 

Name of the Researcher: Baskaran, Herbert S.  

Title of the Study: The impact of the remedial teaching programmes on the common 

errors committed by the students of Standard XII in written English  

Name of the University and Year of the Study: AlagappaUniv, 1989 

Objectives: 

1. To identify and categorise the errors committed by the students of Standard 

XII in written English 

2. To design some suitable remedial teaching programmes for the students of 

Standard XII to minimize these errors in written English 

3. To implement the designed remedial teaching programmes for the students of 

Standard XII to minimize these errors in written English 

Sample: XII Higher secondary students of both the English and Tamil-medium 

sections. 

Tools: Pre-test Post-test 

Data Analysis: Mean, SD, ótô test, and Percentages. 

Type of Research: Experiment 

Major Findings:  

1. The students of the control group did not differ significantly with the 

experimental group in committing orthographical errors in written English in 

the Pre-test. 

2. The students of the control group did not differ significantly with the 

experimental group in their mean scores in the pre-test. 

3. The students of the experimental group did not differ significantly with the 

control group in committing orthographical errors in written English in the 

post-test. 

 

 

Study: 3 

Name of the Researcher: Kapadia. S. T. 

Title of the Study: Development and try-out of programmes for remedial teaching in 

English for the post HSSC level  

Name of the University and Year of the Study: Gujarat Univ., 1988  

Objectives: 
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1. To identify grammatical errors in the written expression of students who have 

passed the Higher Secondary School Certificate examination and who were 

studying in the first year degree class of arts, science or commerce faculties 

2. To locate areas of high frequency of errors in English 

3. To select areas of errors for remedial teaching in English on the basis of 

frequency and suitability 

4. To develop programmes learning material (PLM) for remedial teaching in the 

selected areas of errors in English 

5. To observe effectiveness of the programmes for remedial teaching (PRT) in 

English on subgroup from urban and rural areas in terms of the scholastic 

ability 

6. To observe effectiveness of PRT in English in respect of time factor 

Sample: The sample consisted of 160 students who were selected by three 

critennamely, achievement score in English at HSSC examination, ease of 

availability, and readiness to improve their level of English and whose range of score 

at the HSSC level was from 26 to 85, in English. The sample comprised 80 from 

urban areas and 80 from semi-urban areas. In the three try-outs, the sample taken up 

from both the areas consisted of 40, 160 and 160 students respectively. These samples 

were selected from six different colleges out of which three were selected from 

Ahmedabad city 

Tool: Pre-test and Post-test 

Data Analysis: ótô test 

Type of Research: Experiment 

Major Findings:  

1. Programme I was found very relevant and had the instructional potential as 

aimed at. 

2. Programme II consisting of 100 frames was more difficult to learn than the 

first one, concord could be mastered not only through the production of the 

language but more so by listening and reading. 

3. Programme III having 108 frames the largest chunk of the programme 

material required revision and restructuring of the frames. 

4. Programme IV was the most complex of all the four programmes. 

5. From pre-test to post-test, the mean score always increased.  

Third Survey of Research in Education M. B. Buch 1978-1983 
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Study: 4 

Name of the Researcher: Srivastava, A. K. and Khatoon, R. 

Title of the Study: Effect of Difference between Mother Tongue and Another 

Language as Medium of Instruction on Achievement, Mental Ability, and Creativity 

of the Eighth Standard Children 

Name of the University and Year of the Study: CIIL, Mys.U., 1980 

Objective: 

To compare the differential effects of mother tongue as a medium of instruction and a 

language that is not mother tongue, as a medium of instruction on intelligence, 

achievement and creative abilities 

Sample: The sample consisted of sixty-five girls and fifty boys from five English 

medium schools and forty-one girls and forty-three boys from five Kannada-medium 

schools in the city of Mysore.  

Tool: The Standard Progressive Matrices and Mehdiôs Tests of Creativity, both verbal 

and non-verbal, were the tools used for data collection. 

Data Analysis: The t-test was employed to compare the groups. 

Type of Research: Experiment  

Major Findings:  

1. The different group was significantly higher on non-verbal intelligence than 

the same group. This was true when the analysis was done separately for boys, 

girls and also the combined sample. 

2. The achievement of boys and the combined sample of the different group was 

significantly superior to their counterparts from the same group and there was 

no such difference among girls from the same group. However, when the 

influence of intelligence was controlled, no such differences existed. 

3. The achievement in the first language of the combined sample from the 

different group, after adjusting for the influence of intelligence, was 

significantly superior to that of the same group and girls were considered 

separately. 

4. The achievement in the second language of boys, girls and the combined 

sample from the different group was significantly superior to that of their 

counterparts from the same group even after adjusting for the effect of 

intelligence. 
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5. As regards the fluency and flexibility dimensions of verbal creativity, the 

boys, the girls and the combined sample of the different group were superior 

to their counterparts from the same group. When intelligence was controlled, 

such differences continued to exist except with girls and the combined sample 

on the fluency dimension. 

6. On the originality dimension of verbal creativity, the same and the different 

groups did not differ significantly among boys, girls and the combined sample 

after adjusting for intelligence. 

7. On the elaboration dimension of non-verbal creativity, girls and the combined 

sample of the different group were better than their counterparts from the same 

group and no such differences existed among boys after adjusting for 

intelligence. 

8. On the originally dimension of non-verbal creativity, boys, girls and the 

combined sample of same and different groups did not differ even after 

adjusting for intelligence. 

 

Study: 05 

Name of the Researcher: Charles, D. L. 

Title of the Study: Developing Language Skills in Adults Attending English 

Improvement Classes 

Name of the University and Year of the Study: MSU, 1981 

Objectives: 

1. To prepare auto-instructional and support material in English for the 

development of language skills 

2. To sequence the course with lecture, tape-recorder, discussion, practical work, 

unit tests and feedback sessions 

3. To study the effectiveness of the course as a whole in terms of studentsô 

performance 

4. To study the effectiveness of different techniques used in the study in terms of 

studentsô reactions 

5. To study the relationship of achievement through the course with intelligence, 

academic qualifications, and socio-economic status 

6. To compare the achievement of students of higher and lower levels of 

intelligence and of higher and lower academic qualifications 
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Sample: The sample for the study consisted of all the adult learners who attended the 

English improvement class run by the Department of Adult and Continuing Education 

of M. S. University, Baroda.  

Tool: The tools used in the study were programmed learning material, support 

material, criterion referenced test, reaction scale, Ravenôs Progressive Matrices and 

SES Scale. 

Data Analysis: The collected data were analysed using mean, standard deviation, 

percentiles, chi-square and t-test. 

Type of Research: Experiment 

Major Findings:  

1. Mean differences between the pretest and the posttest scores of the 

experimental group were significant. 

2. The course, in general, with all the particular techniques used therein was 

found to be effective in terms of learnersô reactions. 

3. Highly intelligent as well as less intelligent adults gained significantly from 

the course. 

4. Both graduates and undergraduates gained significantly from the course. 

However, a comparison between their gains revealed that the graduates gained 

significantly more than the undergraduates. 

5. Both the SES groups, grade I and grade II, gained significantly, but the gains 

were relatively more on the part of grade I SES group. 

 

2.4 Review of Related Literature 

Bratina de & Lipkin (2003)  stated that the focus of their research project was 

communication in the English classroom. They wanted to know how oral 

communication impacted the learning of my students and how they felt about their 

understanding of English when using oral and written communication in the 

classroom. Communication is an essential part in studentsô daily lives and in the 

classroom. ñAll educators should teach communication skills to student. Their 

research focused on applying different techniques to improve my studentsô 

communication skills while improving their problem-solving skills. They want my 

students to be able to communicate their English language orally. By doing this I 

believe that students will have a better understanding of English concepts and find 
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more success in their problem-solving skills. This also will help me as a teacher to 

understand my studentsô strengths and weaknesses.  

 

Widdowson (1998) he stated that critical of such a definition of ótasksô, arguing that 

the ócriteria do not in themselves distinguish the linguistic exercise and the 

communicative tasksô He also  argues that óexerciseô and ótasksô differ with regard to 

the kind of meaning, goal, and outcome they are directed towards. An exercise is 

premised on the need to develop linguistic skills as a prerequisite for the learning of 

communicative abilities, while tasks are based on the assumption that linguistic 

abilities are developed through communicative activity.  

 

Kinsella (2006) indicates that only 4% of an English Learnersô day is spent engaging 

in L2 (Second Language English) informal ñstudent talk.ò Only 2% of an ELLôs day 

is spent engaging in L2 ñacademic talk.ò Academic talk is verbal interaction about 

lesson content using relevant lesson vocabulary, complete sentences and appropriate 

syntax (word order) and grammar. Actually, in terms of Academic English, all 

students are ñAESLòðAcademic Language as a Second Language.ò Academic 

English is not a natural language ï it must be taught. 

 

M. Mojibur Rahman (2010) he said that oral communication fulfills a number of 

general and discipline-specific pedagogical functions. Learning to speak is an 

important goal in itself, for it equips students with a set of skills they can use for the 

rest of their lives. Speaking is the mode of communication most often used to express 

opinions, make arguments, offer explanations, transmit information, and make 

impressions upon others. Students need to speak well in their personal lives, future 

work places, social interactions, and political endeavors. They will have meetings to 

attend, presentations to make, discussions and arguments to participate in, and groups 

to work with. If basic instruction and opportunities to practice speaking are available, 

students position themselves to accomplish a wide range of goals and be useful 

members of their communities. 

 

Ram (1989) did survey to understand the methods and technique of technique of 

teaching English by teacher by at class 8
th
 level , the major finding were, 
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Teacher uses the traditional technique of teaching through they had been trained to 

use new techniques and methods. 

The mother tongue was used too, often. 

Grammar was taught despite claims of the country. 

Too much emphasis was placed on the text book. 

Teacher usually had no clear objection in mind for each class. 

 

Ramamoorthy (1992) attempted to investigate the problem of the childrenôs spelling 

ability in English by remedial teaching program. the study proved that remedial 

teaching programmed involve the teaching in such oral drill , intense practice teaching 

, gesticulation , dramatization , correlation , mimicry, picture , flash card , phonetic 

method effective in teaching misspell of the words . The common cause for poor 

spelling was the length of the word and words with the consonant cluster. 

 

Soumini (1984) developed the course design on communicative approach for English 

language in regional medium high school the major finding of the study indicated the 

student found the course design useful to prove the English. Most of students found 

the course design effective to develop the vocabulary structure and language skill. 

They need the spelling training to teach English through the communicative approach 

design of the study. 

M. Mojibur Rahman (2010) indicated thatoral communication fulfills a number of 

general and discipline-specificpedagogical functions. Learning to speak has important 

goal in itself, for itequips students with a set of skills. Speaking is the mode of 

communication most often used to express opinions, make arguments, offer 

explanations, transmit information, and make impressionsupon others. He also 

suggested that Students needed to speak well in their personal lives, future work 

places, social interactions, and political endeavors. They had to attend meetings, 

presentations to make, discussions and arguments to participate in, and groups to 

work with. If basic instruction and opportunities to practice speaking are available, 

students would position themselves to accomplish a wide range of goals and became 

the members of their communities. 
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Dee Hansen (2009) he said that ñoral communication is our primary form of 

instruction which is creating successful learning environments.ò  Further se stated that 

Speak clearly at a reasonably moderate rate. Speaker should use varied pitch, speed, 

and color in their voice to emphasize points, give directions, and acknowledge your 

students. He also said that óDonôt be afraid to repeat instructions or new conceptsô and 

also said that use short, direct, active, and positive sentences when you instruct. He 

emphasized effective questioning techniques to foster thinkingðfrom recall to 

synthesis and evaluationðin his students.  

2.5 Implications of the Review 

The present study is altogether different than the above mentioned studies. The major 

reason to distinguish the present study is need based. This is a universal question of 

all the students of learning English. They struggle to get good score in English. The 

reason is it is language and a big number of second language learners are having fear 

of the language. The above research studies are based evaluating the effectiveness of 

communicative or oral activities in developing speaking skills whereas the present 

study is based on activity based lessons to teach textbook based chapters to evaluate 

change in the English achievement among the students.  

Mojibur Rahman (2010) noticed through the study that the communication skills 

helps to achieve many major goals of the life. Soumini (1984) communicative 

approach for English language in regional medium high school, found the course 

design effective to develop the vocabulary structure and language skill. 

Ramamoorthy (1992) investigated the problem of the childrenôs spelling ability is 

the cause length of the word and words with the consonant cluster. Bratina de & 

Lipkin (2003) found Communication is an essential part in studentsô daily lives and 

in the classroom. ñAll educators should teach communication skills to student. 

Kinsella (2006) found that only 4% of an English Learnersô day is spent engaging in 

L2 (Second Language English) informal ñstudent talk.ò  

Charles, D. L. found Highly intelligent as well as less intelligent adults gained 

significantly from the course.It means there is obvious difference between the scores 

of the learners.  
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Srivastava, A. K. and Khatoon, R. found that the achievement in the second 

language of boys, girls and the combined sample from the different group was 

significantly superior.  

Kapadia. S. T. found that the programme having the need based components and 

solving the problems of the students helped the learners to develop their language 

competencies.  

Brahmbhatt J C found that the programme was more effective than the usual material 

without being affected by sex, pre-achievement in language, I.Q., SES, emotional 

stability, anxiety and area. 

Baskaran, Herbert S. found  the Remedial teaching programmes helped the 

students to be sensitive towards their language and enable them to rectify the 

language errors they and others commit.  

The research gaps of the study are needs of the students, fear and stress of the 

students, getting good scores/ cracking the examination, easy techniques, short cuts 

keys to answer the questions, skill of writing and speaking, learning to form the 

sentences, strategies to answer the questions etc.  

 

2.6 Conclusion 

The review of the related literature and past studies helped the researcher to list the 

distinguish features of the study. The students of the board examination are having 

fear of only getting good result and which leads to stress, keeping this in mind the 

researcher took help of the past studies to study and understand the various strategies 

of research gaps. The chapter includes various books, articles and past studies.  
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3.1 Introduction 

Any research requires a proper and accurate research process to follow. If the process 

is faulty the result would surely be faulty and misconfusing. Therefore, the researcher 

will have to be sensitive and alert while making the use of research methodology.  

The research design plays a big role in the success of the study and also provides 

correct guideline to the researcher. It is like a blue print on the paper like an 

architectôs plan.  

 

3.2 Research Method & Research Design 

The researcher made use of experimental method for the study and the type of the 

research is both qualitative and quantitative.  

 

A Two group pre-test post-test design for the study was used. In such design two 

groups are selected for the study and out of which one is kept as control and the other 

is kept as experimental group. The independent variable is measured after making 

both the groups equal through pre test. The other variables of the study are measured 

through various activities like test and feedback form.  

  

The procedure of the study is as under. 

In short, research method for the study can be described in brief as below. 

 

Table 3.2.1 Research Design 

 Control  Experimental 

Pre Test O1 English Achievement Test English Achievement Test 

Textbook based 

Programme(Treatment 

-X) 

 

___________ 

 

Textbook based Programme  

Post Test O2 English Achievement Test  English Achievement Test 
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3.3 Population of the Study 

The population for the study comprised standard 10
th
  students of all Second language 

learners of English of Ananad district which are affiliated to Gujarat State Education 

Board during the  academic year 2019- 20. 

 

3.4 Sample of the Study 

The researcher used random sampling technique to select the sample of the study. The 

students of standard 10
th
 of Sarvajanik High School, Tarapur and J M Patel High 

School, Gada, Anand district comprised the sample of 89 students. 

Table 3.4.1 Sample of the Study 

School Total Boys Girls  

Sarvajanik High School, Tarapur 45 29 16 

J M Patel High School Gada 44 23 21 

Total 89 52 37 

 

3. 5 Research Tools  

1. English Achievement Test was constructed to evaluate the English 

achievement of the 10
th
 standard students. 

2. Textbook based Programme: It was constructed to develop English Language- 

grammar competency of the students. 

3. Feedback Form: To know the students responses over the researcherôs 

classroom intervention 

4. Observation Schedule: It has been used to track the development of the 

students during the intervention programme.  

 

3.6 Preparation of the Research Tools 

The researcher reviewed the available research tests and research tools on textbook 

based English language and grammar but there was no test suitable with the 

researcherôs objectives, samples, and research designs. Therefore, the researcher 

thought to construct all the research tools and get them validated through the expert 

opinions. The researcher constructed mainly Three tools viz. English Achievement 

Test, Textbook based Programme and Feedback on Researcherôs Classroom 

Teaching.  
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3.6.1 English Achievement Test  

The researcher constructed an English achievement test keeping in mind the chapters 

of 10
th
 standard textbook of English subject having more weightage in the board 

examination also the grammar components which are having more weightage in the 

examination. The researcher didnôt get any such readymade tools as it is based on the 

new guidelines of 10
th
 standard board examination question papers. The researcher 

prepared questionnaire of 50 marks. The nature of the test is as below. 

 

Table: 3.6.1 Nature of English Achievement Test 

Components Chapters Weightage 

Contents 1,2, 15 

Language in Use Words, Jumbled sentences, Do as Directed,  

Fill in the blanks 

25 

Writing Skills Email, Report Writing 10 

 

The steps to prepare the test was as below.  

1. Reviewing the past readymade research tools: 

Researcher made a review of all the readymade tools and tests available similar to the 

topic. The reviews helped the researcher to construct the new test. The researcher also 

came to know the varieties of test items too. 

2. Reviewing the blue print and textbooks of 10
th

 Standard second language  

Since the research is based on the need based board examination students, the 

researcher reviewed the board examination patterns and blue print published by the 

Gujarat State Education Board.  

3. Making a list of the chapters, language in use and writing parts.  

The researcher made a list of selected chapters, grammar items/ language in use and 

also the writing skills based on the 10
th
 board examination.  

4. Preparing and designing the test items 

The researcher designed a test having the short answer, objective types questions and 

also the questions on descriptive part. Each section was unique and based on the 

board examination patterns.  

5. Synchronizing the test items 



24 
 

The researcher synchronized the questions and test items which were long and 

confusing. The researcher also arranged the test items into simple to complex way.  

6. Organization of the test items and giving weightages 

The researcher kept more or less the equal weightage for each section of the test. In 

all three sections were kept. Maxims were used to organize the test items.  

7. Seeking approval from the research guide 

The tentative draft was prepared and passed to the research guide so that a set of 

questionnaire can be given to the experts for validation.  

8. Validating the research tools through the expertôs suggestions of English 

language 

The experts were given a test and a programme for validation and expert comments. 

There were comments by the experts on language, presentation, innovations in test 

items etc.  

9. Remodifications of the test items 

The researcher made major modifications after receiving the constructive feedback 

and opinions of the experts. In each section the researcher made the changes.   

10. Final form of the test & Scoring Scheme 

The researcher presented the final draft of the research tools to the research guide for 

finalization. The researcher constructed a questionnaire of 50 marks and having all the 

types of questions.  

 

3.7 Textbook based ELT Programme 

A Textbook based ELT programme was prepared to evaluate the effect of it among 

the X standard GSEB students on their English Language achievement. In all, 10 

lessons were prepared keeping in mind the research components on various group and 

pair activities. The types and nature of the activities were decided by keeping in mind 

the mean score of English achievement test of the students achieved in the pre-test.  

 

Table No. 3.7.1 Nature Textbook based ELT Programme 

Sr. No. Activity/Tasks Grammar Points 

1.  Pair work /Dialogue Formation Textbook chapter 

2.  Preparing Report/Letter Types of Tenses 

3.  Learning by Doing Textbook Chapter 
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4.  Individual Practice Singular, Plural 

5.  Writing Emails Types of Pronoun 

6.  Reporting events and Practice Direct Indirect speech 

7.  Demonstration and practice Textbook Chapter 

8.  Discussion Textbook Chapter 

9.  Debate and Discussion Textbook Chapter 

10.  Individual Activity Change the Voice 

 

The Textbook based ELT programme was prepared in the following steps.  

1. Analysis of pre-test score 

The researcher analyzed quantitative data collected through the pre test. The test was  

checked with the scoring scheme. The researcher shared the performance of the 

students to the research guide and depending upon that the activities in the 

programme were included. The activities on 10
th
 Std. GSEB textbook, real life 

situations, use of pictures and authentic materials were included in the programme.   

 

2. Preparation of the Activity: Objectives and Procedure 

The researcher followed the components of preparing tasks to prepare various 

activities for the activity Lessons. The researcher included Name of the activity, 

expected learning outcomes, content analysis, teaching methodology, 

activity/tasks/exercises, TLMs/ learning resources and homework/ follow up. The 

objectives and procedure of the tasks were decided keeping in mind the performance 

of the students in pre test. 

 

3.Expertsô Opinions 

The experts were asked to share their feedback for the programme. The researcher 

shared the studentôs performance with the researcherôs guide and experts while 

getting expert opinions. The experts validated the programme through their 

suggestions. Experts put detailed comments on each activity of the programme..  

The suggestions by the experts were as below.  

1. Do plan to execute the activities with some maxims of teaching.  

2. Take students learning styles and psychology in consideration while teaching 

the students.  
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3. Keep more group and pair activities in the programme.  

4. Give more weightage on English language rather than vocabulary and text 

based theory.  

5. Use real authentic materials to which the students are familiar. 

6. There should be follow up every after the activity.  

7. The time duration between the activities should be decided in advanced. 

The researcher finally came out with the programme having 10 activities on different 

research components.  

   

4. Implementation of the Programme 

The activities of the lessons were implemented to the experimental group immediately 

after implementing the pre test. The students were made to participate in each activity. 

There were activities of different types and the researcher made a detailed schedule 

and took permission from the practicing school. The responses of the students were 

noted during the implementation of each activity.  

 

3.8 Feedback Form for Studentsô  

The experts suggested to keep the feedback form and observation schedule while 

carrying out the research. This would help to know the effectiveness of 

implementation or teaching and to trrack on the progress of the students. The 

feedback form was given to the students who have undergone the treatment of the 

programme. The students of control group were not given the feedback form as they 

were not taught through conventional mode.  The feedback form was designed with 

the kind guidance of a few experts and research guide. It includes almost all the 

components of an ideal facilitator of language teacher. The researcher asked the 

students at the end of the implementation of programme to give their feedback 

through this form.  

 

3.9 Preparation of Observation Schedule  

The researcher along with the feedback form used the observation schedule which 

was in descriptive and used as a form of researcherôs diary while carrying out the 
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research. This came out as one of the most important tools to note down the 

developmental changes of the students.  

The nature of the observation schedule was open. The researcher used to note down 

the observation of the students, during the execution of the every activity of the 

programme. Initially the students didnôt enjoy learning the activities, but gradually the 

observation helped the researcher to modify the tricks and techniques of dealing with 

the students.  

The observation was noted during and at the end of the implementation of the activity 

but not during the administration of pre and post test. The researcher made use of 

same post test during the research.  

 

3.10 Data Collection 

Permission from the School 

After preparing the research tools, the researcher was ready to execute the programme 

and carry out the research. The researcher was instructed by the research guide to 

select the schools for the research. The researcher had to see the objectives, strengths, 

location of the school, level and standard of the target group. The researcher visited 

approximately 20 secondary level GSEB schools of rural area of Anand district. 

Since, it would be a long term interaction with the students, the schools felt it difficult 

to execute in the academic calendar. Further, the research was on 10
th
 standard board 

examination students, therefore getting permission was difficult. The researcher 

prepared the strips of the schools who gave permission and from that he randomly 

picked up two strips and made them as control and experimental groups. The 

researcher met the principal took permission and then met the coordinator of the 

school to plan the activities in the academic calendar.  

Data Collection  

The researcher had to implement the programme among the students of one particular 

academic year only. Further it was supposed to be little long. Therefore the 

researcher, carried out a research between July and September, 2019 of the academic 

year 2019-2020. 

The researcher administered the pre test on both the groups ie control and 

experimental in the first week of July after that the programme was administered on 
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the experimental group for the one full month. The control group was not given any 

treatment. The post test was administered to both the groups in the last week of 

September, 2019.  

The researcher collected the feedback from the students who got the treatment to 

know their experience and quality of researcherôs teaching. The researcher also noted 

down the observation in the sheet to track on their personal and professional 

development in the English language achievement. The students were also motivated 

through out the implementation to participate and reflect over the questions and 

activities assigned to them.  

3.11 Data Analysis 

The collected data were analyzed quantitatively and qualitatively. The quantitative 

data collected through English Achievement Test and Feedback Form were analyzed 

through t-test and percentage analysis techniques and the qualitative data collected 

through observation were analyzed through content analysis technique.  

3.12 Conclusion 

10
th
 Standard students of GSEB were given ample of opportunities throughout the 

implementation of textbook based programme. This has helped the students to build 

their confidence and express their views in any form or medium of language. The 

following chapter talks about the findings and data analysis interpretation. The 

observation schedule and the feedback form were also analysed and explained 

through graphs in the study.  
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4.1 Introduction 

The researcher analysed the collected data in this chapter through applying various 

statistical and content analysis techniques. Data has to be analysed with the most 

relevant data analysis techniques for quantitative and qualitative research studies. The 

chapter presents the minute information, its analysis and interpretation.  

  

4.2 Hypotheses Testing and Interpretation 

Hypothesis-01 There is no significant difference between the post test mean scores of 

the students of Experimental group and control group in English achievement. 

Table No. 4.2.1 English Achievement of the Students of Experimental and 

Control Group  

Post Test Mean N SD SEM df t 

Control  

Group 

24.56 44 6.38  

1.13 

87 11.00 
Experimental 

Group 

37 45 3.98 

 

*Significant at 0.01 level 

The computed t-value i.e. 11.00 is greater than the table t-value 2.63 at 0.01 level of 

significance  for 87 degree of freedom. 

Graph No. 4.2.1 English Achievement of the Students of Experimental 

and Control Group 
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So, the null hypothesis that there is no significant difference between the post test 

mean scores of the students of Experimental group and control group in English 

achievement is rejected. 

It means, there is significant difference in the mean achievement score of the studentsô 

learning through Textbook based ELT programme. 

It can be observed from the result that mean achievement score of the studentsô 

learning through the programme is higher than the mean achievement score of the 

studentsô learning through conventional mode which indicates that the Programme is 

effective in developing English achievement of the students. 

 

Hypothesis-02 There is no significant difference between the mean scores of the boys 

of Experimental group and control group in English Achievement through the 

Programme. 

Table No. 4.2.2 English Achievement of Boys of Experimental and Control 

Group 

Boys Mean N SD SEM df t 

Control  23.39 23 6.10 1.52 
50 8.63 

Experimental 36.51 29 4.50 

 

*Significant at 0.01 level 

The computed t-value i.e. 8.63 is greater than the table t-value 2.66 at 0.01 level of 

significance for 50 degree of freedom. 
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So, the null hypothesis that there is no significant difference between the mean scores 

of the boys of Experimental group and control group in English achievement through 

the textbook based ELT Programme is rejected. 

It means, there is significant difference in the mean achievement score of boys 

learning through textbook based ELT Programme and conventional mode.  

It can be observed from the result that mean achievement score of boys learning 

through textbook based ELT Programme is higher than the mean achievement score 

of the boys learning through conventional mode which indicates that the Programme 

is effective in developing English achievement among the boys. 

 

Hypothesis-03 There is no significant difference between the mean scores of the girls 

of Experimental group and control group in English achievement through the 

Programme. 

Table No. 4.2.3 English Achievement of Girls of Experimental and Control 

Group 

Girls  Mean N SD SEM df t 

Control  25.85 21 6.59 1.59 
35 7.56 

Experimental 37.87 16 2.70 

 

*Significant at 0.01 level 

Control Experimental

Mean 23.39 36.51
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