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Chapter-1

I ntroduction

1.0 Introduction

People have used language as a powerful medium of communication. Language has
played such an important role in development of human civilization and culture that the
story of language has rightly been called as the story of civilization. Development of
man depends upon the extent he uses language and literature. Language is an instrument
with which an individual forms ideas and feelings, moods and aspirations, will and act.
The language plays a greater role for the harmonious and happy life of the individual.
Theorigin of language in the human species has been the topic of scholarly discussions
for several centuries. In spite of this, there is no consensus on its ultimate origin or age.
One problem that makes the topic difficult to study is the lack of direct evidence.
Consequently, scholars wishing to study the origins of language must draw inferences
from other kinds of evidence such as the fossil record or from archaeological evidence,
from contemporary language diversity, from studies of language acquisition, and from
comparisons between human language and systems of communication existing among
other animals, particularly other primates. It is generally agreed that the origins of
language are closdly tied to the origins of modern human behaviour, but there is little
agreement about the implications and directionality of this connection.

This shortage of empirical evidence has led many scholars to regard the entire topic as
unsuitable for serious study. In 1866, the Linguistic Society of Paris went so far as to ban
debates on the subject, a prohibition which remained influential across much of the
western world until late in the twentieth century. Today, there are numerous hypotheses
about how, why, when, and where language might first have emerged. It might seem that
there is hardly more agreement today than there was a hundred years ago, when Charles
Darwin'stheory of evolution by natural selection provoked a rash of armchair
gpeculations on the topic. Language may assume various forms as mother tongue,
regiona language, national language, cultural language, foreign language the and so on
but the most effective and potent from of language is the mother tongue. In India, severa

languages used such as Gugarati, Hindi, Marathi, Madrasi, etc. and they are used in
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specking also but among them Sanskrit is not given that much importance for speaking

and writing.

Language education helps in development of personality. It provides opportunities for
creative expression, imparts information and aesthetic experience. The dynamism of
personality has much to do with the effective use of language. From the above statement
it is clear that language plays an important role in adjustment in life and language is the
most useful tool to achieve it. Nothing can be done without an adequate mastery over the
language — oral as well as written. Language plays a vital role in studying any subject.
The entire process of nation depends very much upon the general achievement in
language as it provides an adequate and effective instruction of communication. In the
school curriculum of language subject plays a vital role. Among all language ancient
language hold unique position in the development of any nation, since, they embody
within themselves the gems of the tradition, culture, ceremonies and ritual helping a
nation to preserve its cultures. India is a land with numbers of dialects and languages,
among them Sanskrit is one of the most prominent and ancient language of India

Schools should give importance to the Sanskrit language. In the school education,
Sanskrit subject has been introduced for primary education, but still students are not able
to develop Sanskrit language competency. There are able to read, write and speak other
language such as English, Hindi and Vernacular languages but they find difficulties in
reading, writing and speaking Sanskrit language. The learning of Sanskrit has not
received proper attention as students feelsit’s less applicability in their present and future
life. They don't fed that learning of Sanskrit language has any utility for them. Sanskrit
is one of ancient language of India and being an Indian, it is a necessary to learn this
language. There are many literatures available in Sanskrit language. The people from the
world, has realised an importance of Sanskrit language and they have started learning
Sanskrit language so that they can read and make a use of Indian literature written in
Sanskrit language.

1.1 Statement of the Problem

Development and Implementation of an Activity Based Programme to Teach Sanskrit at
Class IX



1.2 Hypothesis

The following hypothesisis framed by the researcher.

H o= There will be no significance difference in mean achievement of students in pre-test
& post test.

1.3 Objectives of the Study
The objectives of the study are presented as follows.
1. Todevelop activity based programme to teach Sanskrit at class I X.
2. To implement the activity base programme to teach Sanskrit at class I X.
3. To study the effectiveness of the activity based programme to teach Sanskrit at class
IX.

1.4 Rationale of the Study

Learning of language is an important aspect of individua learning. It is not facilitate an
individual to communicate his ideas, feelings to other but it is part of his personality. The
individual learns language through informal and formal education system. Before enter in
to school education, individual acquire basic learning of language from his family. He
learns his mother tongue by interaction with his family. This mode of learning is informal
education. This learning facilitate, child express his feelings with his family. When child
enter into the school, he acquire knowledge of other languages. In the school, students
come from various backgrounds. They differ in many aspects and one of them is

language.

India many languages are used for communication. It interact in the society, it is an
essential for the individua to acquire knowledge of such language which connect him
with the society. So it is necessary to provide such kind of language education which
develop language competency of the students. Kothari Commission (1956) has emphasis
on the language learning. This commission had recommended 3 language learning
formula. As per this commission’s recommendation, 3 language learning is provided at
school education. According to this recommendation, out of 3 one of the language
learning is mother tung, another is a national language and third language could be

ancient or international language.



Today, in the school education, students are acquiring knowledge of more than 3
languages as vernacular language, international language (English), national language

(Hindi) and ancient language (Sanskrit).

In the modern world, people are giving more importance to international language as it
connects him with the world, but the learning of other language is also important. Day by
day, the learning of Sanskrit is more mechanical. The students learn this subject to get
good marks in the examination rather acquiring mastery over language competency.
There are many good literatures are available in Sanskrit language which cannot be
utilised without the knowledge of Sanskrit language. Foreign countries has realised the
importance Sanskrit language and they have started learning this language. But in India,
very few people are interested to learn this subject. The people have started forgetting
their ancient language. The teaching and learning of Sanskrit subject is more mechanical
in the school education. The teaching method adopted by the teacher is mostly lecture
method and more emphasis is given to role memory rather than acquisition of language
competency.

The present study is an attempt to develop a programme by adopting activity base
approach to teach Sanskrit subject to IX standard students.

1.5Variables
The present study is experimental in nature. In the present study independent and
dependent variables are used. These variables are as follows.

> Independent Variables: An activity base programme to teach Sanskrit

> Dependent Variables: Students' achievement in Sanskrit subject

1.6 Explanation of Terms
For the present study various terms are used such as activity base programme,
effectiveness of the activity base programme. These terms are explained as under.
> Effectiveness of the Activity Base Programme: For the present study, an
effectiveness of the programme refers to the students achievement in Sanskrit
language. The achievement of students means enhancement in score obtained by
students from pre test to post test.



> Activity Based Programme: An Activity Base Programme refers to the teaching
learning activities planned by the researcher. The programme was developed by
adopting activity base approach for teaching Sanskrit subject. The activity base
programme comprised of total 16 group activities to teach “Dristiya Gograhanam

Svanntam” lesson and “ Sanskrit grammar” of class IX Sanskrit subject.

1.7 Delimitation of the Study
The study is delimited to
» Gujarati medium GHSEB school of Anand city and
> One chapter of Sanskrit subject and few concept of Sanskrit Grammar of class IX.

1.8 Scheme of Chapterization
The study report is divided in to five chapters. The chapterization is as following.

Chapter: 1 Introduction

This chapter begins with an introduction of the study. It also, consists of the problem of
study, the objectives of the study, delimitations of the study, Operationalisation of the
terms, hypothesis, rationale of the study and variables of the study. It provides overview
about the study.

Chapter: 2 Conceptual Frameworks and Review of Related Literature

This chapter comprises the two parts, one is conceptual framework and research reviews.
The first part is deals with conceptual framework, in which importance education, how
language is important for human being to communicate, share views, desires, sorrows,
despair, joy, excitement and so on. It aso talks about the importance of Sanskrit
language, origin of Sanskrit language, what is status of Sanskrit language in Indian
society, various method to teach Sanskrit, how to teach Sanskrit language through
activity programme, meaning and Importance of activity based approach, merits and
characteristic of activity based teaching, role of teacher in activity based teaching. The
second part of chapter includes literature reviewed by the researcher. It includes different
review of thesis and research articles which has provided an insight to the researcher to
decide the right technique for the present study.



Chapter: 3 Resear ch M ethodology

This chapter gives details of the study including the tools and the validation procedure.
The chapter shows the detail study of experiment and tools used by the researcher in this
study, such as pre-test, activity based program, post test.

Chapter: 4 Data Analysis
This chapter contains analysis of data collected through pre test and post test. Based on
anaysis of the data interpretation is given. The objective wise analysis and interpretation

is presented in this chapter.

Chapter: 5 Findings and Suggestion
This chapter list the findings of the study which is derived based on analysis of data
collected through various tools. Based on findings of the study, various suggestions and

conclusion of the study is given in this chapter.

1.9 Conclusion:

This chapter mentions all importance aspects related to the research. The researcher
presented information about the research problem, delimitation and operationalization
terms, objectives, research question, rational and chapterization.

The next chapter in this dissertation is about the review of related literature.



Chapter-2
Conceptual Framework
and

Review of Related Literature

2.0 Introduction

In the first chapter the nature of problem and objective of the investigation have been
discussed and second chapter conceptual framework and review of related literature are
presented. This chapter is divided in to two parts. First Part is dealing with the
conceptual framework of the study and second part regarding the review of related
literature. Thistwo are essential for devel oping understanding about the study. It provides

direction to the researcher to carry out research work.

2.1 Conceptual Framework

In the part of conceptual framework of the study is presented. The conceptual framework
is the base of the study. For this study, in the conceptual framework the researcher has
include the origin of Sanskrit language, its important in the nation, status of Sanskrit
language in Indian society, Sanskrit learning at various level in education, methods of
teaching Sanskrit language with reference to particular activity, group activities on based
task. This part of chapter also provide in concept of task based activity method.

2.1.1 Meaning of Sanskrit Language

All the north —India language owe their origin to Sanskrit in an evolutionary process viz
Sanskrit to prakrits to modern Indian languages. Sanskrit is the origin language of all the
language. It isa“Devvani”. It isaso proved it's “Ancientness’. It is from the “myself of
veda’, common events, and also related to the fan activities, it is all about the Sanskrit
literature. The Sanskrit literature is available in every language. Sanskrit is still one of
India’'s official languages athough. It’s in the vermicular is limited. Early Sanskrit was
written using Brahmin or kharosthi scripts. It is usualy written with the devanagari
alphabet. The indo-aryan or indicate family of the indo-European languages family Indo
Aryan speakers from about one half of the indo European speakers.



2.1.2 Origin of Sanskrit Language

Sanskrit, Latin and ancient Greek are from a stereo of classica literary languages.
Sanskrit is the ancient language of India and the India subcontinent. It literature, the vedic
sanskrit was written in vedic Sanskrit as in the Rig veda from about 1500 B.C,
chronologically next came classica Sanskrit. Like Latin in Europe and elsewhere
Sanskrit has been used by the educated classes in Indiafor literary and religious purposes
for over two thousand years. It achieved this status party through a standardization that
resulted long tradition of grammatical theory and analysis .this tradition composed an
intricate and complete description of the language in the form of quasi-mathematical
rules. The South Indian Dravidian language belonged to Dravidian family. But these
have been greatly influenced by Sanskrit. These languages have incorporated a good
amount of Sanskrit vocabulary. The literature of the language of the Dravidian family has
been enriched by thought and expression. In this way, all the modern Indian languages

have been produced brought up and in some cases nourished by Sanskrit.

2.1.3 Importance of Sanskrit Language
Each language is important for the communication. The use of each language gives its
importance. The Sanskrit language has its importance. The importance of Sanskrit
languageis given as follows.

» Sanskrit isaliving language.

» Gi'rva nabharati isaliving language.

» Sanskrit is also the fountain-head of the modern Indian language of north India

» Sanskrit is also source of new vocabulary and expression for al the Indian

language.

The importance of Sanskrit the language of India's religion, philosophy and culture, and
the eternal source of inspiration for the intellectual, emotional, spiritual and aesthetic
achievements cannot be over-exaggerated. However, all modern Indo-Aryan languages,
as well asMunda and Dravidian languages, have borrowed many words either directly
from Sanskrit, or indirectly via middle Indo-Aryan languages (tadbhava) words
originating in Sanskrit are estimated to constitute roughly fifty percent of the vocabulary
of modern Indo-Aryan languages  and the literary forms  of
(Dravidian) Malayalam and Kannada. Literary texts in Telugu arelexically Sanskrit or

Sanskritized to an enormous extent, perhaps seventy percent or more.
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Sanskrit is recognised as a storehouse of scripture and as the language of prayers
in Hinduism. LikeLatin's influence on European languages and Classical Chinese's
influence on East Asian languages, Sanskrit has influenced most Indian languages. While
vernacular prayer is common, Sanskrit mantras are recited by millions of Hindus, and
most temple functions are conducted entirely in Sanskrit, often Vedic in form. Of modern
day south Asian languages, Hindi, Nepali, Bengali, Assamese, Konkani, and Marathi till
retain a largely Sanskrit and Prakrit vocabulary base, while Hindi and Urdu tend to be
more heavily weighted with Arabic and Persianinfluence. The Indian nationa
anthem, Jana Gana Mana, is written in a literary form of Bengali (known assadhu
bhasha); it is Sanskritised to be recognisable but is still archaic to the modern era. The
national song of India, Vande Mataram, which was originally a poem composed by
Bankim Chandra Chattopadhyay and taken from his book called 'Anandamath’, isin a
similarly highly Sanskritised Bengali. Malayalam, Telugu and Kannada also combine a
great deal of Sanskrit vocabulary. Sanskrit aso has influence on Chinese
through Buddhist Sutras. Chinese words like (Devanagari) were borrowed from Sanskrit.

The word Sanskrit means refined or purified. It is the antonym of prakrita, meaning
nature. It is the made up of the primodia sounds and is developed systematically include
the natural progressions of sound as created in the human mouth. Jawaharlal Nehru has
said that Sanskrit is a language amazingly, rich, efflorescent, full of luxuriant growth of
all kinds and yet precise and strictly keeping with the framework of grammar with Panini
lead down two thousand years ago. It spread out, added to its richness, became fuller and
more ornate but always it stuck to its original roots. The ancient Indians attached great
deal of importance to sound, and hence their writing, poetry or prose, had a rhythmic and
musical quality. Modern language of India are children of Sanskrit, and to its owe most

of their vocabulary ad their format of expressions, Sanskrit- language of ancient.

It application is not limited to the literature but Sanskrit language has contributed in many
field. It is useful in medicine as many India aruveda literatures are available in this
language. It isaso used in field of science and technology. Sanskrit language is also used
as computer language. The National Aeronautics and Space Administration (NASA), has
acknowledge the scientific importance of Sanskrit as a possible computer language, since
the syntaz is perfect, with little room for error.
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2.1.4 Status of Sanskrit Languagein Indian Society

Sanskrit is the language of Indian culture. Sanskrit is the embodiment of Indians rich
cultural heritage. Sanskrit is the speech through which the civilization of India. The base
of Sanskrit has been spiritual, which after al is India's gift to the world. Indian attitude to
life is marked by compassion, sympathy, active service and righteousness that all comein
Indian society by Sanskrit language. Sanskrit is historical Indo-Aryan language the
primary very old language of Hinduism and scholarly language in Buddhism and Jainism.
Today, it is leister as one of 22 scheduled languages of Indian. The corpus of Sanskrit
literature encompasses a rich tradition of poetry and drama as well as scientific technical,
philosophical and drama text. Sanskrit continues to be widely used as are moniker
language in Hindu religious naturals and Buddhist practice in the form of hymns and
mantras. Spoken Sanskrit is still in use in some villages and few traditional institutionsin
India and there are many attempts at further popularisation. Bala Sarveswara Gurukkal,
founder of Sanskrit Vikas Kendra, Karaikal said that the language has lost its importance
in recent decades in india. To revive it, it is necessary to take the language close to the
masses and encourage students from all sections of the society.

2.1.5 Sanskrit Learning at Various L evel of Education

In India, language leaning has received importance since ancient time. The students learn
various language from school education. The students learn Sanskrit language from
school education till the higher education. The objective of learning language differs

from each level of education. The detail about thisis presented as follows.

» Primary Stage:
At the primary stage education starts with the teaching of mother tongue. At the most
close of the primary stage official language must be begin a second modern language can
be easily begin in the 4" or 5™ class. The morning prayers at the beginning of the day’s
work in the school should be in Sanskrit. Slokas or mantra should be chanted. Some
Sanskrit subhasit as must be explained be remembered.

» Secondary Stage:
Sanskrit deserves its right place at this stage for purposes of regular formal teaching. But
introduction of Sanskrit in the 6™ class creates certain problems which must be solved

adequately the problem is of burden of language at this stage, if Sanskrit is introduced as
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a compulsory language. In the words of Sanskrit combination: there is much scope for
pruning the present syllabus in secondary school by dropping some subjects now include

in the core curriculum in order to make room for an essentia subject like Sanskrit..

» TheHigher Secondary Stage:

In High school, Sanskrit must be taught as a compulsory subject in the 9" and the 10"
class. In higher secondary school, with diversified curriculum, Sanskrit must continue
from the middle stage as a compulsory subject in the core-curriculum at the same time, it

must be introduced as a special subject in the elective groups.

» TheHigher Education:

Sanskrit is must be included as an elective subject to be offered on choice, but
compulsory for purpose of passing in the examination. A subject like elements of
Sanskrit culture or ancient, India culture must be introduced at the B.A and honours level
as is aready introduced in some universities. The syllabus of the subject like English,
philosophy, law, history, and political science, music, architecture and medicine should
include a study of corresponding Sanskrit text should envisage a fair knowledge of
Sanskrit. A history of Sanskrit literature may be studied in history.

2.1.6 Methods of Teaching Sanskrit:

To teach, teacher has to make use of various methods and approaches. The language
leaning is not possible without appropriate use of methods by the teacher. To teach
Sanskrit subject, various methods are available which can be adopted by the teacher.
These adl methods have its advantages and limitation. Teacher has to see the
appropriateness of this method with relevance of the content and level of the student.

Here, few methods of teaching Sanskrit is presented.

» TheDirect Method

It goes by many other names also they are reformed method, the nature method,
synthesis, conversational, ora method and so on. Each of which gives some information
as to how the method has been regarded by various people. The teacher perhaps starts by
pointing out certain common objects in the environment and tells their names. Gradually,
the teacher would proceed to introduce other words denoting action. Gradually, the

pictures grow more and more complicated and finally even a whole story may be told
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through their mean. In this way, the use of pictures in the early teaching of language

helps to increase the vocabulary of the pupils and to promote fluency of speech.

» TheTraditional Method:

The language that was learned by all Indians apart from their mother tongue in olden
days was Sanskrit because of the linguistic and cultural co-ordination between them. In
the teaching and learning of Sanskrit, the mother tongue was freely used. They learn
Sanskrit  following more or less the five steps that are usually followed by commentators

in writing commentaries and that was the traditional method.

» Trandation Method:

This old method of teaching ancient language with the aid of grammar and translation isa
circuitous procedure. It attempts to teach the new language through the medium of the
following diagram. Perhaps the distinction between the direct and the translation method
has resemblance to individua’s ideas concerning the logica and psychological
presentation, of the subject matter. It is commonly stated that the logical arrangement of
the subject matter is that of the wishes to say,divides it into suitable units and grades it
according to progressive difficulty. Lays on emphasis on speech Maintains close
communication between the mother tongue and the new language follows the adult’s

logical of learning alanguage.

» The Substitution Method:

A procedure which has been found useful in the learning of language is the substitution
method which is explained by professor palmer in the following way: “The whole of our
speech material is possessed by us either as memorised matter or as constructed matter.
The substitution method can be used where the direct method fails us and if provides us
with a means of enabling our pupils to acquire comparatively rapidly a large number of
English language habits.” The aim of the substitution method is to inculcate certain
language habits in much a manner that the pupils will use than effortlessly and will use
almost automatically.

2.1.7 Meaning and Importance of Activity Based Approach
Activity-Based Learningor ABL describes a range of pedagogica approaches to

teaching. Its core premises include the requirement that learning should be based on

12



doing some hands-on experiments and activities. The idea of activity-based learning is
rooted in the common notion that children are active learners rather than passive
recipients of information. If a child is provided the opportunity to explore by themselves
and provided an optimum learning environment then the learning becomes joyful and

long-lasting.

Activity method is a technique adopted by a teacher to emphasize his or her method of
teaching through activity in which the students participate rigorously and bring about
efficient learning experiences. It isachild-centred approach. It is amethod in which the
child is actively involved in participating mentally and physically. Learning by doing is
the main focus in this method. Learning by doing is imperative in successful learning,
since, it is well proved that more the senses are stimulated, more a person learns and

longer he/sheretains.

Pine G (1989) mentions that in an activity based teaching, learners willingly with
enthusiasm internalize and implement concepts relevant to their needs.
Any learning that is carried out with a purpose in a socia environment, involving

physical and mental action, stimulating for creative action or expression.

2.1.8 Concept of Activity Based Teaching-L earning:

The teacher learning process is the heart of education. According to Khanzode (1995)
“previously teachings meant nothing more than giving information and are imparting
knowledge. It was regarded as a bi-polar process. The teacher and the subject are it two
poles. Child was al together ignored. But now teaching has become triangular process of
teaching-learning. Teacher, student and subjects are the three poles in teaching learning
process teacher, learner as well as subject all these three components are very important.
According to Jonassen (2003), “Learning is biochemical activity in the brining out
positively permanent change in behaviour,” information processing aways includes
remembering and recalling, social negotiation, critical thinking, knowledge construction,
conceptual change, meaning making, activity turning perception, environmental
affordances and learning is change human being are using language to others in the
spoken and written form. A student centred teaching method may enable the students to

engage himself / herself in creative communication skill.
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According to Dhand (1995), “A learning centre or activity centre is one way of
organizing instruction, so that, students can direct their own learning. It is most
conveniently a designated area of the school where students work independently or in
small group. Students work on activities purported to achieve certain objectives.” It is
conductive to individualized learning. Learning becomes more meaningful and
challenging when each student competes only with him or herself students explore,

estimate, experiment, question and hypothesize through learning centre activities.

The activity based teaching approach is unique and effective to attract school children.
The teacher who are involved in implementing this method have developed activities for
each learning unit which facilities readiness for learning instruction, reinforcement and
evauation. It makes activities and meaningful learning. The aim of activity based
teaching is for learners to construct process of self learning and problem solving and
transfer of information and skill. This method has brought out the potential of the learners

in classroom situations.

In terms of language curriculum also, it would be desirable to listening and speaking
skills in children. These skills could be further enriched by providing children
opportunities to with books experimental more meaningful and interesting like
storytelling, drama, etc.

Ravindranath (1968) followed “the activity principal and advocated constructive and
creative activities they believed that there should be daily practice by pupil in expressing
immediately what they are learning. The central point in educational activity according to
Toger is joy which should pervade all types of activities. He also emphasized the
principle of curiosity and interest, and the spirit of play. He advocated fullness of

experience, physical, mental, aesthetic and emotional.”

2.1.9 Origin of Activity Based L earning

Activity-Based Learning started sometime in 1944 around World War 11 when a British
man David Horse burgh came to India and finally decided to settle down there. He was
an innovative thinker and charismatic leader. He started teaching in Rishi Valley School.
He joined theBritish Council and worked in Chenna and Bangaorefor many years.
After his voluntary retirement, he located a 7-acre site in Kolar District and opened his

school, Neel Bagh. Neel Bagh was based on an innovative idea of Horse burgh and
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known for its creative methods in teaching well-planned learning materials. With hiswife
Doreen and his son Nicholas, Horse burgh developed a diverse curriculum, which
included music, carpentry, sewing, masonry, gardening, as well as the usua school
subjects, English, Mathematics, Sanskrit, and Telugu. These pedagogic materials were
systematically planned, with sketches and drawings and an occasional touch of humour.
Later Horse burgh created a magnificent library in Neel Baugh that was accessible to
teachers and students. This initiative of Horse burgh was later proved to be one of the
pioneer and milestones in ABL. In modern time, ABL is the method of education
followed in the Corporation schools of Chennai, from 2003, as an effort to provide

specia schools for children who had been freed from bonded labour.

The activity-based approach was born of the same litter as the conventional trip-based
model. The landmark study of Mitchell and Rapkin was not only established the link of
travel and activities but also called for a comprehensive framework and inquiries into
travel behaviour. Unfortunately, the overwhelming policy perspective of "predict and
provide" that dominated the post-war economy led to the genesis of a transportation
model that focused on travel only (the who, what, where, and how many of trips versus
the why of activities), and the link between activities and travel was reflected only in trip
generation. Many authors (for example, Kurani and Lee-Gosselin, 1997) have attributed
"the intellectual roots of activity analysis’ to fundamental contributions from Hager
strand (1970), Chapin (1974), and Fried et al. (1977). Hager strand forwarded the time-
geographic approach that delineated systems of constraints on activity participation in
time-space. Chapin identified patterns of behaviour across time and space. Fried, Havens,
and hell addressed socia structure and the question of why people participate in
activities. These contributions then came together in the first comprehensive study of
activities and travel behaviour at the Transport Studies Unit at Oxford where the
approach was defined and empirically tested, and where initial attempts to model
complex travel behaviour were first compl eted.

The activity approach began as a natural evolution of research on human behaviour, in
genera. Early criticism of the performance of the FSM did not serve as a mgjor catalyst
for activity-based research until the fundamental incompatibility of the FSM and
emerging policy directions was realized. Rather, these criticisms placed significant focus

on enhancing the FSM, primarily through the introduction of disaggregate models and
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equilibrium assignment. The overall framework was maintained and effectively,
ingtitutionally reinforced. This is not to diminish the past and future potential of these
contributions, since disaggregate models are often key components of activity-based
approaches, but it serves to emphasize the overwhelming influence of institutional inertia,

both in research and practice.

The fundamental tenet of the activity approach is that travel decisions are driven by a
collection of activities that form an agenda for participation and, as such, cannot be
analyzed on an individual trip basis. Thus, the choice process associated with any specific
travel decision can be understood and modelled only within the context of the entire
agenda. The collection of activities and trips actually performed comprise an individua's
activity pattern, and the decision processes, behavioura rules, and the environment in
which they are valid, which together constrain the formation of these patterns,
characterize complex travel behaviour. A household activity pattern represents a bundlie
of individual member's patterns which reflect the household activity program, the
household transportation supply environment, and the constrained, interactive decision
processes among these members. The household activity program, representative of the
demand for activity participation within the household, is transformed through various
activity demands and transportation supply allocation decisions into a set of individual
activity programs, each an agenda for participation reflective of the constraints which
influence the choice process. The actual scheduling and implementation of the program is
completed by the individual, producing the revealed behaviour of the individual activity
pattern.

2.1.10 Importance of Activity Based Approach

The information processing theory in psychology views learners as active investigators of
their environment. This theory is grounded in the premise that people innately strive to
make sense of the world around them.

In the process of learning, they experience, memorize and understand. Students need to
be provided with data and materials necessary to focus their thinking and interaction in
the lesson for the process of analyzing the information. Teachers need to be actively
involved in directing and guiding the students’ analysis of the information.
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It requires active problem solving by students in finding patterns in the information

through their own investigation and analysis. With continued practice in these processes,

students do not learn the content of the lesson but also develop many other skills.

Y V V V

It enhances creative aspect of experience.

It givesreality for learning.

Uses all available resources.

Provides varied experiences to the students to facilitate the acquisition of
knowledge, experience, skills and values.

Builds the student’ s self-confidence and devel ops understanding through work in
his/her group.

Gets experiences, develop interest, enriches vocabulary and provides stimulus for
reading.

Develops happy relationship between students and students, teachers and
students.

An activity is said to be the language of the child. A child who lacks in verbal
expression can make up through use of ideas in the activity.

Subjects of al kind can be taught through activity.

Social relation provides opportunity to mix with others.

2.1.11 Characteristics of Activity Based Teaching-L earning:
According to Dhand(1995) “children educational aids to foster self-learning and allows

child to study according to his/her aptitude and skill activities in milestone include

games, rhymes, drawing, and songs to teach aletter or a work understand a concept.”

Characteristics of Activity Based Teaching are as following:

» Encourages independence and team learning.

» Provides a wide variety of manipulative open ended and creative activity
provide student experience and active participation in the explore
environment.

» Make students advance at their own rate that is with their abilities, interest
and motivations.

» Encourages self reliance and development of initiative in an atmosphere of
trust.

» Encourages children to follow many of their own interest and desiresto learn.

17



» Teacher playstherole of facilitator, guide, and coach.

» Problem-solving, critical and creative thinking and deep understanding
emphasi zed.

» Learners are encouraged to explore the new knowledge independently.

2.1.12 Activity Based Teaching —L earning in Secondary Schools

At the secondary stage, students have capacity to express their ideas in creative and
innovative way. It is most important period to guide them and provide an opportunity to
enhance their inner potentialities for to make an effective teaching .Activity based
teaching approach play important role. According to Secondary Education Commission
(1952-53), Education should emphasis on various aspects. These are given as follows

1. The emphasis in teaching should shift from verbalism and memorization to
learning through purposeful, concrete and realistic situations and for this
purpose, the principles of ‘activity method’ and ‘project method should be
assimilated in school practices.

2. Teaching method should provide opportunities for students to learn activity and
to apply practically the knowledge that they have acquired the classroom.

3. They should aim not inculcations desirable values and proper attitudes and
habits of work in the students. “The Secondary Education Commission also
emphases on activity method which provide an opportunity to the students learn
activity”.

Zakir Hussain (1951) has essential features of good school. One of the features is
provision for personal activities. The concern of the school is to provide purposeful
activities of educationally productive work.

2.1.13 Merits of Activity Based Teaching-L earning:
According to Dhand(1995) Activity Based Teaching-Learning is having certain
advantage to students & teachers. The merits of Activity Based Teaching-Learning are
given asfollows.

» Promotes child-centred activity with fun

» Helpindividuaize

» Encourages independence in learning
> Involvesflexibility
>

Provide awide variety of manipulative open ended and creative activities
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>
Thus,

Motivation the students for learning

Provide students experience and active participation of environment

Make available enrichment activities

Make students advance at their rate that is attuned with their rate ability interest
and motivators

Encourage children to follow many of their own interests and desires to learn.

Activity Based Teaching Learning process can make the participative and

interactive classroom environment. It helps to motive and encourages the students for

interesting learning which can provide an opportunity for the students to enhance clear

understanding as well as creativity.

2.1.14 Role of Teacher in Activity Based Teaching- L ear ning:

The lecture method is a perfect example of passive learning in which students listening

and taking notes while the teacher teaches. One world in activity based teaching makes

students experience and create climate in which they can own seat for knowledge and

skill by self learning and observation.

1.

The teacher must determine where in the scheme of a lesson or unit the learning
centre will contribute most will have to develop behavioural objectives which will
help his or her to decide which type of centre will be the most beneficial on given
learning experience. Objectives will also assist the teacher with keeping track of
the general achievements of students.

The teacher will need to develop sequential activities adaptable to all learning
styles and individual characteristics of students.

The teacher should allow for variety within the centres in his or her classroom.
Variety of activitiesis necessary in any classroom for motivating and maintaining
continuing high level of interest.

The teacher will have to be sure to help students develop basic skills in a variety
of ways.

The teacher should encourage students to participation in dealing collectively and
democratically with the problems arising out of the operation of the centre.

The teacher more importantly should trust the students who need the freedom to
self discovery.”
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2.2 Review of Related Literature

2.2.0 Introduction:

In this part of the chapter, review of related literature an attempt is made to review some
of the relevant researches conducted in this area. It may be noted that most of the studies
reviewed were related to linguistic basic aims and its instructional strategy. The purpose
isto have guidelines and insights for developing the design for the present study.

This chapter focused on some mgor works in the Activity Based Approach in general
and teaching Sanskrit.

Reference to books, article and M. Ed. & Ph.D. thesis are made in terms of review of the
work. An attempt is made to relate the reviewed works to the present experimental study.

For the present study, the researcher has reviewed total 21 studiers related to Sanskrit
subject, activity based approach and group work learning. The review of related literature

done by the researcher is presented as follows.

Dewel, O. S. (1974) has studied on A study of difficulties in teaching English and
effectiveness of programmed teaching a system approach. Studied the difficulty involved
in teaching English and developed a programmed to use the effectiveness of teaching
English through programmed material and compares it with that of the traditional
method. The finding was that PLM was capable of our coming some of the felt
difficulties of the teachers and helped students perform significantly better than these
who taught through the conventional method.

Jain, P. (1984) has conducted a study on The diagnosis of language errors and a
programme of teaching in Sanskrit. The objectives of the study were to find out the
nature of errors committed by students in Sanskrit in class X, to prepare tools for
diagnosing the errors, to find out the fundamental causes of the errors, to suggest a
remedial programme on the basis of the nature and causes of diagnosed errors. The Mgor
findings of the study revealed that teaching of Sanskrit as third language was not
according to the syllabus. The objectives were not achieved. Students knowledge of
grammar was a an elementary level and therefore, thelr mistakes were mainly in
grammar, they were able to analyze but not synthesis. Since, most Sanskrit teachers were

20



untrained, they were not able to create students interest in the subject either through
teaching or other activities in school. Lack of practice pronunciations in the class,
absence of home work and inadegquate home support also resulted in poor performance.
The duration and total time allotted for the teaching of Sanskrit was inadequate. Since,
marks obtained were not included awarding grades, students did not take much interest in
the subject. The headmasters and teachers felt that co-curricular activities were not
organized because of the students lack of interest in the subject and consequently a
suitable environment for learning the language could not devel oped.

Jocab, E. and Mattsan, B. (1987) has studied on Cooperative learning with limited
English proficient student The study indicate that cooperative learning methods my
provide away help limited English proficient students achieve academically and develop
the English language skills necessary for successful classroom functioning. The method
involves small groups of six students in tasks that require cooperation and positive
interdependence within the groups. It provides cooperation for face-to-face interaction on
school tasks, raises academic achievement levels and improves inter groups relations and
self-esteem.

Shastri, V.D.(1989) has conducted a study on A study of the existing position of teaching
of Sanskrit language. The objective of the study was to know the existing position of
teaching of Sanskrit language in upper primary and secondary schools of Rajesthan.
Methodology missing The major findings revealed that most Sanskrit language teacher
were undergraduates and around 50% teachers were teaching Sanskrit only because they
were asked to do so, though they were not qualified to teach Sanskrit. Around 70% male
and 50% female teachers used translation method for teaching Sanskrit only 16%

teachers gave practical exercises while teaching Sanskrit grammar.

Natraj, S. (1989) the author in her book titled ‘Group method techniques for English
language instruction’ has acknowledged the fact that the present classroom structure is a
crowded one few reasons embarked by the author population explosion. Universalisation
of education tree education for women etc. In my opinion too these are the root cause of
overcrowded classrooms, the author has also admitted the fact that these above factors are
the main hindrances in successful attainment of goals. Further are author is not

supporting the efficacy of group work techniques before commencing the experiment was
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to test the efficacy of group work technique rather than proving it. |1 aso approve her
stand in this regard in my opinion too we should try to test whether GMTS are effective
simply because many have reaped the benefit. The author gives a detailed account of
ELT in Gujarat with brief references to ELT in India in both pre independence and post
independence era various statistical methods like measures of central tendency mean.
Median and mode measures of dispersion range and standard deviation correlation testing
of hypothesis test, etc.

Last but not the least the author has undertaken extensive study of the subject and aso

analyzed various books while writing this book.

Chang, K.Y & Smith W.F (1991) has studied on “cooperative learning and CAL/IVD in
beginning Spanish: AN experiment” shown that both cooperative learning defined as
those instructional setting that encourage collaborative interaction, pre teaching and
mediated activities (computer assisted interaction/computer assisted language learning
CAL/CALL) can have independent and significant positive effects on student
achievement and attitude.

Rajendran, M.(1992) has studied Activity- centred teaching of English: An
experimental study. The objectives of study was to study the difference in achievement in
reading and writing skills of the students taught under the conventional method and
activity centred approach to teaching of English. The mgor findings were the activity
centred approach to teaching of English produced an improvement in reading and writing
skills. The conventional method of teaching English improved reading and writing skills.
There was no significant difference in the achievement of the reading and writing skills

between the students taught under activity centred approach and conventional method.

Varghese,(1998) has studied on Developing and trying out group work and pair work
activities and techniques to improve oral communication of learners at the secondary
level. The objective of the study was the experiment aims at selecting, trying out and
finaly evolving a few group method techniques and verifying student’s applicability
through experimentation. The population of the study comprised standard 9" of the
excellent English medium school, Borsad. The students in achievement test and feedback
from were used as a tool. The data in respect of achievement test were analyzed use of

statistical techniques. Findings use of G.W in L1 classes can make students better
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interacts. They can became more efficient user of English G.W and pair work technique

can prove beneficial to everybody concerned with teaching and learning as L2

Gooden Jones & Carlas quillo (1998) has studied on “proficient college students
through cooperative learning strategies’ followed limited English proficient community
college students who were taught English largely using approach improved the students
English writing skills.

Kahatani, H. (2002) conducted a study on relative Effectiveness of teaching English
language using direct method, communicative approach and bilingual method on
learning of English among IX standard students. The Objectives of study were to find out
whether students learn English language more effectively by being taught by direct
method or by being taught by communicative approach, to find out whether the students
learn English language more effectively by being taught by communicative approach or
by being taught by bilingual method and to find out which one is the most and best
effective method of teaching English language. The experimental method was adopted.
The major findings of the study revealed that Students taught through the direct method,
communicative approach and bilingual method have had higher achievement in English
language as compared to the group of students taught translate the method translation
method. Communicative approach and bilingual method when difference in their
intelligence level were controlled, it was found that there were significant difference in
the mean gain scores of achievement of the total sample of these method and in respect of
the groups of IX standard boys taught through direct method, communicative approach
and bilingual method when difference in their intelligence were controlled. It was found

that there was significant difference in the mean scores of the IX standard boys.

Valand, R. (2004) has conducted a study on the Problem Encountered during Teaching
and Learning of Sanskrit at STD IX. The objectives of the study were to study the
problems of Sanskrit teaching in the area of classroom teaching, methods, Sanskrit
textbook, infrastructural support a teacher test, measures taken for teacher’'s self
improvement and to study the problems of std —IX students with respect to — Sanskrit
reading, Sanskrit textbook, teaching methods & Sanskrit translation in Gugjarati Sanskrit
grammar. The experimental method was adopted and sample for the study was IX

standard all students and teachers teaching Sanskrit subject in the Gujarati medium,
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Gujarat Secondary Education Board syllabus for academic year 2003-04. Observation
Schedule, Interview Schedule and questionnaire were used as tools for the study. The
data were analysed by frequency and percentages. The major finding of the study found
that relevant instruction were lacking in the explanation of the five of the teachers. There
had neither been questioning in Sanskrit while teaching. There was lack of interesting and
of teaching. All teacher students that period allotted for Sanskrit teaching were not
sufficient. Many of the students felt difficult in mass relation of shlokas. Many of the
students sought the help of the teacher to overcome their mistakes in Sanskrit reading.
Magjority of students liked funny and interesting stories. All most half of far students

found problemsin identification of various grammatical farms

Natraj, S. (2005) in her book, Developing Communication Skill. She said today everyone
is impressed by speaker but they are frustrated because they do not seem to happen
easily. They should try to understand to the importance of fluency in pronunciation but
how they can become fluent speaker and what role the teacher has to play in helping
learners, so that, they can. There are some myth related to fluency that a fluent speaker
always speaks fast and able to talk on any subject as an excellent orator and who does not
make grammatical mistakes. She has also mentioned that the skill of speaking of is
‘active’ in nature and thus ‘productive’ speaking in second language involves the
development of a particular type of communication skill according to her a successful act
of speech communicates something to someone speech is successful when it produced the
desired response. These reviews reflect that those have been considerable studies in
teaching and learning English languages but still there is a dearth of studies about
teaching English languages through games so that study by the researcher can guide and

motivate others to use them in classroom.

Ksthariya, R. (2008) conducted a study on Effect of project based learning method for
teaching English on achievement of class VII students. The objectives of the study were
to study the effectiveness of PBL method for teaching English and to study the effect of
PBL method for teaching English on comprehension achievement. To study effect of
PBL method for teaching English on grammar achievement and to study the effect of
PBL method for teaching English on writing skill achievement. To study the effect of
PBL method for teaching English on speaking skill achievement. The major findings of

study PBL was found to be effectiveness for enhancing English achievement significantly
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in term of comprehensive skill comparison to traditional method of teaching and PBL
was found to be effectiveness for enhancing English achievement significantly in term of
grammar and speaking and communication skill. The students felt PBL to be more
stimulating and challenging than traditional method of teaching.

Mathrani, D. (2008) conducted a study of Effectiveness project based learning in
teaching ‘organization of commerce at standard XI. The objectives of study to determine
the effectiveness of project based learning in term of the relation of students. The
experimental method was used. Two English schools of Gujarat Secondary and Higher
Secondary Board were selected and one school XI standard students are considered as
control group and XI standard students of another school was considered as experimental
group for the academic year 2007-2008. Achievement test and their projects work were
used for collect the data. The study found that there is a signification difference in the
mean scores of experimental group and control group. The mean score of experimental
group was significantly higher than the mean score of control group. There was
significant difference between observed frequencies and expected frequencies and
students were found having positive reaction to words each statement framed by the
investigator for designed PBL. The designed PBL helped the students of experimental

group to learn more effective and interestingly subject content.

Barot, H (2009) conducted study development and implementation of CAl in Sanskrit
for STD.IX students. The objectives of the study were to develop computer assisted
instruction (CAI) on Sanskrit poetry for standard 1X students. to study the effectiveness
of the CAl in terms of achievement of Std IX students on Sanskrit poetry. to study the
reactions of the standard 1X students on the CAl developed by the investigator. The
experimental method was adopted. The sample of the study students of std IX of shree
ambe vidyalaya. The population of the study all the Gugarati medium schools of Gujarat
state under GSHEB were the target population of the present study. Achievement test,
reaction scale were used as tools for the study. Data were collected administered per-test,
post-test, the experimental and control groups, poem-wise. The data were analysed by ‘t’
test. The major findings of the study were largely significant difference has been found
between mean achievement scores of control group in favour of experimenta group. So,
the CAIl was found effective for teaching Sanskrit.
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Jadav, K (2009) carried out the studied on Development and Try Out of an Activity
Package to Enhance in English Language at Higher Secondary Level. The objectives of
the study were to prepare a set of activity package. to apply activities with a view to
improve the students fluency, to find out the effectiveness of activities in Enhancing
fluency in English language. The population of the study comprised of all the class XI
arts students of Anand city. Who are studying English subject in Gujarati medium school
of Anand city following the study was a pre — experimental design single group pre — test
intervention post test design. The sample of the study contains thirty students for the
purpose of the study. The tools in the pre — test. The investigator recorded the speech of
al the thirty students. Students were allowed to speak on atopic of their choice for two
minutes. The fluency measurement tool was used to assess pronunciation vocabulary,
grammatical mistakes and variety of ideas. The major findings of the research were the
activity package developed for the present study was found to be effective in enhancing
fluency in English language. It was safely inferred from the analysis that the treatment
through the activity has been found every effective.

Tadvi, K.(2009) conducted a study of Development and implementation of an activity
based programme in Guajarati subject for the students of standard VIII. The objectives
of study were to develop an activity based programme in Gugarati subject for the
students of standard VIII and to important the prepared activity based programme in
Guajarati subject for the student of standard VIII. To find out the effectiveness of
developed activity based programme in Guajarati subject for the student of standard V1II.
The experimental method was adopted and sample for the study was the students of
standard VIII of division C from Share Ambe Vidhyaaya school was selection where as
for control group was selected the students of standard VIII of granted class from Shree
Narayana Vidhyalaya school of Baroda cites. Achievement test, opinionaire and focus
group discussion were used as tools and techniques for the study. The data were analysed
by calculating percentage. The mgor findings of study found that the activities on
collection information and present own way and drama were improved a language skill,
clarity of content as well as enhance the extra knowledge. The activity use on black board
was very effective to enhance the student’s creative writing skills. The activity game with
words have help them to sentences have them to enhance vocabulary knowledge and
framing the sentence own way. Students learned content with interest when they were

involved in different activities like drama, collect information, present it in own way use
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the black board own way, game with words, game with sentences. The use of different
aids like pictures, cards of words and sentence videos and power point presentation by

the teacher during implementation also appreciated by the students in their opinions.

Amin, J. (2011) conducted a study on Development and implementation of an activity
based science teaching programme for pre-service student teachers. The objectives of the
study were to develop the activity based science teaching programme student far the
students teachers and to implements the devel oped programme on student teachers and to
study the effectiveness of the activity base science teaching programmes on the student
teachers with respect to contort knowledge of science and technology, experiment ability,
understand about the nature of science, teaching qualities enhanced as science teacher
and understanding about science teaching. The experimenta designed were used and the
sample was selected purposively. The student teachers opinions regarding activities and
the programme were collected. The mgjor findings of study were the designed activities
provide testimony to the fact that it is possible learning experience based on
constructivist experimental, collaborative, and co-operative and ICT embedded activity
through ABST programme. The development activity based science teaching science
programme was found to be affective in term of achievement of the student teachers and
their quality. There was enhancement of their understanding content clarity, awareness,
knowledge, gained, attitude development, innovative thinking, decison making and

planning ability. It had also improved their science process skill.

Pandya, (2011) conducted a study on Enhancement of proficiency in English language
through co operative learning method among the IX standard students. The objectives of
the study were to analyze the proficiency in the reading skill. To analyze the proficiency
in the speaking skill. To analyze the proficiency in the writing skill. the major findings of
the study were all the students more or less improve in their proficiency of English
language, as individual’s active participations enrich their skills of English language.
Writing skill was improved by and large in all the students reading and speaking skill
improved less as compared writing skill. Students were found more comfortable in
learning within group. Public speaking and communication skill improved in few
students. Self learning was enhanced over al in al the students which sustain critical
thinking and creative thinking of individuals. This method assisted in improving the level

of willingness and confidence among the students.
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Patel, (2012) has studied on Effectiveness of group work activity in teaching English at
secondary level. The objectives of the study were to compose group work activity in the
selected unit of standard 9™. English text book, to test in effectiveness of group activity in
selected unit std 9™. English text, to know an opinion of the students of experimental
group about group work activity, the population of the study comprised all the students of
std 9". The sample of the study comprised one whole class as an experimental and
seconds a control group. In the study achievement test and feedback from were analyzed
use of statistical techniques. The researcher found out conventional teaching method has
less effect on the performance or the students of controlled group. Teaching English

through group activity makes the students achieve higher score.

Patel, J. (2013) carried out the studied on Effectiveness of Language Games to Enhance
Spoken Competence of ELS of Class VIII Students. In his M. Ed dissertation at S. P.
University The objective of the study were to design language games to enhance
language competence, to prepare the lesson plans based on language games, to implement
the lesson plans using language games. The population of the study comprised of all the
students of class of the Gujarati medium schools of Gujarat. In the study the sample
comprised of class VIII students of Shree Shirva primary school (Mandvi - Kutch) The
sampling technique was convenient sampling. In the studied the researcher used pre —
test, post — test and an evaluation. Rubric to get the quantitative data. The pre —test
consisted of ten questions. The statistical techniques used in data analysis and interpreted
it according to the objectives. Spoken competence of the students through pre — test, after
teaching the students through language game for 10 days. Teaching of English through
language games helped in devel oping spoken competence of the students. The researcher
took pre — test and post — test was taken to check the effectiveness of the teaching
through language game. In order to triangulate the data. From the students was analyzed
qualitively as percentage.

2.3 Observation:

1. Most studies conducted of activity based(Varghese (1998), Patel(2012),
Amin(2011), Tadvi(2009), ksthariya(2008), Mathrani(2008) )
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2. All Most of studies have adopted experiment method on research
Design(Jadav(2009), Barot(2009), Dewel(1974), Patel(2004), Rajendran(1992),
Amin(2011), Tadvi(2009), Kahatani(2002), Mathrani( 200), Ksthariya(2008),
Varghese(1998), Patel(2012), Dewel(1974), Patel(2013), Chang & Smith (1991),
Pandya(2011)

3. Magjority of the studies found group activities effective to enhance learning of the
students( Jadav(2009), Barot(2009), Jacab & Mattsan(1987), Patel (2012)

4, Mgjority studies revealed that the students were actively participating in group
activities. (Jadav(2009), Barot(2009), Dewel(1974), Patel (2004),
Rajendran(1992), Amin(2011), Tadvi(2009), Kahatani(2002), Mathrani( 2000),
Ksthariya(2008), Varghese(1998), Patel (2012), Dewel (1974), Patel (2013)

5. Only four studies were conducted on Sanskrit subject( Shastri(1989),
Rajendran(1992), Barot(2009), Vaand(2004) ) but none of studies have used
activity base approach to teach the subject.

6. Maority of the studies have focused school education at various levels.

7. Patel(2013) has found that effectiveness language game is helpful to enhance
spoken competence of ELS for students of std VII1.

8. Barot (2009) has found that development and implementation of CAl in Sanskrit
language was devel oped Sanskrit competence in student of standard 1X.

2.4 1 mplication of the Reviews:

The researcher has reviewed various literatures related to Sanskrit subject, activity base
approach and group activities to get insight about the research. The majority of research
has adopted experimental method of research. Magjority of studies focused school
education at various levels. Many studies focused English language learning and very
few studies conducted on other language subjects. The mostly group activities were
found effective for the development of language. Only four studies were conducted on
Sanskrit subject by Shastri(1989), Rajendran(1992), Barot(2009), Vaand (2004), but
none of studies have used activity base approach to teach the subject. In one of the study
on Sanskrit subject has develop and implemented of CAIl for IX standard students
(Barot, H. (2009)). The study aso found that CAl found effective for the development
of Sanskrit competency of students. Patel (2013) has found that effectiveness language

game is helpful to enhance spoken competence of EL S for students of standard V11I.
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Majority of the studies found group activities effective to enhance learning of the
students ( Jadav(2009), Barot(2009), Jacab & Mattsan(1987), Patel(2012). Teaching
English through group activity makes the students achieve higher score. The researcher
doesn’t come across any study related to activity approach to teach Sanskrit subject to

secondary student.

2.5 Conclusion

The chapter was dividing into two parts. In the first part- Conceptual Frame Work; the
origin of Sanskrit language, its important in the nation, status of Sanskrit language in
Indian society, Sanskrit learning at various level in education It also talks about the
methods of teaching Sanskrit language with reference to particular activity, group
activities on based task. It gives clear understanding of the Activity Based Learning
Concept, need, importance, and its history, how it is different from Conventional method.
It also talks about Characteristics of APL, Merits of APL, What is status Activity based
learning in secondary schools, what is role of teacher in activity based teaching learning
method. Theoretical understanding of the Sanskrit language and APL is mentioned. This
part of chapter also provide in concept of task based activity method. In the second part-
Review of Related Literature references to M.Ed. and Ph.D. thesis are made in terms of
review of the work. An attempt is made to relate the reviewed works to the present
experiment. This chapter will be followed by the next chapter Methodology of Research

or Plan and Procedure.

30



Chapter-3
Resear ch M ethodology

3.0 Introduction:
This chapter deals with the plan and procedure adopted by the researcher for the present
study. Plan and procedure provides the direction at every moment to the researcher and
leads to the proper completion of the study. This chapter includes research design,
population and sample for the study, tools used for the data collects and data analysis

techniques.

3.1 Resear ch Design
The present study was Experimental in nature. The single group pre test post test design
was adopted by the researcher. The symbolic explanation of the research design was
given asfollows.
E QL X Q2
E = Experimental group
Q1 = Pre-test
X = Treatment
Q2 = Post —test

3.2 Population of the Study

The population for the study comprised of al secondary students of class IX, GHSEB
Gujarati medium schools of Anand District for academic year 2013-2014.

3.3 Sample of the Study

The purposive sampling technique was adopted to select secondary school. M.U. Patel
Technical School at Valabh Vidyanagar was selected for the study. There were five
divisions of class IX in the school. Students of Class IX B were selected by employing
cluster sampling technique. There were sixty four students in class IX B division. At the
time of pre test fifty nine were present and fifty eight students had given post test. There

were fifty six students who remained present through the research work. So, for the
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present study, sample size was fifty six students of class IX of GSHSEB Guijarati medium
schools of Anand District for academic year 2013-2014.

3.4 Tools
The present study had adopted single group per test and post test design. For the present

study, two achievement tests were prepared by the researcher which was administered as
pre test and post test.

3.5 Achievement Tests

Achievement test were prepared to find out pre and post knowledge of students. The pre
test and post test, achievement tests were parallel achievement test. These tests consisted
guestions related to Sanskrit pronounces, Script writing, Sanskrit grammar (samash,

avyaypad), making sentence and tens.

PreTest:

» Thetest was of 30 marks.
Duration for the test was 35.
Total three questions were asked in the paper.
Question one was based on Sanskrit vocabulary carrying 10 marks.
Question two was based on Sanskrit vocabulary carrying 5 marks.
Question three (A) was based on the digoined Sandhi carrying 5 marks.
Question three (b) was based on the joined Sandhi carrying 5 marks.

YV V. V V V V V

Question three (¢) was based on translate Sanskrit sentence carrying 5 marks.

Post Test:

The test was of 30 marks.

Duration for the test was 35.

Total three questions were asked in the paper.

Question one (A) was based on Sanskrit vocabulary carrying 5 marks.
Question one (B) was based on the joined Sanskrit sandhi carrying 5 marks.
Question two (A) was based on Sanskrit vocabulary carrying 5 marks.
Question two (B) was based on identify avyaypad carrying 5 marks.

vV V V V V V V V

Question three (A) was based on the identify tens carrying 5 marks.
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» Question three (B) was based on translate Sanskrit sentence carrying 5 marks.

3.6 Construction of Tools:
On the above mentioned components for class IX, tools were developed by the
researcher. There were two achievement test were prepared by the researcher. One of

achievement test was used as pre test and another was used as post test.

Pre test: Researcher had prepared pre test. He had included in the pre test Sanskrit
vocabulary, digoin and join the sandhi, translate Sanskrit sentence.

Post test: Researcher had included in the post test Sanskrit vocabulary, joined sandhi,
identify avyaypad, identify tens and translate Sanskrit sentence.

After preparing the initia draft, of the tools were given to three experts belonging
education field for their comment and suggestion. Based on suggestion and feedback of
expertsin the field of education, final drafts of achievement tests were prepared.

3.7 Procedure of Data Collection
The procedure of data collection was done through various phases. These phases are
presented as follows.

» Phasel : Construction of Tools
To find out previous knowledge of students about Sanskrit language. Pre test were
prepared by the researcher. And to know students learning in Sanskrit subject
after the implementation of activity based programme, post-test was developed by
the researcher. Both the tests were modified as pre the suggestion of the experts.

» Phasell : Development of a Activity Based Programme
By adopting activity based learning approach, programme was developed by the
researcher. The programme was finalized based on suggestion of the expert in the
field of education. The programme consisted of 16 activities to teach 2 lessons of
Sanskrit subject.

» Phaselll : Implementation of Activity Based Program and Data Collection
Developed programme was implementing for 10 days on 1X class students. The
data were collected by implementing pre- test before implementing the
programme and post test was administered of the implementation of the
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programme. The schedule of entire programme implementation is presented as

follow

Table No.: 3.1 Schedule of Programme I mplementation

Name of activity Period Time
Show me direction/role play 1 30 minute
Role play/word game 1 30 minute
30 minute Role play/we win 1 30 minute
Identify tens/avyapad 1 30 minute
Role play/clock game 1 30 minute
My role/bubble game 1 30 minute
Role play/my word bank 1 30 minute
We can do/our script 1 30 minute

for skit

Data was collected by the researcher personally.

» PhaselV : DataAnalysis

The data collected through various tools and techniques were analyzed

quantitatively. To find out effectiveness of the activity based programme to a

teach Sanskrit, t-test was employed.

3.8 Data Analysis:

Data collected through pre test & post test were analyzed by employing t-

test.

3.9 Conclusion

Thus, this chapter gives detail information about the research design, population, sample,

construction of tools, APL program, needs analysis, validation of the program, day wise

conduction of the program and technique to analyze the data.

The next chapter in this dissertation is about the Analysis and Interpretation of Data.
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Chapter 4

Data Analysisand I nterpretation

4.0 Introduction

In this chapter, the data collected through various tools were analysed to achieve the
objectivises of the study. The data analysis and interpretation of data is present in this
chapter. The data analysis and interpretation of data were carried out objective wise by
employing various data analysis technique. The first two objectives were related with
development and implementation of the activity based programme and last objective
was related to study of effectiveness of the programme. The first two objectives were
presented in this chapter, with reference to the procedure for preparation and
implementation of the activity based test. For third objective, t-test was employed to
find out effectiveness of the activity base programme. The objective wise analysis was

presented as follows.

4.1 Objective 1 To Develop an Activity Based Programme to Teach

Sanskrit at Class |1 X.

Activity based learning approach adopted to develop programme for teaching Sanskrit
subject. Two chapter of IX class Sanskrit subject were selected for developing the
progranme. These two chapter were Dristiya svanntam gograhanam & Sanskrit
grammar. For each chapter 16 activities were developed. The activity based programme
whsisted of total 8 activities for both the chapters. These activities were group activities.
The activity based programme is presented as follows.

TableNo0:4.1 Schedule of the Programme

No of activity Name of activity Duration
1 Show me direction/role play 30 minute
2 Role play/word game 30 minute
3 Role play/we win 30 minute
4 Identify tens/avyapad 30 minute
5 Role play/clock game 30 minute
6 My role/bubble game 30 minute
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Role play/my word bank 30 minute

8 We can do/our script for skit 30 minute

The programme consisted of 16 activities. The each activity describes the procedure
adopted by the teacher to adopt activity base approach to teach Sanskrit is presented.
The activity is having its objectives, procedure with material required is given in the
develop programme by the researcher. The few sample activities are presented in this

analysis of the objective. These sample activities are as follows.

Activity Based Programme
Activity No: 01
Name of Activity: Words Game
Duration: 15 minute
Objectives:
> To learn correct pronounce in Sanskrit language.
> To enhance Sanskrit language vocabulary of students.
> To enable students to make meaningful sentences in Sanskrit language.
Procedure:
Step 1: Divide the studentsin to three groups.
Step 2: Give few Sanskrit words to each group. (Give different words to each group.)
Step 3: Instruct each group to make sentence from the given words.
Step 4: Instruct each group to ask other groups to make sentence using given words.
(iee. A=B&C C=A&B B=A&C)
Step 5: At the end ask each group leader to present these sentences and instruct all

students to note down those sentences presented by each group.

Activity No: 2
Name of Activity: Clock game

Duration: 15 minute

Objectives:
> To enable students to make meaningful sentences in Sanskrit Language.
> To make them learn pronounce correct Sanskrit language.
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Procedure:

Step 1. Divide classinto four groups and ask them to decide group leader.
Step 2: Show clock chart to the students.

Step 3: Instruct them to note down words written on clock chart.

Step 4. Instruct them to make sentence from those words in a group.

Step 5: Ask each group leader to present these sentences.

Number of Activity: 03

Name of Activity: Bubbles game

Duration: 15 minute

Objectives:

Procedure:

Stepl: Divide classin to 4 groups.

Step 2: give them pictures cards & ask then to write dialogues in bubbles of pictures.
Step 3. Ask each group to present their dialogues written as per pictures.

Step 4: Do correction & discussion based on student’ s presentation.

Activity No: 04

Name of Activity: Our Script for Skit

Duration: 15 minute

Objectives:

> To develop writing skill of students in Sanskrit language.

> To develop speaking skill of studentsin Sanskrit language.

Procedure:

Step 1: Divide classin to 3 groups.

Step 2: Instruct student to write script for skit in Sanskrit language (on similar topic).
Step 3: Instruct students to perform skit in the class group wise.

Step 4: Carry out discussion based on performance of students.
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4.2 Objective 2 To Implement the Activity Base Programme to Teach

Sanskrit at Class|X.

After the preparation of the programme, it was implemented in M.U.Patel Technical
High School on the IX Class students. The activity based programme was developed for
2 chapters Dristiya Gograhanam Svanntam & Sanskrit grammar of 1X class Sanskrit
subject. There were 16 group activities. For first, chapter total 10 group activities were
designed & second chapter 6 group activities were developed. The programme was

implemented for 10 days in school. The programme implementation schedule was given

asfollows.

Table No: 4.2 Schedule of the Programme I mplementation

Day Name of Duration
Activity
1 Pre-test 30 minute
2 Show medirection 15 minute
role play 15 minute
3 Role play 15 minute
word game 15 minute
4 Role play 15 minute
wewin 15 minute
5 Identify tens 15 minute
Avyapad 15 minute
6 Role play 15 minute
clock game 15 minute
7 My role 15 minute
bubble game 15 minute
8 Role play 15 minute
word bank 15 minute
9 We can do 15 minute
our script for skit 15 minute
10 Post-test 30 minute
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The detail of the programme implementation day wise is presented here. It provide clear
idea about the implementation of the programme by the researcher. The researcher has
personally implemented the programmed on the selected sample of IX class students. The
day wise detail implementation is asfollows.

Day 1

Pre test was implemented on selected on X standard students. pre test was administered
on al students of class IX. 59 students given test as they were present on that day.

Day 2

On the second day, the researcher had taught the students Sanskrit lesson Dristya
Gogrhanam swanntam through activity, the researcher had also taught them consonants
by using classification method. The researcher taught students pronoun using role play
method. The Researcher had also made character for the dialogs and taught few
character of lesson through activity.

Day 3

On the third day, the researcher had taught them few part of lesson through dialogs of
students. The Researcher had taught them how to pronouns Sanskrit words. The
Researcher had taught meaning of Sanskrit words and taught them how to make sentence
from the words. The Researcher had taught them how to pronouns Sanskrit words by
using group activity. They aso practiced the same activity by group discussion. After
discussion they have got right meaning of words and frame the sentences based on that
words.

Day 4

On the fourth day, the researcher had taught them part of lesson by diadogs. The
Researcher had instructed each group to frame questions in Sanskrit language based on
chapter content. Divide class in to two groups. Instructed first group to asked question to
another group in Sanskrit language and another group has to answer the question in
Sanskrit language and Vice Versa. Assigned one marked for correct answer and reduced
half mark for wrong answer. Researcher had noted down total score on Black Board.

Day 5

On the fifth day, the researcher had taught them Sanskrit Grammar. The researcher had
taught type of present tense and Sanskrit  Ayaypadani in Sanskrit grammar. The

researcher has given task to identify tens and avyaypad in the per groups. Each group
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were frame the sentences on those tense and identify avyaypad as the researcher’s
instruction.

Day 6

On the sixth day, the researcher taught students part of lesson through student’ s dialogues
then she had drawn one clock on black board according to lesson. She asked to students
identify sentences to clockwise words. The students had made a sentence on that clock
and written in their note book.

Day 7

On the seventh day, the researcher had given an example of role play method then
divided them into three groups. The Researcher asked each group to prepared script for
role play. Each group performed script written by them Discussion were carried out based
on performance of the students.

Day 8

On the eighth day, the researcher had taught them few part of lesson by dialogs. The
researcher had given bubble game paper to students. The researcher had given example
how to fill up paper. Students have filled up bubble game paper and mention their ideas
by presenting in the class. The discussion carried out based on the student’ s presentation.
Day 9

On the ninth day, the researcher had taught them part of lesson through dialogs. Students
have performed their dialogues as given in textbook and then the researcher had divided
students in the group. She had Provide different Sanskrit words to each group and asked
each group to write Gujarati meaning of those words. Assigned one mark for correct
synonym to each groups. Researcher had noted down marks gained by each group on
Black Board.

Day 10

On the tenth day, the Researcher had divided class into three groups. Researcher had
provided Sanskrit words to each group and instructed them to digjoin the Sandhi of given
words. The Researcher asked each group to present their group work.

Day 11

Researcher had divided class in to 3 groups and instructed student to write script for skit
in Sanskrit language. Students had performed skit in the class group wise. Based on skit
performance, discussion was carried out in the class. The researcher has administered
post test in order to find out the learning of the students.
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Based on implementation of the programme, data were collected by the researcher for

which was use to achieve third objective.

4.3 Objective 3 To Study the Effectiveness of the Activity Based
Programmeto Teach Sanskrit at Class|X.

To achieve these objectives and to test the null hypothesis. The collected data were
analyzed by employing ‘t’ test. Ho: there will be no significant difference in mean
achievement score of the pre-test and post-test. The collected data were analyzed by
employing ‘t’ test.

The calculated t-value is presented in following table.

TableNo. : 4.3 Calculated t-value

No of Sample | Mean SD SEMs | df r t-
value
Pre—test 56 220.93 02.78 | 00.61 |55 00.66 | 6.18
Post-test 225.13 03.29 | 00.44

(0.01 level=2.00, 0.05 level=2.66 )

The last objective is to study the effectiveness of the programme is tested by calculated t-
value as presented above. For this objective, null hypothesisis framed by the researcher.
The sample size is 56 and df is 55. The mean score of pre test id 220.93 and post test is
225.13 which has increased and the SEMs at pre test is 00.61 which has reduced at 00.44
at post test. The calculated t value is 6.18 and it is tested at 0.01 level and 0.05 level of
significance. Thet value at 0.01 level is 2.00 and 0.05 level is 2.66.
Ho: There will be no significant difference in mean achievement score of students on pre
test and post test.
As the calculated t value 6.18 is greater than the table t- value at 0.01, 2.00 and 0.05,
2.66 level for 55 degree of freedom. Thus, null hypothesisis regjected at both the level.
Hence, there is positive moderate achievement scores of pre-test & post —test. It means
there is significance difference in mean score obtained by the students in pre test & post
test. So, the treatment found effective to enhance achievement of students in Sanskrit
subject.
Thisindicates that the activity base programme to teach Sanskrit is effective.
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4.4 Conclusion

Thus, this chapter gives the detail analysis of pre-test and post-test, it aso presents the
feedback of the student the program and also difficulties faced by the researcher during
the program. Through the discussion it is clear that such a kind of the program can be
helpful for improvement of Sanskrit |anguage competence of students at class IX

The next chapter in this dissertation is about the Findings, Implications and Conclusion.
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Chapter-5
Findings, Implication and Suggestion

5.0 Introduction

The researcher conducted a study on development and implementation of activity based
program for secondary students in Sanskrit Language. The statistical as well as
descriptive analyses have conformed in the previous chapter the positive outcome of the
experiment. After having presented the data analysis and data interpretation the next
thing is to give a comprehensive collaborative picture of the scenario that emerged from
the process done in the previous chapter. The present chapter an attempt has been made
to provide to reader a gist of the study through maor findings, suggestions and
implication.

5.1 Major Findings
Based on analysis of the data collected, mgor findings are derived by the researcher.
These major findings of the study are presented as follows.

» There was a significant difference between means achievement score of students
in pretest and post test in Sanskrit subject. It indicates that activity base
programme was effective to teach Sanskrit subject to class X students.

» It was found that al the sessions helped students to understand the concepts of
Sanskrit subjects which were covered by the researcher.

> Active participation of all the students reflects that they enjoyed all the activities
given by the researcher.

» The exposure to the programme helped in enhancing learning of students in
Sanskrit subject.

» The students responded that they had enjoyed few activities such as script writing,
role play, clock game, word game.

» The students found teaching through activity base approach was more interesting
than their regular teaching.

» The students had developed their self confidence through participating in various

activities.
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> All students have performed the activity given by the researcher after few sessions
as they become more confident in using language.

» It wasfound that all the students was understood the Sanskrit joined and digoined
sandhi.

> It wasfound that al the students were understood the Sanskrit Avyaypadani. And
they were learnt about use to Avyaypad.

5.2 Implication of the Present Study

The study found that the activity base approach is effective to teach Sanskrit subject. The
study has given few implications which can facilitate to improve Sanskrit teaching
learning in the school. The activity base approach can be use to teach Sanskrit subject for
other topics where students finds it interesting and get on hand experience. The activity
base approach provides students an opportunity to perform something and gain learning
out of it. The teacher can design various activities where students can participate and
develop Sanskrit language competency. The teacher can design various activities for
developing speaking competency where students have to speak in Sanskrit and gain
mastery over the language. The teacher can prove certain activities on writing for
devel oping writing competency of the students. The teacher can prepare various activities
audio base where the students have to listen and then perform some task. The purpose of
such activities is to develop listening competency of the student. The language learning
requires more practice which can be provided through the activity base approach. The
activity base approach provides opportunities to the students to show their talents and it
facilitates to develop their potentials. The learning of Sanskrit subject is not only to
acquire knowledge of the language but it is to acquire the skills and competency to make
use of this language. Through the activity base approach the teacher can create an

environment in the class where students can devel op these skills and competencies.

5.3 SUGGESTIONS

The researcher has provided some suggestions based on her experience gained during

this study.
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5.3.1 Teachersof Sanskrit

The teacher should prepare and make use of a variety of group work activities for
teaching the Sanskrit subject in other standards of secondary school as well as, on the
linesillustrated in this study. He should try his best to adopt the group method strategy.

5.3.2 Suggestion for the Further Studies
The present study has been conducted the in a limited area. Based on findings of the
study, the researcher has given few suggestions for the future studies. These suggestions
are presented as follows.
> Development and implementation of an activity base programme for higher
secondary school students
» Development and implementation of an activity base progranme for post
graduate students having Sanskrit subject
> Development and implementation of an activity base programme for development
of language competency
» Development of teacher modules for making use of activity base approach to
teach secondary school students
> Development of self learning modules based on activity base approach for school

students

5.4 Conclusion.

The Sanskrit is an ancient language. Indian has to learn it and has to develop language
competency of this subject. The teaching and learning is most important component for
acquiring language competency. The activity base approach is one of the way through
which Sanskrit language can be taught to the students. The research has found that the
activity base approach is effective in improving Sanskrit language competency. The
students achievement is not only improved by they have find the subject more interesting
and they have started paying attention in the class. The teacher has to bring change in his
teaching by adopting activity base approach where he can increase participation of the
students in the teaching learning process. By adopting activity base approach, teacher can
make his class student centred. They are more active in the class. The students find

learning of Sanskrit subject interesting and useful to them.
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Appendix-2

Activity Based Programme
Activity No: 01
Name of Activity: Show Me Direction (Game)
Duration: 15 minute
Objectives:
» To enable students to understand importance of guide (guru) inindividual’slife.
» To develop communication skill of students.
Procedure:
Step: 1 Select two student volunteers from the class.
Step: 2 Form three groups of students.
Step: 3 Instruct selected two volunteers' students about whole activity as mentioned
below.
Instructions. One student has to perform role of a director and another as a blind person.
And explain the procedure as
» Tieup ribbon on eyes of first student and ask another student to stand far from the
students.
> Instruct second student to direct verbally to the first student to reach him.
After completing task repeat same procedure as mentioned in 1% step, but bring
change in instruction for second student that § he has to direct as § he feels
appropriate way to reach the target place.
Step: 4 Instruct each group to write their observation about the game performed in front
of them.
Step: 5 Carry out discussion based on activity performed in the class (moral of the
lesson)

Activity No: 2
Name of Activity: Role Play
Duration: 15 minute
Objectives:
» To enable students to communicate in Sanskrit language.
» To enable students to make appropriate use of non-verbal communication.
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Procedure:

Step: 1 Select two volunteers from the class.

Step: 2 Assign roles to the students as given in the lesson.

Step: 3 Instruct students to deliver dialogues of a character as given in the lesson.

Step: 4 Carry out discussion based on activity performed in the class

Activity No: 03
Name of Activity: Words Game
Duration: 15 minute
Objectives:
» Tolearn correct pronounce in Sanskrit language.
» To enhance Sanskrit language vocuballory of students.
» To enable students to make meaningful sentences in Sanskrit language.
Procedure:
Step 1: Divide the studentsin to three groups.
Step 2: Give few Sanskrit words to each group. (Give different words to each group.)
Step 3. Instruct each group to make sentence from the given words.
Step 4: Instruct each group to ask other groups to make sentence using given words.
(iiee. A=B&C C=A&B B=A&C)
Step 5: At the end ask each group leader to present these sentences and instruct all

students to note down those sentences presented by each group.
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Activity No: 04

Name of Activity: Role Play
Duration: 15 minute
Objectives:

» To enable students to communicate in Sanskrit language.
» To enable students to make appropriate use of non-verbal communication.

Procedure:

Step: 1 Select two volunteers from the class.

Step: 2 Assign roles to the students as given in the lesson.

Step: 3 Instruct students to deliver dialogues of a character as given in the lesson.

Step: 4 Carry out discussion based on activity performed in the class

Activity No: 05

Name of Activity: Wewin
Duration: 15 minute
Objectives:

»  Toenable students to ask question in Sanskrit language.
»  To enable students to answer question/sin Sanskrit language.
»  Toenable students to read, write and speak in Sanskrit language.

Procedure:
Step 1: Divide class in to two groups.

Step 2: Instruct each group to frame questions in Sanskrit language based on chapter
content.

Step 3: Instruct first group to ask question to another group in Sanskrit language and
another group has to answer the question in Sanskrit language and Vice Versa

Step 4: Assign one mark for correct answer and reduce half mark for wrong answer.
(Note down total score on Black Board.)
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Activity No: 06

Name of Activity: Role Play
Duration: 15 minute
Objectives:

» To enable students to communicate in Sanskrit language.
» To enable students to make appropriate use of non-verbal
communication.

Procedure:
Step: 1 Select two volunteers from the class.
Step: 2 Assign roles to the students as given in the lesson.

Step: 3 Instruct students to deliver dialogues of a character as given in the
lesson.

Step: 4 Carry out discussion based on activity performed in the class
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Activity No.: 07

Name of Activity: | can identify the tense
Duration: 15 minute

Objectives:

»  To enable students to make correct use of tense in Sanskrit language.
»  To enable students to change tense of the sentence in Sanskrit language.

Procedure:
Step 1: Divide classin to three groups.
Step 2: Give few words to each group. (Give different words to each group.)

Step 3: Instruct each group to make sentences by using given words in Sanskrit language.
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Activity No.: 08
Name of Activity: Sanskrit Grammar (avyaypad)

Duration: 15 minute
Objectives:

» To know students to make correct use of Avyaypad in Sanskrit language.
» To enable students to use Avyaypad in the sentence in Sanskrit language.
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Procedure:
Step 1. Divide classin to four groups.

Step 2: Give few Avyaypad to each group. (Give different Avyaypad to each

group.)
Step 3: Instruct each group to make sentences by using given Avyaypad in
Sanskrit language
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Activity No.: 09

Name of Activity: Role Play
Duration: 15 minute
Objectives:

» To enable students to communicate in Sanskrit language.
» To enable students to make appropriate use of non-verba
communication.

Procedure:
Step: 1 Select two volunteers from the class.
Step: 2 Assign roles to the students as given in the lesson.

Step: 3 Instruct students to deliver dialogues of a character as given in the
lesson.

Step: 4 Carry out discussion based on activity performed in the class
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Activity No: 10

Name of Activity: Clock Game
Duration: 15 minute
Objectives:

» To enable students to make meaningful sentences in Sanskrit Language.
» To make them learn pronounce correct Sanskrit language.

Procedure:

Step 1. Divide classinto four groups and ask them to decide group leader.
Step 2: Show clock chart to the students.

Step 3: Instruct them to note down words written on clock chart.

Step 4. Instruct them to make sentence from those words in a group.

Step 5: Ask each group leader to present these sentences.
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Activity No: 11

Name of Activity: My role
Duration: 15 minute
Objectives:

» To enable students to communicate in Sanskrit language.

» Todevelop script writing skill of studentsin Sanskrit language.

» To develop ther ability to make correct pronunciation of words in
Sanskrit language.

Procedure:

Step 1. Divide classinto three groups.

Step 2: Provide scripts to perform role play to each group.
Step 3: Ask each group to perform role play in the class.

Step 4: Carry out discussion based on performance of students.
Activity No: 12

Name of activity: Bubbles game

Duration: 15 minute

Objectives:

» To enable students to communicate in Sanskrit language.

» Todevelop script writing skill of studentsin Sanskrit language.

» To develop ther ability to make correct pronunciation of words in
Sanskrit language.

Procedure:
Stepl: Divideclassinto 4 groups.

Step 2: give them pictures cards & ask then to write dialogues in bubbles of
pictures.

Step 3: Ask each group to present their dialogues written as per pictures.
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Step 4: Do correction & discussion based on student’ s presentation.

Activity no: 13
Name of Activity: Role play
Duration: 15 minute
Objectives:
» To enable students to understand importance of each relation in
individual’slife,
» To enable students to make self reflection on their own behaviour.
» To enable students to communication in sanskrit language.
Procedure:

Step: 1 Divide classinto 4 groups.

Step: 2 Ask them to write about any conflict with others and who have
resolved that conflict.

Step: 3 Instruct students to carry out discussion by focusing role of mediator
to resolve conflict and improve their relations.

Step: 4 Ask each group to present importance of mediator in their life.
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Activity No: 14

Name of Activity: My Words Bank
Duration: 15 minute

Objectives:

» To develop students Sanskrit language competency.
» To enhance vocabulary in Sanskrit language.

Procedure:
Step 1. Divide classinto four groups.

Step 2: Provide Sanskrit words to each group. (Different words in each
group)

Step 3: Ask each group to write Gujarati word of those words.

Step 4: Instruct first group to ask synonyms of those words to other groups.
And same way provide each group to ask synonyms of those words to
other groups.

Step 5: Assign one mark for correct synonym to each group. Note down
marks gained by each group on Black Board.
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Activity No: 15

Name of Activity: We can do

Duration: 15 minute

Objectives:

»  To enhance students vocabulary in Sanskrit language.
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»  To enable students to know meaning of Sanskrit words.
»  Todevelop Sanskrit writing skill of students.

Procedure:
Step 1: Divide classinto three groups.
Step 2: Provide Sanskrit words to each group.

Step 3. Instruct each group to digoin the Sandhi of given words.
Step 4: Ask each group to present their group work.
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Activity No: 16

Name of Activity: Our Script for Skit
Duration: 15 minute

Objectives:

» Todevelop writing skill of studentsin Sanskrit language.
» Todevelop speaking skill of studentsin Sanskrit language.

Procedure:
Step 1: Divide classin to 3 groups.

Step 2: Instruct student to write script for skit in Sanskrit language (on
similar topic).
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Step 3: Instruct students to perform skit in the class group wise.

Step 4. Carry out discussion based on performance of students.
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Glimpse of Teaching Programme
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Appendix-3

Post-test
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Appendix-4

Pre Test and Post Test Achievement Score

No. of No. of
student pre-test post-test | student Pre-test Post-test

1 15 19 29 23 23
2 21 23 30 20 25
3 23 29 31 24 29
4 24 28 32 25 29
5 25 30 33 23 28
6 15 23 34 19 23
7 20 22 35 15 16
8 20 27 36 20 26
9 20 25 37 21 24
10 22 25 38 15 21
11 20 29 39 23 25
12 22 27 40 19 19
13 20 27 41 24 29
14 21 24 42 20 26
15 20 28 43 16 18
16 18 25 44 23 26
17 20 27 45 24 26
18 20 25 46 20 25
19 19 23 47 25 25
20 24 27 48 22 29
21 25 28 49 20 25
22 16 16 50 21 24
23 20 28 51 25 26
24 24 26 52 20 28
25 22 27 53 22 24
26 20 23 54 23 29
27 20 20 55 19 23
28 21 26 56 24 29
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