Chapterl

Introduction

1.1 Introduction
“Speaking maketh a ready man but writing maketk»act man”

-Bacon

Language plays an important role in the life of kiad. Without language, the existence
of human being is an impossible. Language fac#gabur thoughts, meditates our
relations with others and even creeps in our dredims overwhelming bulk of human
knowledge is stored and transmitted through languggery society, irrespective of its
size either big or small, always possesses itslownistic culture. As Harris (1967) had
stated that only through language, thought is mpdssible and only through it
humanness is made possible. Language is the mainesof knowledge and God’s gift
to human beings. If language were not there, thédwad human being would have been
the world of animals. It is said that the histofylanguage is the history of the human
civilization. Language is the purely human and n@tinctive method of
communicating ideas, emotions and desires. In ewatk of human life, he feels an
almost need of language. A human being is livinthm society and for communicating
with other member of the society he requires laggudt is a difficult to communicate
without language. Language is one of the indicatdran individual’'s social culture.
John (1969) shows importance of language in thievi@hg words. “Language is the
instrument with which man forms thought and feelimgpod, aspiration, will and act, an
instrument by whose means he influences and inflegnthe ultimate and deepest
foundation of human society”. Language competensypart of the individual
personality.

In the field of Education, language provides cayacfor preservation and

communication of intellectual life and the mediuon fresh thinking and research.



Education plays a vital role in giving human beprgper equipment to lead a glorious
and harmonious life, it leads the individual fromrkhess to light. It is also essential for
the existence of the human beings as well as theetgo Moreover, it is a powerful
instrument for the national development in socadpnomic and cultural fields. In
modern society, literacy has become an indispeasatessity for even a modest level
of development, for each individual as member oflero community.

Indian society is known for its diversity. Divessiin India exists in terms of religious,
caste, culture, language, etc. In India, more ti2Z& languages are used for
communication. To bring uniformity in communicationthe nation, Hindi is accepted
at national language. Being citizen of India, iaisessential to know proper and accurate
Hindi speaking and writing as it is the nationadl afficial language of India. But in the
blind race of competitive world, English has ggirafound place and Hindi is ignored in
the schools. To learn any language, it is an ingmbrto work on it from the elementary
level. As psychological theories says that languegenulation take place at early
childhood. The child can learn language very eailyis childhood period.

Hindi is one of ancient language in India. The egeace of the Hindi word 'Indus’ is
linked. 'Indus’ ‘Sindh' are the river. Indus Riwound the area of state is known as the
Indus. Sanskrit word 'Sindhu’, Hindu or Indian hesme into contact with the
Iranians. Pronounced by the Persians in the Inglmidn language, the word 'a’ suffix
from being 'Hindik' is a word which means 'Hinchel Greek word 'Indica’ or the
English word 'India’ and the 'Hindik' is the onlgv@loped. The position of language in
India as laid down in the constitution is thatth# languages have been recognized as of
equal status and value Article 29 indicates. Anyomashould have its own language that
could be understood by maximum number of its pedpldndia, Hindi is spoken and
understood by 78% of its population. Hindi is ndaaguage of scholars like Sanskrit or
English rather than it is a language of common [gdpindi is recognized as National
Language of India on {4September 1949. As Hindi is the National Languagdndian
must have to express, read and write Hindi propdithe importance of Hindi language
is the second most spoken language in the worler aifficial Chinese. The Hindi
language is also known as Hindi-Urdu or Hindustand also had many different

regional and national dialects. Hindi derives frtra Indo-European language family of



languages. The closest language to Hindi can beidemred Arabic. People who can
fluently speak and write Hindi are actively recedgitfor South Asia companies as well as
companies internationally.

The Education Commission (1964-66) has recommeritdedstudy of Hindi as an
essential feature of education at school stagelait an essential emphasis on
strengthening the study of Hindi. The Education @ussion (1964-66) recommended
the three language formula in which emphasis wasngio the teaching of Hindi. The
commission has also focused that Hindi has to &mél by every Indian citizen as it is
a national language. The learning does not meatdaire knowledge about the Hindi
language but it is about acquiring skills to apghowledge of Hindi language. The
language skills are broadly classified in to speglskill, reading skill and writing skill.
These three skills are important to gain mastesr tanguage learning. The writing skill
is about written communication. Hindi language wngtis having specific format of
writing. The script of writing Hindi facilitates tonake correct communication. It is
observed based on various researches in the fielHirdi language learning that
students were committing error in writing Hindi cpane to speaking as they were

having more exposure of media where the mode ofroamcation was Hindi.

1.2 Statement of the Problem

Diagnosis and Remediation of Errors in WenttHindi of Elementary School
Students

1.3 Research Question
The present study is having various research gquestiThese research questions are
given as follows.
1) Which types of errors committed by the studentsritten Hindi?
2) Does remedial programme facilitate to improve wgtskills of the students in
Hindi language?
3) Do group activities facilitate to improve writingibs of the students in Hindi

language?



1.4 Hypothesis

Ho=There will be no significant difference between thean achievement scores of pre-

test and post-test of the per-service teacherspetemce in English
1.5 Obijectives of the Study

The present research study has undertaken thevfojmbjectives.

1) To diagnosing the errors in written Hindi of elertagg school students.

2) To develop a remedial programme on diagnosed eirorgritten Hindi of
elementary school students.

3) To implement the remedial programme on diagnoseatsein written Hindi of
elementary school students.

4) To study the effectiveness of the remedial progranon diagnosed error in

written Hindi of elementary school students.

1.6 Rationale of the Study

If proper attention will not be given on Hindi ath®ol level, then it may affect the
shining face of India at international level agah national level. So, it is moral
responsibility of Hindi Language Teacher to makacheng effective and interesting by
using various appropriate methods, so that, leasshew positive attitude towards Hindi
Language. The researcher tried to interview diffeischool teachers and students and
found that though it is proved that Hindi writingdaspeaking has its own importance in
India teacher as well as students pays seek atthwlards the Hindi language and have
less interest to learn and develop the competehédinali writing and speaking as well
under the impression of English. Elementary Edocais base for learning language if
the learning difficulties of students are diagnese corrected at proper moment then
they could learn better there, Researcher willtoryliagnosewritten Hindi errors and
provide remedy to correct those errors. Aftedme@ many articles on Hindi Language
development the researcher come to know that Stsidemmmit more mistakes in
writing rather than speaking so the researcherfaglis on writing. Writing has directly

connection with grammar so researcher will workhiis area.
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1.7Variables
The variable of the study were as following.
* Dependent Variable — The academic achievement was taken as dependent
variable
* Independent Variable — The activities and tasks prepared by researcher is

independent variable.

1.8 Explanation of the Terms

There were various terms used for the study goised following.

» Diagnosis Errors in Written Hindi

For the study, diagnosis error in written Hindiemsf to the identification of errors
committed by the elementary school students intevritHindi. The identification of
errors committed by elementary school students wefers to the various aspects of
writing skills in Hindi language. The diagnosis @y with reference to grammar
sentence framing vocabulary used etc.

» Remedial Programme

The remedial programme was prepared by the ressatcltorrect errors committed by
elementary students in written Hindi. Based on fdied writing errors committed by
elementary school students in written Hindi a gragpvity programme was developed.
The remedial programme comprised of various grogfivites on nine identified
components on which students have committed emovgritten Hindi. Script writing,
Varna and Mantra, Line on the Top (Sherorakha), MloBro-noun, Adjective,
Punctuation, Correct Sentences and Tense. Eaclp g@ivity has covered more than
one component on which students have committed emravritten Hindi. Nine group
activities were designed to correct errors of stislen writing Hindi.

» Effectiveness of the remedial programme

The effectiveness of the remedial programme mdansetduction in error committed by
the students in written Hindi. By comparing pret i@sd post test score improvement in
writing skills of the students was assessed theatesh in number of errors committed

by the students indicates the effectiveness ofgheedial programme.



1.9 Delimitation of the Study
The study was delimitation of the study major tpegds as given follows.
* The study was delimited to Gujarati medium elemsrgahools of Anand city.
* The study was also delimited to few aspects ofimgiHindi language such as
grammar components Script writing, Varna and Manttmme on the Top
(Sherorakha), Noun, Pro-noun, Adjective, PunctmatiGorrect Sentences and

Tense.

1.10 Scheme of Chapterization

The study report was divided in to five chaptefse Thapterisation is as following.
Chapter: 1 Introduction

Introduction begins with an introduction of the lpkem of study. It also, consists of the
objectives of the study, delimitations of the stud@perationalisation of the terms,
hypothesis, rationale of the study and variablehefstudy.

Chapter: 2 Conceptual Frame Work and Review of relted literature
Review of related literature comprises the two $adnceptual framework and research
reviews. The first part about theoritical framewornkhich talks about importance
education, how language is important for human dpéo communicate, share views,
desires, sorrows, despair, joy, excitement andnsdt @lso talks about the importance of
Hindi language, how it was emerged, dialects indfinrigin of Hindi language, plans
for progress and promoting of Hindi language, Intmoce of grammar, objectives of
language teaching by NCERT, common problem in efeamg school writing, common
errors in writing Hindi language, ways to correatoes in writing. The second part of
chapter provides different review of different tisestudied by the researcher which has
provided an insight to the researcher to decideigie technique for the present study.
Chapter: 3 Research Methodology

This chapter gives details of the study includihg tools and the validation procedure.
The chapter shows the detail study of experimedttaals used by the researcher in this
study such as diagnosis test, remedial progranewament test and also comparison of
means of diagnosis test and achievement testiipdses feedback of the students also.



Chapter: 4 Data Analysis and Interpritation

This chapter contains analysis of data collected the interpretation and discussion.
The objective wise analysis and interpretation gmésd in this chapter.

Chapter: 5 Findings, Implications and Conclusion

This chapter lists the findings of the study anieisf suggestions for further study.

1.11 Conclusion

Language is essential means to communicate, temregsire, to show love and hatred.
Education plays vital role in men’s life and helpgnan to live better and happier life. It
fulfills the real meaning of life. Education teasHanguages in all its forms. This present
chapter presents importance language, importancddafcation, statement of the
problem, research questions, hypothesis, objectoVdéke study, rationale of the study,
variables of the study, explanation of the terngdinaitation of the study and Scheme of

chapterization.

The following chapter of the dissertation is corta@pframe work and review of related

literature.



Chapter-2
Conceptual Frame Work
And

Review of Related Literature

2.1 Introduction

This chapter is divided into two parts. First p@rtthe conceptual frame work which
gives details of the Hindi language teaching andartance of Hindi Language studied
by the researcher. The second part deals withwsvid the related literature. It presents
the review of already done researches in the cklatea.

In this chapter an attempt has been made to restiegies which provided some insight
to the researcher for the development of remed@ramme and to know the effect of
already developed remedial programmes in variogasalike mathematics, commerce,

accountancy etc...

For any kind of field of knowledge the researcheeds an adequate familiarity with the
language. The review of related literature and ritecal frame work in educational
research provide on means of getting to the fromiie particular fields of knowledge. It
involves locating realizing and evaluating repaofsresearch. As well as reports of
casual conceptual frame work and review of reléitedature of review observation and
review observation implication that are relatednaividually planned research project.
The review of literature is must for scientific apach and is reported by all researchers
in all areas of scientific research. One cannoteltgv an insight into a problem to be
investigated into, unless one has learnt what sthave done and what remains to be
done in particular are of his/her own interest. Sthe related forms the foundation upon
which all work is built. In any investigation, rew of the studies previous carried out in
essential. It provides knowledge of the field indewice. Valuable information obtain in
the process helps in the planning of the studyecsiely and developing tools for data
collection, developing proper techniques for analysd interpretation of the data. A

total 13 studies have been reviewed for the saipqse.



2.2 Conceptual Framework
2.2.1Introduction

This chapter deals with theoretical frame work fiitst part of conceptual frame work of
related studies and included importance of languagmin and growth of Hindi

language, origin of Hindi writing language ,Hinds @&ational language, Plan for
progress and promotion of Hindi language, Majoreasp to learn Hindi language
,Jimportance of grammar in written language, Impacta of Hindi language, general
objectives of language teaching by NCERT, Commarblems in elementary school
writing, objectives of teaching Hindi, Methods aathing Hindi Language, learning

difficulties of Hindi language in comparison to Hish language.

2.2.2 Importance of Language

Man is a social being who lives in the societyd d&or him communication is a
necessary. For the communication purpose, langptyes a great role in the life of
mankind. Every society is held together by languagly, without language the co-
operation of human action and communication whettie@y pertain to social
organization and cultural place would never be ibtss To quote Emerson, “The
importance of language has increased with the sipiocof knowledge, population and
means of communication”, thus, language is thengisdeneans of man to share his
feelings, emotions, love, hatred, desire. Theraumber of languages spoken in the

world, one of them is Hindi, which is largely spake India.

2.2.3 Origin and Growth of the Hindi Language

Languages are the cornerstones of any thrivingualand thédindi languages no
different. Hindi happens to be the third most spolemguage in the entire world, with an
estimated 500 million speakers across the globediHielongs to the Indian culture and
is commonly used all throughout South Asia.

This magnificent language stems from Hindustaniictviwas a type of language that
was widely used in and around Delhi in the 9th &fth centuries. It was later named

Hindvi, meaning the language of Hind, which is ted of the Indus River. Much later



on it was established as a national language, witich known as today (Hindi and

English are the two national languages of Indieeasgnized by the Constitution). When
the British came and ruled during the Colonial perithe British army actually used it to
communicate with government officials.

In the 19th Century it changed from Hindvi, beimgitsinto both Hindi and Urdu. One

comes from a Sanskrit background and the other sdroen a Persian one. These two
languages are still split to this day, with Hingiitig spoken widely in India and Urdu
being spoken in Pakistan. In fact, the two langsagee very similar only largely

differing in script, with Urdu more closely assdeid with Arabic. Thus, Hindi speakers
trying to learn Urdu and vice versa don'’t find tiask too difficult, as many words are
used interchangeably in the two languages; thedsaphrt comes to the script.

Hindi is not just a language but also a lens imdidn culture. Its soft-sounds define
Indian poetry and really echo the country’s vibrantiety. In the grand scheme of
languages it is relatively young, mainly in ternishow old India really is. Many people

are striving to learn Hindi language because Indiagrowing more socially and

politically powerful, and as it continues to gromtd a global superpower role India will

only continue to become a land of opportunity.

2.2.40rigin of Hindi Language Writing

Hindi is written in Devnagrilipi.Devanagari Hindustani: ¢aei9RY devanagari — a

compound of "deva“dd] and "rigaf" [AT9RY]), also calledNagari (Nagari, AR, the

name of its parent writing system), is an abugigaabet of India and Nepal. It is
written from left to right, does not have distirietter cases, and is recognizable (along
with most other North Indic scripts, with few extieps like Gujarati and Oriya) by a
horizontal line that runs along the top of fulltést. Since the 19th century, it has been
the most commonly used script for Sanskrit. Devanidg used to write Standard Hindi,
Marathi, Nepali alongwith Awadhi, Bodo, Bhojpuriufari, Pahari,Garhwali , Kumaoni,
Konkani, Magahi, Maithili,Marwari, Bhili, Newar, &&hali, Tharu,sometimes Sindhi, D
ogri, Sherpa, Kashmiri and Punjabi. It was former$gd to write Gujarati. Because it is

the standardised script for the Hindi language, d»@gari is one of the most used and
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adopted writing systems in the world. Devanagapiad of the Brahmic family of scripts
of India, Nepal, Tibet, and South-East Asia. Itaischild of the Gupta script, along
with Siddham and Sharada. Eastern variants of &ueptlednagari are first attested
from the 8th century CE; from c. 1200 CE these gadlg replaced Siddham, which
survived as a vehicle for Tantric Buddhism in Basia, and Shared, which remained in
parallel use in Kashmir. An early version of Dewgaa is visible in the Kutila
inscription of Bareilly dated to Vikram Samvat 104%®. 992 CE), which demonstrates
the emergence of the horizontal bar to group [ettéelonging to a word.
Sanskritnzgari is the feminine ohagara"relating or belonging to a town or city". It is
feminine from its original phrasing witlpi ("script") asnagarr lipi "script relating to a
city", that is, probably from its having originatéd some city. The use of the
namedevamgari is relatively recent, and the older temagarzis still common. The
rapid spread of the termhevar@gari may be related to the almost exclusive use of this
script to publish sacred Sanskrit texts. This le@std such a close connection between
Devanagari and Sanskrit that Devanagari is now lyitf®ught to be the Sanskrit script;
however, before the colonial period there was aaddrd script for Sanskrit, which was
written in whatever script, was familiar to the abgopulace. As far as handwriting is
concerned, letters are usually written without thstinctive horizontal bar, which is
added only once the word is completed. The lettderoof Devanagari, like nearly all
Brahmic scripts, is based on phonetic principleg tonsider both the manner and place
of articulation of the consonants and vowels thegyresent. This arrangement is usually
referred to as thearpmamala "garland of letters”. The format of Devanagari anskrit
serves as the prototype for its application, witiman variations or additions, to other

languages.

» Evolution of Hindi: From 'boli" (dialect) to 'rasht rabhasha'-'rajphasha’

(National-Official Language)

Hindi is a modern Indo-Aryan language (belongingthe family of greater Indo-
European languages) and is a descendent of Sartbkriearliest speech of the Aryan
settlers in the north-west frontiers of India. Pagshrough various stages of evolution

over the period of time -- from Classical SanskoitPali-Prakrit and Apabhransha, the
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emergence of Hindi in its earliest form can be dthback to the 10th century A.D.
(Bhandarkar 1929, Chatterji 1960). Hindi, sometimiesalso refered to as Hindavi,
Hindustani and Khari-Boli. Hindi written in Devarag script (which is the most
scientific writing system among the existig writingstems of the world) is the National
Official Language of the Republic of India and &nked as the Othird most widely
spoken languges of the worldO (Bhatia 1996). Initamlg Hindi is also the state
language of the state of Bihar, Haryana, Himachad&sh, Madhya Pradesh, Uttar
Pradesh and Rajasthan. Approximately six hundreilomipeople across the globe
speak Hindi as either a first or second languadme literary history of Hindi can be
traced back to the twelfth century and in its madéncarnation Hindi has an
approximately three hundred year old, well attestith literary and grammatical
tradition.

Three distinct phases in the development of IndgaArlanguages have been suggested
by the cholars.They are : (a) the Ancient (2400-B300 BC), (b) the Medieval (500 BC
- 1100 AD) and (c) the Modern (1100 - ). The antgeriod is the period of the Vedic
and Classical Sanskrit which resulted in the evwatubf Pali, Prakrit and Apabhransha
langauges during the medieval period. Most of tredenn Indo-Aryan languages of
south Asia, like Hindi, Bangla, Oriya, Gujrati, N#p Marathi, Panjabi, evolved in the

'modern’ period.

It is very difficult to say as to when exactly Hirms a language came into picture and
acholars are divided in their opinion on this isdt the trace of Hindi is obvious in the
langauge of the Siddh saints of century 8 - 9 Altdd Hindi scholar Acharya
Ramchandra Shukla begins his description of théodyisof Hindi literature (‘Hindi
Sahitya ka Itihas’). In order to make their teagh#asily undestandable to the common
ordinary people, the kind of language Siddha sais&xl is can undoubtedly be called the
one of the authentic earliest forms of Hindi. Wa edso find the glimpse of early Hindi
in the langauge of the Jain poets (like Hemcharaivd Dharma Suri), Vidyapati,
Abdurrehman Khankhana and Swayambhu. The moreisted! form of Hindi (the
'khari boli") is visible in the creations of Shattlin, Khusro, Banda Niwaz Gailurdaz,
Wijahi Ali, Sultan Kuli Qutabshah, Shah Turab etc.
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The modern Hindi and its literary tradition evolvieavards the end of the 18th century.
Fort William College was established in Calcuttatly British East India Company (we

need not discuss the reasons for the establishaiahis educational institution here).

The principle of this college John Gilchrist wroée grammar of and compiled a

dictionary of Hindi to teach and train the BEIC dayees the Hindi language. Some
newpapers and journals were published in Hindi dotlnat time, many of them were

confiscated by the British government (for allegedi British propaganda). The first

Hindi newspaper 'Udant Martanda' was published8861from Calcutta. At the same

time, authors like Raja Shivprasad Sitare Hind Bagh Lakshman Singh had established
new trends in Hindi literature. Later on, Hindi bete the national symbol in the fight

against the British colonial rule. Maany Indian dees (including Ganshiji),

revolutionaries, poets and reformists resorteditwlHo propagate their ideology.

After after independence (Aug 15, 1947), the newsttution was adopted in India on
January 26, 1950 which granted to Hindi the statishe Official Language of the
Republic of India. Today Hindi is world's third miagpoken language and is spreading
all over the world. In the era of technological adeements and the 'global village',
Hindi assums much importance as it is spoken laygelnumber of people all across the
globe. With liberalized economy and opening of ltidian frontiers to the world market,

there is increased interest in the learning anchieg of Hindi.
References

1. Bhatia, Tej K. 1996. Colloquial Hindi. Routledd¢éew York.

2.2.5 Hindi as National Language

India is very best nation large number of regiotamlguage. There are about 15
languages well developed in the country and evea fEingle language dialect differs to

a great extent when one moves from one area tdhv@ndh such a situation, it becomes
difficult to communicate with all citizens of th@wuntry. Moreover, regional difference

poses a threat to the national unity. Thereforés gssential that Indians must have a

national language through which people could comoate at national level.
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In any nation the national language has to bews aniqueness and which could be
understood by maximum number of its people. In adskdia was Hindi which was
spoken by about 47% of its people. In additionhis,tit has great relevance with so
many other languages in India like Marathi, Urdog &ujarati, Sanskrit or language of
rulers like English rather it is a language of coomnpeople. It is for such reason that
Hindi was recognized as national of India"18eptember, 1947. It may be mentioned
here that the Hindi was recognized national languagthe Indian constitution in year
1949, but it is English which is working as ouriaaél medium to a large extent till
today.

None can deny importance of Hindi as a nationajlage. Hindi has become dominant
in national media, radio, T.V. and print media likeagazine and news paper. It is a
language of national importance because it is tjrothis language that our people
maintained and still maintain their social, pobkficcommercial and friendly relations.
The second stand of the correct stage in the dewedat of Hindi concern the emergence
of a number of activity, movement and subjects #rat carried out predominantly in
Hindi across the country.

2.2.6 Plans for Progress and Promotion of Hindi

After independence of the country, the Central govent under Article 351 of the
Constitution formulated several plans for prograssl promotion of Hindi as Hindi
getting the status of Official Language, the wofkHindi education got the desired
impetus. When Hindi with Devanagari script becddfigcial Language of the Union it
was bound to impact the education scenario in tatcy.

It became the duty of the government to impart Hieducation to the officials of
Central government. The Committee of ParliamentQfficial Language (CPOL) in
their various chapters of the report submitted b tPresident has given its
recommendations regarding promotion of Hindi ineaadion in the country.

In the third part of the report submitted by theGLRo the President in February 1989,
the CPOL recommended need of Hindi education irc&titonal institutions, option of
Hindi medium in the entrance examinations of Engimg and Medical colleges,

implementation of three language formula, teachimgdi to the officials of the central
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government, teaching Hindi through correspondenceses, broadcast of Hindi lessons
by Doordarshan, All India Radio etc. The ordershef President have also been issued
on these recommendations.

According to recommendation in the third part ok tReport of the CPOL, the
Department of Official Language had issued necgssectives in May 1992 saying
that all types of training whether of short or lothgration should be imparted through
Hindi medium so that after having training throudimdi medium, the employees could
be able to do their original official work in Hindasily.

Similarly, in the fifth part of the report submitteby the CPOL, important
recommendations were made regarding study of lasuth Hindi medium. According
to this recommendation the arrangement for studylaef at graduation and post
graduation level through Hindi medium should be enad all the universities of the
country and also other institutes of law. The Depant of Education was asked to take
necessary action in this regard.

In the eighth part of its Report the CPOL had recmmded that barring very technical
subjects appropriate arrangements should be madeparting training through Hindi
medium in the Training Centers of the Central Gowent, Public Sector
Undertakings, Banks and other Institutions. Themmendation of the Committee was
accepted with amendment that in service trainingukhbe imparted mainly in Hindi
and secondarily in a mixed medium of both Hindi &mgjlish.

Despite these efforts the CPOL during its inspestifelt that as long as the employees
don’t acquire a good knowledge of Hindi before joghthe service they would not be
able to use Hindi in their routine official workh&refore the CPOL feels that this can

be possible only if Hindi is made compulsory atphenary level of education.

2.2.7 Major Components to learn Hindi Language
2.2.7.1 Parts of Speech in the Hindi Language

1. Shabdo ke Prakar (Parts of Speech)

Parts of speech in Hindi grammar correspond witt tf English. In Hindi, too, there

are eight parts of speech. The eight parts of $pewe sangya (noun), sarvnam
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(pronoun), vesheshan (adjective), kriya (verb), y&ri visheshan (adverb),
sambandhbhodak (preposition), yojak (conjuncti@nd ghotak (interjection). Let us

analyze the parts of speech one by one.

2. Sangya (Noun)

Nouns are known asangya @~7) in Hindi. Just like nouns in English, sangya alsene

people, places, things and ideas. For example:

« Kamla (@#efl) - name of a lady
- Delhi (/a@ef) - the capital city of India
. Mithas (A3m%) - sweetness

. Ganit (77f017) - mathematics

The following sentences contain examples of saffiggans):

- Kamla ek bahut sundar aurat hi@HehagIg=eI3iRde) - Kamla is a

beautiful lady.

- Dilli Bharat ki uttar disha mein hai/geal#NFR5REAMAR) - Delhi is in the

northern part ofndia.

3. Sarvnam (Pronoun)

Pronouns are known asrvnam @e=7#) in Hindi. Like in English, sarvnam are words

used in place of nouns. For example:

« veh @@ - he or she (This Hindi pronoun is used for thpdrson subject

pronouns of singular numbers for both the genders.)

. voh @) - they
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« hum @A) - we
« tum (@#) - you
- main@ - |

- thumhara G#&R7) - your, yours

The following sentences contain examples of sarvf@onouns):

- Humlog aaj kam kar rahe haig# @191 37T P1e A & &) - We are working

today.
- Main tumharepitaji ko janta hun(# geR TUcTSi &Y ST €) - | am known to

your father.

4. Vesheshan (Adjective)

Adjectives are known asesheshan/@?/¢7o7) in Hindi. Just like adjectives in English,

vesheshan also give additional information aboet shngya (noun) or the sarvnam

(pronoun). For example:

- chatur (Fgv) - clever

kala (&7e7]) - black
« lamba @FI) - tall

. chotta @/e) - small, young

The following sentences contain examples of veshreéhdjectives):

- Kamla ekchaturladki hai. (heelTTeh Fgvelsehic) - Kamla is aclevergirl.

. Rajeshlambaladka haiITSil #FgIsdTe) - Rajesh is aall boy.
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5. Kriya (Verb)

The verb, specifically the action verb, is knownkaga (/27) in the Hindi language.

For example:

. khata hai(@7arg) - eats

. peeta hai @7 8) - drinks

- jata hai (77T &) - goes

. khel (Ze7) - play
Note that the verbs given in the example are foguar masculine subjects. For
feminine gender and singular number, the verbscargugated akhati hai (@778),

peeti hai @7%), andjati hai (5777 ). The plurals of the verbs for both the genders are

khate hai @), jate hai G777g), andpeete hai fIg).

The following sentences contain examples of kriyelgs):

+ Rajesh aam bahukhata hai (TIGTQT}TI?TH@H GITd) Rajesh eats a lot of

mangoes.

« Sameer har din schofdta hal (Hdﬂ“l{é»{f?:\dwgdmﬁ@ Sameergoesto school

everyday.

6. Kriya Vesheshan (Adverb)

Kriya vesheshanf@a7 /a2l o)) in Hindi does the same work as that is done by ddve

in English. These words give additional informatadyout the verb, adjectives, and other

adverbs in a sentence. For example:
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. dheere ¢ - slowly

. jaldi (7ed)) - fast

The following sentences contain examples of kriggheshan (adverbs):

- Sunitadheerechalti hai. AT &R TeIdT &) - Sunita walks slowly.
. Bachejaldi kaam khatm karne ki koshish kar rahe tRER{ 57ea) HIHA TcH

HLA DI PIAA A & A) The children were trying to finish their work fast.

7. Sambhandbodhak Shabd (Preposition)

Prepositions are knownasibhandbodhak shabd@¥a=¢&/¢/@) in Hindi. Just as

prepositions in English describe the relationshepween nouns, verbs, and adjectives,
sambhandbodhak shabd are words that also tell dheuwelationships of sangya (nouns)

and sarvnam (pronouns) with the other words oktmence. For example:

+ Dbheetar- inside
« bahar- outside

« paas- near
The following sentences contain examples of samdiihaathak shabd (prepositions):

- Reena ghar kbheetarhai. §9meR% #77v & Reena isnsidethe house.

. Bachebaharbagiche mein haisigd 7gvasid & & The children are outside

in the garden.
8. Yojak (Conjunction)

Conjunctions are knownojak (F/57a5) in Hindi. Like in English, these words do the job

of joining two sentences or parts of sentencesekample:

19



. ‘Aur (3N - and
«‘kinto’ (fb=g) - but

- ‘Kyuki’ (#Z1f&) - because
The following sentences contain examples of yog@njunctions):

- Ramaur Sri bhai hai. {3V #Y 3§ # Ramand Laxman are brothers.
. Sri ko paise nahi derleyunkiveh udhar vapis nahi kartefi( @r & & ST
Fgiferag 3UR a1fUd gl &dr) Do not give money to Sri because he does

not return the loan.

9. Ghotak (Interjection)

Interjections are known ashgtak &7 in Hindi. Similar to in English, these are

exclamatory words. For example:
. ‘arey!’ (3{!) - oh!

« ‘wah!” (gra!) - wow!

« ‘kash!’ (@7n) - | wish!
The following sentences contain examples of ghotak (interjections):

- ‘Arey!, yeh to baht sundar hai(3R!, I& d dgd Feex &) Ohl, this is
beautiful.
. ‘Wah!, kitha aacha mausam Ha{a7gl, fordar 3T HAEA &) Wow!, the

weather is so pleasant.
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» Vikari (Changeable) and Avikari (Nonchangeable)

All of the above mentioned parts of speech carn&irbe grouped in two categories:
1. Vikari (Ta®RY) 2.Avikari (31fIeRY)

Vikari: The word vikar means change. The words that eachlinged in form are known

as vikari. Sangya (noun), sarvnam (pronoun), vishegadjective), and kriya (verb) are
in this category for the simple reason that themt can be changed. To form the
feminine gender or the plural of these words, thegimal word is changed. Hence, these

categories of words are called vikari shabd. Déferforms of the same word can be

formed in case of vikari shabd. For examplegka (eTST) is a masculine gender
singular noun; the feminine gender laflka (&3 is ladki (ef&eT) and the plural

number idadke (e3%). The wordladkais changed to form the feminine gender and the

plural forms.

Avikari: The prefixa- prefixed to a word in Hindi makes the oppositetloé word.
Avikari category words include those parts of spewbich cannot be changed or which
have only one form. Kriya visheshan (adverb), samdblak (preposition), yojak

(conjunction), and ghotak (interjection) are avikaords. For example, the advedidi

(STe<dl), and the prepositiomur (3{X) have only one form and are hence known as

avikari shabd. These words cannot be used in drey édrm.

References: Sachitra HindiVyakran @fda f&=dl @@ o7) and Manak Vyavharik

Hindi Vyakran Tha Rachnai{clsh IdgliXeh feeal TR o7 AT TIAT)

2.2.7.2 Script & Sound System

Hindi is written in Devnagari or 'Nagari' scripT.he script is phonetic; so that Hindi,
unlike English, is pronounced as it is written. fiéere, it is to learn the characters of

the script and the sounds of the language at the sane.

21



2.2.7.3 Pronunciation Hints

Each Devnagari character is followed by its Rommandliteration. The transliteration

shows each consonant to end in ‘a’: this is becaufee absence of any other vowel
sign, the Devnagari consonant is followed by arereht 'a’ sound (pronounced like
the 'a’ in 'majority’), unless it occurs at the ehthe word, when it is not pronouced,
or is silenced. Thus each Devnagari character septe a syllable, and the totality is
strictly speaking a 'syllabary' rather than anhalget'. Note that Devnagari has no
capital letters. There are two features in Hindireleters that require special attention
(as these do not occur in English): first is thetcast between aspirated and non-

aspirated consonants, and the second is that bettegal and retroflex consonants.

Aspirated consonants are those produced with aiblaudxpulsion of breath and
non-aspirated are pronounced with minimal breadindi distinguishes unaspirated
'ka' and 'ta’ from aspirated 'kha' and 'tha'.Secomtrast is between dental and
retroflex consonants, for example, ta and da froemtl d. In dental consonants the
tongue touches the upper front teeth, whereastivethetroflex consonants the tip of
the tongue is curled upwards against the palateywdren the tongue is released from
this position it gives the Indian retroflex soun@he nearest approximations in
English to these distinctions are the dental-likevhich is sometime heard in the
pronunciation of the word ‘'eighth’, and the rd&wxdlike 't' in 'true' and the dental-

like 'd"' in 'breadth’, and the retroflex-like 'd"drum'.

There are 33 consonants and 11 vowels in Hindidithahally, there are also many
conjunct consonants. Hindi consonants are divided groups on the basis of
phonetic properties of their formations: plosivessals, fricatives, flapped and

tapped sounds, and semi vowels.

2.2.7.4 Social Customs
The customary Hindu greetings are 'namaste’ ordskar’, often said with hands

folded in front of the chest. These are all-purpgseetings, covering the English
'hello’, 'Good morning', ‘Goodbye’, etc.
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Though one wouldn't say 'namastay’ as frequentlyasually as English speaker would
say 'Hi' and/or 'Hello'.

The word 'jii' can always be added to a man's suenavhere it approximates to 'Mr.'-
though its tone is rather more cordial; 'sahab'dnadar usage. 'Jii' and 'sahab’ can also
be used after the first or given names of both ar@hwomen, or alone, approximating
in sense to 'sir' though Jii" is less formal.

'‘Bhali' is literally 'brother’, and is commonly ddgetween males of roughly same status.

The same pattern of use applies with 'bahin’ isi@teong females.

There are three pronouns for second person in Hitnch relate to the hierarchy in
social standings of people. The grammatically @wizgpronoun 'tu’ is used in situations
of intimacy on the one hand and contempt on theroth is not likely that the learner
will need to use it. The two pronouns that req@reatest sensitivity in usage are 'aap'
and 'tum’, both grammatically plural pronouns megriyou'. 'Tum' is familiar pronoun,
used between close friends, members of family, tangeople of clearly lower status.

'‘Aap ' is the formal, polite pronoun used to equaisl people entitled to respect on

account of age, seniority and social standings stfest to use 'aap'.

The expression 'kya haal hai' means literally ‘wWh#&your) condition?' and is used in the
sense 'how are you generally?’; it is a usefudniditic expression, very common in
conversation. '‘Meharbaanii hai' means 'it is (yd&imdness', i. e. 'thank you'. However,
there are two words in Hindi which translate 'thaoki": 'shukriyaa’ and 'dhanyavaad'.
These terms tend to be reserved for occasionsabbbdigation, but increasingly they are
being used along the lines of English 'thank yd€.@djective 'achchaa’ 'good' is used in
speech with a wide range of meanings dependingn®noine and stress with which it is

pronounced. Its range covers 'Good!’, 'Right théhi!', 'l see!”, 'Really!", and so on.

2.2.7.5 Importance of Hindi Literature

Reading and writing, in general, are undoubtedine of the most valuable skills one

can have; obviously, having these skills makesusheasier for people to communicate
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and to participate in society. However, there tsxi purpose for reading and writing
outside of these immediate practical purposeswiitéen word can be used to enlighten,
to persuade, to express emotion, or simply for yangnt. In these forms the written
word becomes an art form, and a way of reachingtoudthers through a personal
experience between the writer and the reader. iRgasl an excellent way to associate
oneself with the great minds of history and pe¢o itheir own thoughts. Reading is

surely one of the most effective ways one can edpeneself.

Literature is a way in which one can capture artdrpret what has happened and is
happening to individual and to the world as a whaten entire culture exists in the
written word, documenting the collective thoughteweryone who cared to share them
with the world. Therefore, it is believed that fame to truly be a part of human society,
it is critical that one take part in the evolutiand self-realization that is literature, even
if only in the reading aspect. Writing, howeveayrees a great importance, as literature
simply would not exist in the accessible form iedawvithout written word, and for that
reason it is believed all who can write should takieilege to enchant society by own
piece of mind. One should take advantage of tleatgopportunity to be part of and
contribute to the world and society in which hesbe lives through writing. Literature in
the societal sense a collective struggle to unadiedsand make the best of the lives that
we have all been given. Literature serves as atwanrich minds, and presents a way
to improve the world not only through the beautyitefpresence but through the ideas
and tangible possibilities it possesses. Thuselpshin written language as well as in

spoken language and to live a purposeful life.

2.2.8Importance of Grammar in Written Language

Grammar is soul of any language because it hekpsatiguage possible for us to speak
or write. Grammar names the types of word and vgoodip that make up sentence not
only in Hindi but in any language.

All languages have grammar, and each languagd$as/n grammar. People who speak
the same language are able to communicate bedaegenaturally know the grammar

system of that language that is, the rules of nakieaning.
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Effective grammar instruction begins with what st already know about grammar,
and it helps them use this knowledge as they wteconnecting their knowledge of
oral language to written language, teachers canyskyn abstract grammatical
terminology so that students can write and reat gieater competence and confidence.
Grammar is the sound, structure, and meaning systéammguage.
For better Hindi writing, Hindi teacher has to diage the problems which are faced by
the students. Without diagnosing the problem idifficult to solve the problems with
Hindi writing done by elementary school. Studentsowhave Hindi as their mother
tongue can perform better in the Hindi grammarythmy know meanings of different
words as well as pronunciations and different walyputting words together to make
meaningful sentences. But those who are learnekiradi language they need a keen
help.
Learning to write Hindi is equally challenging. \ilng requires the mastery and
concrete use of complex word of language skills.

2.2.8.1 Nouns
Hindi nouns are either masculine or feminine. Tn@mmatical gender of each noun
must therefore be learned. There is no definiielarthe’ in Hindi.
Masculine nouns are of two types: those ending fima ‘AA’ in the singular which
changes to 'e" in the plural, and all others, whiehthe same in singular and plural:
Feminine nouns are also of two types: those enidirig or ‘iya’ in the singular which

form their plural in tyaan’, and all others, which adshin the plural.

2.2.8.2 Adjectives:
Adjectives agree with the nouns they qualify. Hliadjectives are of two types: those
that inflect (change their endings), and those #ratinvariable. Those which inflect,
such as 'baraa’ 'big’, and 'chota’ 'small’, erzéhim the masculine singular, e in masculine
plural and ii in the feminine singular and pluralThe invariable adjectives, like 'saaf’
‘clean’, never change.

2.2.8.3 The Sentence
Hindi uses a different word order than English. Thebject usually comes at the
begining of the sentence, and the verb comes artieThe negative 'nahiin' comes just
before the verb.
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2.2.8.4 Postpositions
In English, prepositions such as in , from, etecpde the words to which they relate. In
Hindi , such words are called postpositions, beedhey follow the words they govern.
In Hindi, there are five simple postpositions. 3@ere: ‘men’ (in), ‘par’ (on), ‘tak’
(upto, as far as, until); ‘se’ (from, with, by)né ‘ko’ which like ‘se’ is used in a variety
of senses.

2.2.8.5 Nouns with Postpositions (cases)
The Hindi noun has two grammatical cases: the daed the oblique. Nouns become
obliqgue when they are followed by postpositions.

2.2.8.6 Adjectives
Adjectives must agree with the nouns. If a noumishe oblique case, the adjective
gualifying that noun must also be in the obliqudlelcting adjective ‘baraa’ form both
the masculine singular oblique and the masculingaploblique in bare, and both
feminine singular and plural oblique in ‘barii.’

2.2.8.7 Verbs
The Hindi verb is usually quoted in the infinitif@m, e. g. bolnaa 'to speak’. This form
consists of the stem ‘bol’- plus the infinitive éngl ‘naa’.
The verb must agree with its subject in both numdred gender. If the subject is a
pronoun, the gender will be that of the noun tockitthe pronoun refers.
The Hindi verb distinguishes not only tense-pastsent and future- but also different
kinds of action: those that are completed (pernegti those that are habitual

(imperfective), and those that are going on (catus)

2.2.9lmportance of Hindi Language

The importance of Hindi language is the second rspsken language in the world after
Mandarin Chinese. It's estimated that nearly hatilaon people worldwide speak this
wonderful language. The importance of Hindi is oh¢he many languages in India that
is considered to be the national and official laagg of India.
The Hindi language is also known as Hindi-Urdu dnddistani and also had many
different regional and national dialects; the nasihmon is the Khariboli dialect. Hindi

derives from the Indo-European language familyasiguages. The closest language to
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Hindi can be considered Arabic.After the Indeperéeof India in1947 began a period
of growth that continues today. The tourism indysgtrindia as increased and is expect
to keep increasing for many more years bring indneds of billions US dollars a year
with a annual 10% growth rate. The importance ofdHis beneficial regardless if you
do it for fun or for your career or even just fargonal travel. This is for many reasons
such as the following. Indian songs and hymns hmeen adapted and used by various
popular rap and pop music artists. From scienceotomerce and business to various
multimedia as shown India to becoming a viable d@donomy with increasing interest
in the world. Bellwood as it is called as the satdggest film following Hollywood.
Indian music as become important with not only andes in the United States but also
with the rest of the world.

India is filled with a lot of beautiful and incrdde architectural achievements such as the
Taj Mahal Palace, considered the icon of the ChpftMumbai, Mahabohi Temple, the
Shore Temple, and the Bridhadishwara Temple, wiictonsider by some as India’s
most prized architectural site. Another part of #taction of Tourists to India is the
geographical diversity of the country, such asVaters falls in Western Ghats. Tourism
is major part of India’s economy and plays a maart in its employment as well.
Anyone that wants to compete globally will needptd some effort in growing their
business into India. India is currently the foudhgest economy in the world (by GDP)
after the USA, China, and Japan. It is predicted®®80, that India will surpass Japan.
With India’s huge potential for growth and innowatias made the importance of Hindi
as a global language. Other then tourism, Indgrasving in every other aspect such as
science, commerce, business, and other informatystems/digital media. Although,
there are still some societal problems within theuntry. India’s growth seems
unstoppable and shows no sign of slowing down. Gonags that eye operational and
sales expansion in the South Asia region are mostyuiting people who are familiar
about Indian culture and who could articulately #néntly speak and write Hindi. The
importance of Hindi-speaking population as an ingoarglobal market segment. Making
it a very viable and important target for most @bminded businesses.
People who can fluently speak and write Hindi acé@vealy recruited for South Asia

companies as well as companies internationallyadtld truly be to advantage if one
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would be able to speak and write Hindi. Whethengla migrate to India or not, in the
end, one will surely find decision to learning tingportance of the Hindi language as

very beneficial one.

2.2.10 General Objectives of Language teaching byQdRT

NCERT has given following objective for languagadieing.

2.2.10.1 The competence to understand what a leamigears: A learner must be able
to employ various verbal signs coming from the &pedor understanding what
has been said. S/he should also skilled at lisgeammd understanding in a non-
linear fashion by making connections and drawirigrances.

2.2.10.2 Ability to read with comprehension, and nomerely decode: A learner
should develop the habit of reading in a non-lin@anner using various syntactic,
semantic, and graph-phonemic cues. S/he must leetaltonstruct meaning by
drawing inferences and relating the text with her/jprevious knowledge. S/he
must also develop the confidence of reading thewdtk a critical eye and posing
questions while reading.

2.2.10.3 Effortless expressiorearner should be able to employ her/his commuiniea
skills in a variety of situations. Learners ‘re@ must have a range of styles to
choose from. S/he must be able to engage in asfignuin a logical, analytical,
and creative manner.

2.2.10.4 Coherent writing: Writing is not a mechanical skill; it involves &hr control
of grammar, vocabulary, content, and punctuatiowes$as the ability to organize
thoughts coherently often using a variety of coleslevices such as linkers and
lexical repetitions through synonymy, etc. A learsieould develop the confidence
to express her thoughts effortlessly and in anroegal manner. The student must
be encouraged and trained to choose her/his owao, to@anize her/his ideas, and
write with a sense of audience. This is possible drher writings are seen as a
process and not as a product. S/he should be @ahlset writing for a variety of
purpose and in a variety of situations, rangingnfioformal to very formal.

2.2.10.5 Control over different registersilLanguage is never used in a uniform fashion.

It has innumerable varieties, shades, and colowisch surface in different
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domains and in different situations. These vanejoknown as registers, should
form a part of a student’s catalog. Besides thesteigof school subjects, a student
must be able to understand and use the varietgrgfulage being used in other
domains such as music, sports, films, gardeningstcaction work, cookery, etc.

2.2.10.6 Scientific study of language In a language class, the teaching approaches
adopted and the tasks undertaken should be suththta lead a child to go
through the whole scientific process of collectidgta, observing the data,
classifying it according to its similarities andfdrences, making hypotheses, etc.
Thus, linguistic tools can and must play a sigafficrole in developing a child’s
cognitive abilities. This would be much better th@aching normative rules of
grammar. Moreover, this approach is particularlyfe@fve in multilingual
classrooms.

2.2.10.7 Creativity: In a language classroom, a student should geteamphce to
develop her imagination and creativity. Classrodhog and the teacher—student
relationship build confidence in the latter to U creativity in text transaction
and activities uninhibitedly.

2.2.10.8 Sensitivity: Language classrooms can be an excellent referpooe for
familiarizing students with his rich culture andritege as well as aspects of his
contemporary life. Language classroom and texts h@vot of scope to make

students sensitive towards their surroundingsy tietghbors, and their nation.

2.2.11 Common problems in Elementary school writing

Learning to write is uniquely challenging. Writimgquires the mastery and concurrent
use of a complex array of language skills, fromalmdary and spelling to the ability to
organize and convey ideas. Indeed, the intricagiesriting make it one of the highest
forms of human expression. There is no wonder ety elementary school students
need extra support along the way to becoming write
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2.2.12 Objectives of Teaching Hindi

1. To open a window to India by providing an introdantto the country through

pictures, objects, guest speaker and personalkestoy the lecturer.

2. To provide an understanding of India’'s culturallitipal, historical and lingual

diversity.
3. To enable students to read and write the Devanagapi.

To enable students to communicate in spoken Hmdiverse situations involving daily
actions, health, shopping, emergency, travel, mdiaisine, music, arts, and creating

business or other work related connections.
2.2.13 Methods of Language Teaching

2.2.13.1 Grammar-Translation Approach

€ In this method, classes are taught in the studerdsier tongue, with little active

use of the target language.
€ Vocabulary is taught in the form of isolated woistd.
€ Elaborate explanations of grammar are always peakid

€ Grammar instruction provides the rules for puttimgrds together; instruction

focuses on the form and inflection of words.
€ Little attention is paid to the content of texts.

@ Dirills are exercises in translating disconnectadesgces from the target language

into the mother tongue, and vice versa.

€ Little or no attention is given to pronunciation.
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2.2.13.2 Direct Approach

*

This approach was developed initially as a reactothe grammar-translation
approach in an attempt to integrate more use dfattyeet language in instruction.

Lessons begin with a dialogue using a modern ceatienal style in the target

language.
Material is first presented orally with actionspactures.
The mother tongue is NEVER used. There is no tatiosl.

The preferred type of exercise is a series of quesin the target language based
on the dialogue or an anecdotal narrative.

€ Questions are answered in the target language.

*

*
*
*

*

Grammar is taught inductively--rules are generdliZeom the practice and

experience with the target language.

Verbs are used first and systematically conjugatedth later after some oral

mastery of the target language.

Advanced students read literature for comprehersnahpleasure.
Literary texts are not analyzed grammatically.

The culture associated with the target languagésistaught inductively.

Culture is considered an important aspect of legrthe language.

2.2.13.3 Reading Approach

*

*

The approach is mostly for people who do not tramebad for whom reading is

the one usable skill in a foreign language.

The priority in studying the target language istfireading ability and second,
current and/or historical knowledge of the countityere the target language is

spoken.
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*

Only the grammar necessary for reading compreherasid fluency is taught.

Minimal attention is paid to pronunciation or gaigiconversational skills in the

target language.
From the beginning, a great amount of reading reedo L2.

The vocabulary of the early reading passages atid i strictly controlled for
difficulty.

Vocabulary is expanded as quickly as possible, esitlte acquisition of

vocabulary is considered more important that graticalaskill.

Translation reappears in this approach as a resgectlassroom procedure
related to comprehension of the written text.

2.2.13.4 Audio-Lingual Method

2

*

This method is based on the principles of behgwsgchology.

It adapted many of the principles and proceduragb®Direct Method, in part as

a reaction to the lack of speaking skills of tha&ag Approach.
New material is presented in the form of a dialogue

Based on the principle that language learning isith@rmation, the method

fosters dependence on mimicry, memorization opkedses and over-learning.

Structures are sequenced and taught one at a Simestural patterns are taught

using repetitive drills.

Little or no grammatical explanations are providegtammar is taught

inductively.

Skills are sequenced: Listening, speaking, readmd) writing are developed in

order.

Vocabulary is strictly limited and learned in coxite
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*® & 6 o o

Teaching points are determined by contrastive amsahetween L1 and L2.
There is abundant use of language laboratoriesstapd visual aids.
There is an extended pre-reading period at thenbegj of the course.
Great importance is given to precise native-likenpinciation.

Use of the mother tongue by the teacher is perdhitiat discouraged among and
by the students.

€ Successful responses are reinforced; great ctakds to prevent learner errors.

*

There is a tendency to focus on manipulation of tdrget language and to
disregard content and meaning.

2.2.13.5 Suggestopedia

*

This method developed out of believe that humannbcauld process great

guantities of material given the right conditioridearning like relaxation.
music was central to this method.

Soft music led to increase in alpha brain wave anmtkcrease in blood pressure

and pulse rate resulting in high intake of largargities of materials.
Learners were encouraged to be as “childlike” asibte.

Apart from soft, comfortable seats in a relaxedirsgt everything else remained
the same.

2.2.13.6 The Natural Approach

*

*

*

This method emphasized development of basic personanunication skills

Delay production until speech emerge i.e learnerstdsay anything until they

are ready to do so

Learners should be as relaxed a possible
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€ Advocate use of TPR at beginning level

€ Comprehensible input is essential for acquisitmtake place.
2.2.13.7 The Silent Way

€ This method begins by using a set of colored woadés and verbal commands

in order to achieve the following:

€ To avoid the use of the vernacular.

€ To create simple linguistic situations that remander the complete control of
the teacher.

€ To pass on to the learners the responsibilityHerutterances of the descriptions
of the objects shown or the actions performed.

€ To let the teacher concentrate on what the studsaytsand how they are saying
it, drawing their attention to the differences iropunciation and the flow of
words.

€ To generate a serious game-like situation in wkiehrules are implicitly agreed
upon by giving meaning to the gestures of the teaahd his mime.

€ To permit almost from the start a switch from thed voice of the teacher using
the foreign language to a number of voices using it

€ To provide the support of perception and actiothtintellectual guess of what
the noises mean, thus bring in the arsenal of thealucriteria of experience
already developed and automatic in one's use ahtitber tongue.

€ To provide a duration of spontaneous speech upaohwthe teacher and the

students can work to obtain a similarity of meldadyhe one heard.
2.2.13.8 Communicative Language Teaching

€ The method stresses a means of organizing a laagdlgbus. The emphasis is
on breaking down the global concept of language untits of analysis in terms

of communicative situations in which they are used.

€ There is negotiation of meaning.
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€ A variety of language skills are involved

€ Material is presented in context

€ It pays attention to registers and styles in teofrstuation and participants.
€ Fluency and accuracy (different competencies)

€ Form and functions

€ Development of autonomous learners
2.2.13.9 Total Physical Response (TPR)

€ Total Physical Response (TPR) method as one thabioes information and

skills through the use of the kinesthetic sensgsyesn.

€ This combination of skills allows the student tsiaslate information and skills

at a rapid rate. The basic tenets are:

€ Understanding the spoken language before develdpangkills of speaking.

*

Imperatives are the main structures to transfeoarmunicate information.
€ The student is not forced to speak, but is alloamdndividual readiness period
and allowed to spontaneously begin to speak whéshédeels comfortable and

confident in understanding and producing the uttesa.

2.2.14 Learning Difficulties of Hindi Language in (mparison to

English Language

Alphabet: The Devangari script employed by Hindi containshbetwels (10) and
consonants (40) and is characterized by bars orotgpe symbols. Hindi is highly
phonetic; i.e. the pronunciation of new words carrddiably predicted from their written
form. This is in strong contrast to English, withmetresult that Hindi learners may
struggle with English spelling. Conversely, theyynmispronounce words that they first

encounter in writing.
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Phonology:In comparison with English Hindi has approximateaif as many vowels
and twice as many consonants. This leads to sepesalems of pronunciation. One
difficulty is distinguishing phonemes in words sua$said / sad; par / paw; vet / wet

etc. Words containing the lettetis (this, thing, monthswill cause Hindi learners the

same kind of problems that they cause most otlaenées of English. The phonen '/
as exemplified by the in pleasureis missing in Hindi and so pronunciation of such
words is difficult. Consonants clusters at the bemig or end of words are more
common in English than Hindi. This leads to eriarthe pronunciation of words such as

straight (istraight), fly (faly), film (filam)

Compared to English Hindi has weak but predictalated stress. Learners therefore
have considerable difficulty with the irregular ests patterns of words such as
phaograph / phaographer Hindi learners are disinclined to 'swallow' uessed
syllables such as the first syllables in the wasorrow, intelligent, remembgeetc.,
and will often try to clearly articulate short, coran words that are usually weakly

stressed in Englistias, and, was, fctc.

English, of course, is prevalent in India, andtfus reason Hindi learners may well be
extremely fluent. Nevertheless, native-English &pea often have difficulties

understanding them because of the combination @fptionunciation problems listed
above and the use of Hindi intonation patterns.Himdi emphasis is accomplished by
higher pitch rather than by the heavier articulatibat typifies English.) The result of
this is the sing-song effect that English spokenHaydi learners often has on native-

English speakers.

Grammar - Verb/Tense: Hindi has tenses that similar thosel useEnglish: present
simple, past continuous, etc., but there is a tdaorrespondence in their use to express
various meanings. This leads to the very commorrusee by Hindi learners of the
present continuous when in English the presentlsiisprequired] am always playing

golf on Sundays. / | am not knowing the answer.
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Since Hindi does not have the auxilialy, learners are prone to asking questions by
means of intonation alon&he has a brother@nd to making mistakes such\&en you

got married?or She not eat meat?

In Hindi the future tense is required in the deparictlause of conditional 1 sentences.

This leads to interference mistakes sucHfagu will help me, | will help you.

Grammar - Other: Hindi typically uses a subjunctinepolite requests, which have the
word order of statements rather than questionserference results in problematic

requests such a¥ou will tell me the time pleaser You may lend me your dictionary

There is no definite article in Hindi, and the nwenbneis commonly used where in
English the indefinite article is needed. As to d@ected, these differences make it

difficult for Hindi learners to get the articleght in English.

There are two aspects of word order that are diffiem Hindi and English. Firstly, the
standard word order is in Hin@ubjectObjectVerb as againssubjectVerb-Object in
English. Secondly, in Hindi the preposition comésrathe noun or pronoun it qualifies
(i.e., it is more correctly called @dstpositioh There does not seem to be undue
interference between the two languages in thesesakowever, in common with most
learners of English, Hindi native-speakers havélems with the correct choice of the

English preposition itself. Mistakes such as theyensitting on (at) the table are typical.

Vocabulary: Hindi has incorporated numerous English words, théca help to the
beginner who quickly wants to acquire a large votaly. However, the pronunciation
of many of the loan words has changed in Hindi. ifberference this causes can lead to

Hindi learners not being comprehensible when thesythe words in oral English.

2.2.15 Elementary Writing Hurdles

In elementary school, children are encounteringeteeents of writing for the first time,
from the formation of letters, to organizing thedteas, to using correct grammar,

punctuation, and spelling. Elementary school sttgleme expected to advance from
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learning the rules of writing to automatically agiph those rules beginning in grade
four. By the end of elementary school, the childwdtd be able to write independently
and produce multiple-paragraph essays that coritamal introductions, supporting

evidence, and conclusions.
2.2.15 .1 Ways to Correct Errors in Writing

There are many ways which can help children enjayimprove their writing.

Give positive feedbackWhen reviewing child’s essays, give positive fesxkbalong

with talking about what needs improvement. Engagid dn the revision process by
discussing the mechanics of writing without disappi of their ideas. Students should
understand that writing is a process and all vsitervise their work. Remember, children
need encouragement as much as correction. Als@kspeprivate to avoid possible

embarrassment.

Incorporate writing into family activities There are lots of ways to bring writing into
daily family life. Ask children to make lists andaord messages. Have children write
poems or skits for family events, or movie revigawshare at the dinner table. Journals
and pen pals are also great writing outlets. Eragmirchildren to write about what

interests them even if it's just a paragraph.

Don’t rush writing Make sure child has a quiet place to write anig ieem gauge
how long it will take to complete a writing assigan. Writing usually takes longer than
we think. If the assignment is rushed, students fea&y they can't write, when they

really just needed more time to revise.

Get extra helpRecognize when extra help is needed, either ftmnsthool or outside
professionals. Often children respond well to hg\arpersonal writing tutor. Ask if your
school has after school programs that target wgitiost importantly, don’t ignore
writing problems—working with teachers and utiligiavailable resources can make a

big difference.
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2.2.16 Conclusion

Thus, this chapter talks about the importance dadugahow language is important for
human being to communicate, share views, desioe\gs, despair, joy, excitement and
so on. It also talks about the importance of Hiadguage, how it was emerged, dialects
in Hindi, origin of Hid language, plans for progseand promoting of Hindi language,
Importance of grammar, objectives of language teachy NCERT, common problem
in elementary school writing, common errors in imgtHindi language, ways to correct

errors in writing.
Review of the Related Literature

Introduction

This chapter deals with review of related studigsfore carrying out any systematic
study, researcher is expected to know what has &leesdy done and what remains to be
done. Review provides an insight into the studiesady been conducted in the field.

This chapter is an attempt to a brief idea of #mearches done in teaching of Hindi in
India. It provides the researcher an insight irfte studies the studies already being
conducted in the field related to the present sty attempt has been made to develop
the holistic view of the findings.

2.3.1 Sudarshanam, R. (1980has conducted a study on, “A diagnostic study of
reading comprehension of the undergraduate studdmdying English under
part 2 in colleges in Coimbatore”. The main objeetof the study was to
construct and administer a diagnostic test of readtomprehension for
undergraduate students and develop a suitable agprdor remedial
instruction. Proficiency-cum-diagnostic test of die® comprehension
consisting of two parts, one for macro diagnostsu@, referential). Inferential
and evaluative comprehension and the other foravd@gnosis use of words,
sentences structure was constructed and questrean&or teachers and
students were used to collect the data. The s#dtifandom sampling
technique was adopted. For the study 28 studentseiexperimental group and
28 students in the controlled group were selectedhe basis of the marks
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2.3.2

scored in the diagnostic test. The remedial prograrwas carried out over 15
classes each of one hour duration.

The major findings of the study were the teachihgmglish did not contribute
to the improvement of students’ comprehension perdmce. Educational and
occupational status of parents correlated sigmifigawith the comprehension
scores of the students. The students devoted gra#tention reading the
opening and closing paragraph of long texts. Thmed#al programme
suggested was effective in significantly raising tomprehension scores of the
experimental group students.

Jain, P. (1984has conducted a study on “The diagnosis of langesigprs and

a programme of teaching in Sanskrit.” The objedigéthe study were to find
out the nature of errors committed by studentsains®rit in class X, to prepare
tools for diagnosing the errors, to find out thedamental causes of the errors,
to suggest a remedial programme on the basis oh#éitere and causes of
diagnosed errors. Major findings of the study rés@dhat teaching of Sanskrit
as third language was not according to the syllalnes objectives were not
achieved. Students’ knowledge of grammar was aelamentary level and
therefore, their mistakes were mainly in grammhbaeytwere able to analyze
but not synthesis. Since most Sanskrit teachers wetrained, they were not
able to create students’ interest in the subjebeeithrough teaching or other
activities in school. Lack of practice pronunciasoin the class, absence of
home work and inadequate home support also resuit@dor performance.
The duration and total time allotted for the teaghiof Sanskrit was
inadequate. Since marks obtained were not inclaseatding grades, students
did not take much interest in the subject. The hessders and teachers felt that
co-curricular activities were not organized becaakehe students’ lack of
interest in the subject and consequently a suitatlgronment for learning the

language could not developed.

2.3.3 Anand, V. (1985has conducted a study on “A study of the factoat #ifect

the orthography in Hindi and diagnosis of spellmgstakes in the writing of

class V students of Hindi Medium school of Delhoraj with a remedial
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programme.” The objectives of the study were tgydase spelling errors in
Hindi made by class V students of Hindi medium sthof Delhi, to study the
factors responsible for those errors, to developr@gramme of remedial
instruction and to demonstrate its effectivenedse major findings of the
study were indicated largest number of mistakesmade in respect of the use
of matras by the use of incorrect words, most efgpelling errors were due to
inadequate mastery of the most basic task in theegs of spelling, ability to
spell correctly did not automatically improve withe age. The difference
between the performance of older students and istsidé# the same class was
not significant which indicated that it was the lifyeof the instruction rather
than age which accounted for the spelling errorse df teaching learning
strategy which involved oral, visual and motor exgece of the word was
most suitable for improving the spelling abilitytbe students.

2.3.4 Mohammed, T.K. (1986)has conducted a study on, “A diagnostic study of
errors in the written English of pre-degree studeihe objectives of the study
were to identify the major errors in the writtenglish of pre-degree students.
To classify the errors into major functional anédmmatical errors. To study
the relative proportion of errors with a view tassify and arranging them into
the major errors in the order of their importan€e. determine the source or
cause of the errors indentified and to suggesectwe measures and remedial
programs. Data collected through the diagnostit aédasic language skills,
Intelligence test and general data sheet. Besi#s® ttools teachers and experts
in the field of teaching English were intervieweddaconsulted. With the
stratified random sampling the sample of 100 sttglerere selected from the
population of second year pre-degree the UniversityCalicut. The whole
sample was divided into 29 sub-groups. The majatifigs of the study were
revealed that The total sample committed errorgrammatical areas such as
Tenses (82.28 percent), Prepositions (81 percdlayn and relative clauses
(79.14 percent) Passive voice, Auxiliary verbs 862. concord (51.42)

adverbial clauses (40) pronouns articles verb pedte
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2.35

2.3.6

2.3.7

Chitre, S. (1999has conducted A study of “Teaching Hindi at priynstage in
M.C High School of Marathi medium in Baroda cityJbjectives of the study
were to study how teachers develop regarding wgitreading and speaking
skills through class room instructional procesgrnary stage. To study the
difficulties faced by students in learning Hindo $tudy the problems faced by
the students in learning Hindi and to study thebjmms faced by students
regarding home work in Hindi.

The Major findings were revealed that there wasaek lof competence in
teaching methods employed by Hindi teachers. Légkaper awareness of the
aim and objectives of teaching Hindi. Translatioretihods are found
extensively used in teaching Hindi. Use of audisual aid rejected. The
students do not put line on the top words. The esitgl cannot write the
descriptive answers. They have very poor vocabul@eachers do not give
feed-back while checking homework. The studentsicainead properly. The
students cannot speak descriptively in Hindi lagguarhey do not use full
stop, question mark, and comma etc in writing Hiadguage.

Dubey, S. (2004)as conducted a study on, “A study of problem famgéHindi
teachers of English medium secondary school of Wadocity.” The objective
of the study was to study the problems faced bydHteachers of English
medium secondary schools of Vadodara city.

The Major findings of the study were found that sat@achers do not like their
profession because they do not get proper salamyr@iog to their work load.
The Most of the teachers face the problem thatsthdents don’'t have good
attitude towards Hindi. The Parents as well asstbhdents think that learning of
Hindi is not useful for higher studies. Teachersefanain difficulty during
classroom interaction. Mother tongue Guajarati dlad lots of impact on the
students attitude towards learning of Hindi languag

Dongre, N. (2007has conducted a study on, “Diagnosis and remediatf
learning difficulties in Geometry of standard eigiidents.” The objectives of
the study were to identify the students havingriemy difficulties in geometry of

standard VIl students for academic year 2006-2003. identify learning
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difficulties generally felt by learners of standartll and prepare a diagnostic
test. To identify the (groups, stars, chains, glas isolates) associations
amongst the students of standard VIII in order tibza their associations for

remedial measures.To analyze the learning difiiesilin geometry of standard
VIII students.To provide remedial measures to overe the learning difficulties

in geometry of standard VIl students. To studyithpact of remedial measures
with references to the learning difficulties.

The major findings of the study revealed that psipe sampling technique was
used for selecting sample for the study. studdmas language problem that is
inability to read, understand interpret the questasked for multiple choice

even after remediation programme significant dédfexes was not formed in
improvement of language problem. Many studenthefdample were not able
to use mathematical language and component.

2.3.8 Yadav, R (2009has conducted study on, “Problems faced by loweaelns in
Hindi at Secondary English medium schools of Vadadaty.” The objectives
of the study were to find out the academic problémslindi among the low
achievers at secondary English medium schools dfoWara city. To find out
the causes for these problems in Hindi among thedohievers at secondary
English medium schools of Vadodara city. To find the views of teacher
towards the problems faced by low achievers in Hatdsecondary English of
Vadodara city. The English medium schools werecsetepurposively, which
were having students failing in Hindi. Total 100dgnts of standard"sand &'
and total 100 respective teachers teaching Hindewaken as the sample for the
study.

The major findings of the study found that the tesas are feeling that there was
less or no scope for providing activities, creatigsignments and use of
teaching aid. There are many similar words in Guadijas well as reading and
speaking, they mix of both the words. Administratsupport provided to Hindi
subject and Hindi teachers is also less than athigiect teachers like in-services
training, sufficient library resources for Hindi.
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2.3.9 Vasava, G. (2010has conducted a study on, “Diagnosis and remediatf
learning difficulties in elements of book keepinglaaccountancy of standard Xl
students of Vadodara city.” The objectives of tiedg were to identify the
errors committed by the students of standard Xddoountancy. To analyze the
errors committed by the students of standard Xddoountancy. To identify the
learning difficulties in accountancy of standard Xiudents. To provides
remedial measures to overcome the learning diffesilin accountancy of
standard Xl students. To study the impact of realedeasures with references
to the learning difficulties in accountancy of stard Xl students.

The major findings found that after administeringgmostic test it was found
that approximately 50% of the students secure teas: 50% marks was
improved after providing remedial measures. It @asd that majority of the
students i.e. 70% of the students have learninficdifies in understanding of
the concept of credit note. It was also found &% of the students have
learning difficulties in understanding of the persmclude in the atrtificial
personal account. A 69% of the students have btg¢ to give effect of
transaction regarding purchase of dead stock innbss. The students have
learning difficulties in application of rules of lie and credit of account in
transaction. The minimum impact of remedial measuwwas on the basic
concept of accountancy. The remedial measurehaul in reducing the
learning difficulties of the students related toolmedge understanding and
application of the accountancy concept.

2.3.10 Chudhari, P. (2011jas conducted a study on "Diagnosis and remediafion
the learning difficulties of std"Bstudents in English grammar.” Objectives of
the study were to identify learning difficulties standard 8 students in
English grammar, to design remediation program m@@icg to learning
difficulties of students, to study the effectivenad remediation program in
terms of achievement of students. The major fingliojthe study revealed that
there was increment in the post-test score frompiteetest score of all the
identified students with learning difficulties innglish grammar. All the

identified students were benefited by the remedigasures. There was
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increment in the number of correct responsesii@refch item in post test from
the pre-test except one item the number of coresgionses was maintained as
the performance in item was good during the pre-tHse remedial measures
was helpful for the improvement at all the levelimdtructional objectives as
the test was containing the items related to differlevels of instructional
objectives. It was found that the remedial meas @ impact as most of the
above learning difficulties were significantly rexa during the post -test. The
mean score of the standart! 8tudent in English grammar on pre-test was
(7.43) and on post test was (13.48).The main diffee was found to be
significant, in favour of the post test. The impaétthe remedial measures
helping the reduction of the learning difficulties English grammar of
standard® students.

2.3.11 Joshi, G. (2011has conducted a study on “DIAGNOSIS and remediatib
students in learning English as a second langueBanchmahal district ." The
objectives of the study were to identify the studdraving learning difficulties
in English grammar, to analyze the learning difies in English grammar of
standard 8 students, to plan and provide the remedial measbmsed on the
above analysis, to study the impact of remedialsmess with reference to the
learning difficulties of standard™9students. The major findings of the study
were found that students had language problenmstbdents can't read properly
and understand the question, many students ofatin@le were not able to use
English, as the students were not able to answersome of the questions
before remediation, but after remediation, it iuurfd that there was an
improvement about their concept regarding the ssdedopics of English
grammar.

2.3.12 Thakur, M. (2012)has conducted study on " Effect of Concepttaidtment
model on academic achievement of secondarypao$chtudents in Hindi"
The objectives of the study were to find out thée@fveness of concept
attainment model of teaching on academic achiewépfeclass IX students in
Hindi, to find out the effectiveness of traditionalethod of teaching on

academic achievement of class IX student in Hindi, compare the
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effectiveness of concept attainment model withitiaaal method of teaching
of Hindi. The major findings of the study found tltancept Attainment Model
was very effective on the academic achievemenecbsdary school students
in Hindi. There was a greater difference betweepedarental and control
groups so it was proved that this model was effecin comparison of
traditional method.

2.3.13 Joshi, P. (2013has conducted a study on “Effectiveness of a progra to
develop writing skills, of class IX EFL studentshd objective of the study
were to critically evaluate the writing skills tdie students. To evaluate the
effectiveness of the programme. To provide suggestito improve writing
skills of students in English medium school. Todstuhe feedback of the
students toward the prepared task.

The experimental method was used , one of Englisthiuim school at Kakrolia
was selected for the experiment. Data was colleateobtained through pre-
test and post test. The findings revealed thatretieas significant difference
between pre-test and post-test of experimentalpgrobe programme used by
the researchers helped in developing writing skillthe students.

The major findings of the study found the tasksegiby the researcher during
the session helped them develop their confidenad, levriting skills, students
learnt to frame appropriate sentences in EnglisieyTunderstood the language
spoken by the researcher. They liked the taskspdragraph given by the
researcher most of the time, the task of paragvaging helped them to write

in descriptive form. Exercise helped them to ovaredhe spelling mistakes.

2.4 Observations
1. Most of the studies related to diagnosis and reatiei were conducted in Hindi,
English, Sanskrit, Geometry and Accountacy subjectsloshi, P. (2013),
Anand,V.(1986), Chudhari,P. (2011), Jain, P. (198Rparekh, J. (2008),
Sudarshanam, R. (1980), Mohammed, T. K. (1986)itr&5.(1999), Dubey, S.
(2004), Dongre, N. (2009), Yadav, R. (2009), Vasa®(2009), Vasava,
G.(2010), Joshi, G. (2011) and Parekh, J. (2008)).
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2. Most of the studies have adopted experimental ndefibiothe study.

3. Majority of the studies have focused school edocadit various levels.

4. Only two studies were conducted at higher educdseweal by Sudarshanam, R.
(1980) and Mohammed, T.K. (1986).

5. Most of the studies found remedial programme effectto reduce error
commitment of the students in various subjects.

6. 10 studies were conducted to diagnosis error cotadhih language learning on
various language subjects like Hindi, Sanskrit Bndlish.

7. On Hindi subjects, total six studied were condudedarious aspects of learning
such as grammar learning, academic problem, spgakiiis, writing skills and
reading skills.

8. One of the study conducted by Dubey, S. (2004)akedethat the medium of
instruction has great impact on attitude of stusldotvards learning of Hindi
subject.

9. Anand, V. (1985) has found that it was the quadityhe instruction rather than
age which accounted for the spelling errors. Uséeathing learning strategy
which involved oral, visual and motor experiencelte word was most suitable
for improving the spelling ability of the students.

10.Chitre, S. (1999) has found that Lack of properareness of the aim and
objectives of teaching Hindi. They do not use fiibp, question mark, and
comma etc in writing Hindi language.

11.Dubey, S. (2004) has said through his study treaMbst of the teachers face the
problem that the students don’t have good attitodeards Hindi. The Parents as
well as the students think that learning of Hirednot useful for higher studies.

12.Yadav, R (2009) has found that teachers are fedhag there was less or no
scope for providing activities, creative assignmeeartd use of teaching aid. There
are many similar words in Guajarati as well as irrdnd speaking, they mix of
both the words. Administrative support provided Hindi subject and Hindi
teachers is also less than other subject teadkersiservices training, sufficient

library resources for Hindi.
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13.Vasava, G. (2010) has found that The remedial nmeasare helpful in reducing
the learning difficulties of the students relatedkhowledge understanding and
application of the accountancy concept.

14.Joshi, G. (2011) has said after the study that nsamgents of the sample were
not able to use English, as the students werebietta answerer to some of the
guestions before remediation,

15.Thakur, M. (2012) has found that the effectiveness of concept attairt model
of teaching on academic achievement of class Wdesits in Hindi, to find out
the effectiveness. This model was effective in cangon of traditional method

16.Joshi, P. (2013)has found that programme used by the researchépeche

developing writing skills of the students

2.5 Implication for the Present Study

The researcher had reviewed 13 studies for the mpaidose. The studies have used
random and stratified sampling techniques. Tooldusere checklist, questionnaire,
opinionnair, diagnostic test, pre-test and podt aesl multiple choice test method and
interview schedule. Review of related literatursoaleveals that the studies were
conducted on the difference subject like diagnosticly, linguistic difference, teaching
of Hindi, problem and writing errors. The reviewtbk studies conducted on diagnosis
and remedial by students presented so for revéals very few studies have been
conducted to find out the writing errors committ®dstudents in Hindi out of 13 studies
which have been involved in this section were sudg in language and two study in
geometry, ten study in diagnostic and remedial ynogned. From the review of related
literature it was observed that, studies were cotedliin the area of Geometry, Hindi,
Economics, Accountancy, and mathematics. The fgsliof all the studies revealed
positive impact of diagnosis and remediation ofrdesy difficulties of students.
Researcher could not come across study which waducted in the area of Hindi
Grammar and students at Elementary level faced rd#figulties in writing errors. So it

is essential to diagnoses learning difficulties aechediation the same in order to

improve the learning level of students.
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Chapter: 3
Research Methodology

3.1 Introduction

This chapter deals with the plan and procedure taeddpy the researcher for the present
study. The chapter gives clear understanding athmuplan and procedure followed by

the researcher for carrying out the study. Plan piodedure provides the direction at

every moment to the researcher and leads to thepemmpletion of the study. In this

chapter, research method, population, sample, tsalgprocedure of the study has given.

3.2 Research design

As for the present study was experimental in natsog the experimental design was
used.

3.3 Research Method
For the present study, single group experimentsipdevas used.
A group was diagnosed and the same group was rataddand the researcher had

employed achievement test on the group.

3.4 Population

All the students of the standard seventh of theafaitij medium schools of Gujarat state
for academic year 2013-2014, constituted the pojonl@f the study.

3.5 Sample

Aanad High School of Anand was selected by empbpgionvenient sampling procedure
for the study. To select sample of the study, 8eshi-structured interview of teachers of
Hindi Language was taken and then one division"b&fandard were selected. There
were four division of the "7 standard in the school. The clads[¥ students selected as
sample for study as they had committed more eftoreant that as they had difficulty

in writing Hindi Language. Seventy students weragdosed but nine students were
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absent during the remedial programme and in pgstas well. So for the study final

sample size was 61 students Bfsfandard.

3.6 Tools and Techniques
The researcher has used following tools for thdystu
1.Achievement test
2.Students’ periodical answer scripts- the researbhsrobserved the answer script
of the students which they have already performeatieir semester exam.

3.Hindi teacher’s semi-structured interview.

3.7 Construction of Tools

In order to identify the areas where students gdlyemake mistakes in Hind writing,

the researcher explored two major sources frons¢heol.

1. Semi Structured Interview of Hindi Teachers:
Semi structured interviews were carried out with Hindi
teachers by the research&he questions for the teacher;
interview are given below.
1. Which component of Hindi do students find most ¢asgarn?
Which component of Hindi do students find mostidifft to learn?
Which of kind activities they enjoy in writing Hiifl
What are your observations about the errors in Himiding by the students?

o & 0D

Do you feel that these students should be givenenpuactice in Hindi

writing?

6. Which kind of components can be taught for the ompment of the Hindi
writing?

7. What are the activities practiced by you in youtHs.course?

8. Do you feel that activity based teaching will bermbelpful for the students?

9. What do you do to remediate students Hindi writngrs?

10. Which kinds of activity do they like the most wnitj or oral?
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2. Preparation of Achievement Test:

Identify errors committed by students into writirachievement test was
prepared by Script writing, Varna and Mantra , Le The Top (Sherorakha),
Noun, Pro-noun, Adjective, Punctuation, Correctt8&eces and Tense. On the
above mentioned nine components diagnosis forstandard students was
developed by the researcher. After preparing thialimraft, the same was given
to three experts for their comment and suggestidreir main task was to
examine the coherence between items and aspectsuéadility of language.
Based on suggestion and feedback of expert ini¢he ¢f education final draft
of achievement test was prepared.

On the basis of teacher’s interview and observaticstudents’ answer sheets the
researcher has prepared remedial program and themas followed by the

achievement test.

» Characteristics of Achievement Test:

* The test was of 30 marks.

» Duration for the test was 35.

» Total six questions were asked in the paper.

* Question one was based on punctuation carryingrisna

* Question two was based on Varna and Matra carfyimgrks.

* Question three was based on Line on the top, Patictucarrying 5 marks.
* Question four was based on Varna and Matra, wadyiog 5 marks.

* Question five was based on Noun carrying 5 marks.

* Question six was based on Correct the SentencgrmgB marks.

3. Preparation of Remedial Programme

Remediation was done by the remedial program peejay the researcher.
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3.8 Procedure of Data collection

3.8.1 Phase | Diagnosis Errors

On the very first day, the researcher had Interggweachers and checked the annual

answer scripts in order to learn difficulties ofetlstudents and according to their

difficulties to design remedial program.

3.8.2 Phase Il Development of Remedial Program ardonstruction of Tool

» Semi structured interviews were carried out with the Hindi teachers by the

researcher.

The questions for the teacher interview were given

below.

1.

o~ w0

7.
8.
9.

Which component of Hindi students find most easle#on?

Which component of Hindi students find most difficio learn?

Which kind activities they enjoy in Hindi writing?

What are your observations about the errors in Himiding by the students?
Do you feel that these students should be givenenmwactice in Hindi
writing?

Which kind of components can be taught for the ompment of the Hindi
writing?

What are the activities practiced by you in youilds.course?

Do you feel that activity base teaching will be mbelpful for the students?

What do you do to remediate students Hindi writnigprs?

10. Which kind of activity they like the most writing oral?

» The researcher has diagnosed errors of the sesemtgnts suggested by the teachers

of Hindi in the school.

> After the diagnose test with advices of the expestaedial program was prepared

using group activities and with the use of teaclaiutg
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3.8.3 Phase Ill Implementation of Remedial Progranand Data Collection

Schedule for Remedial Program

Sr.
N Name of activity Components covered Duration
0
1 Script Writing Consonants, Vowels, simple words 0 nZinutes
2 Varna and Matra Words, sentences, line on the top 20 minutes
Line on the top (shiro rekha), sentence
3 Joining Parts formation, punctuation, tense, words | 20 minutes
Noun, line on the top (shiro rekha),
sentence formation, punctuation, tense,
4 Jumbled Noun 20 minutes
words
Pronoun, noun, line on the top (shjro
5 Role Play rekha), sentence formation, punctuatip@) minutes
tense, words
) Adjective, pronoun, noun, line on the tag _
Tag the Picture _ | 20 minutes
6 (shiro rekha), sentence formatign,
punctuation, tense, and words
Pronoun, noun, line on the top (shjro
7 Puzzles (Paheli) rekha), sentence formation, punctuatip@) minutes
tense, words
Sentence Antakshari _
8 o Present tense, past tense, future tense 105 minutes
(Chaining)
9 Post Test 45 minutes

3.8.4 Phase IV Data Analysis — Data Collected wefaalyzed by Employing
Various Qualitative Data Analysis Technique

The data collected through various tools and teples were analyzed qualitatively.

Content analysis was carried out to diagnose eromsmitted by students in written
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Hindi frequency and percentages were used to knffectveness of the remedial

2%

program.

No Tools Data analysis technique

Objective 1 Answer  script, teache€ontent analysis, frequenc
interview and percentage.

Objective 2 Remedial program Group activities

Objective 3 Achievement test Frequency and pergentd

1

3.9 Conclusion

Thus, this chapter gives detail information abtet tesearch design, population, sample,

construction of tools, remediation programme, nesdgysis, validation of the program,

phase wise conduction of the program and techriimaealyze the data.

The next chapter in this dissertation is about®halysis and Interpretation of Data.
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Chapter-4
Data Analysis and Interpretation

4.1 Introduction

This chapter presents the analysis and interpoetatif data for a comprehensive
understanding of the problem under the investigatibhe information collected by
administration various tools are analyzed and pmetation for that has been presented in
this chapter.

The data analysis is presented objective wise. ©omts wise percentage is calculated
to analyze and interpretation the data.

4.2 Objective 1. To diagnosing the errors of elem¢ary school students

in written Hindi.
To achieve objective, the researcher has diagiasertors from the students’ periodical
answer sheet and by semi structured interview Her teachers. On the that basis the

researcher has found the following data.

No. | Script | Varna Line on the top | Noun Pronoun | Adjective | Punctuation | Correct Tense

writing | and the

Matra sentence

1 v v v v v
2 v v v v v v v
3 v v v v v
4 v v v v v v
5 v v v v v
6 v v v v v v v
7 v v v v
8 v v v v v v v
9 v v v v v v
10 | vV v v v v
11 v v v v v
12 v v
13 |V v v v v
14
15 | v v v v v v v v
16 4
17 v v v v v
18 | v v v v v v v
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The diagnosis test reflects that 61 students haranttted more errors in above
mentioned nine components: script writing 50.82%ran and Matra 50.82 %, Line on
the top 67.21%, noun 45.90%, pronoun 44.26%, Aje&5.74%, Punctuation 60.65%,
Correct the sentence 55.74% and tense 42.62%. diogoto these interpretations the
researcher has prepared the remedial program.

The researcher has selected above mentioned contpoot writing Hindi. It was
observed that only 22.95% students have committeafsein three or less than three
components. 3. 28% students have committed emoad| ithe components and73.77%

students have committed errors in four or more fbancomponents.

4.3 Objective 2. To develop a remedial programme odiagnosed errors
in written Hindi of elementary school students.

According to interpretation the researcher has prepred the remedial program me.

Schedule for remedial program

Sr.

N Name of activity Components covered Duration
0

1 Script writing Consonants, Vowels, simple words 0 nanutes

2 Varna and matra Words, sentences, line on the tap20 minutes

Line on the top (shiro rekha

o sentence formation, punctuatign,
3 Joining parts 20 minutes
tense, words

noun, line on the top (shiro rekha),

sentence formation, punctuatign,
4 Jumbled noun 20 minutes
tense, words

pronoun, noun, line on the top (shiro
5 Role play rekha), sentence formation20 minutes

punctuation, tense, words
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Adjective, pronoun, noun, line gn
_ the top (shiro rekha), sentence
Tag the picture ) ) 20 minutes
6 formation, punctuation, tense, anpd

words

pronoun, noun, line on the top (shiro
7 Puzzles (Paheli) rekha), sentence formation20 minutes

punctuation, tense, words

Sentence Antakshari

o present tense, past tense, future _
8 (Chaining) 105 minutes
tense

9 Post test 45minutes

On the basis of errors diagnose the following progimme was developed.

<> Number of activity: 1
Name of activity :Script Writing
Objectives of the activity:
» To give drilling in script writing to students.
» To make students clear about vowels and consoirants
Hindi.
» To enable students to write correct vowels and
consonants.
Components coveredConsonants, Vowels, simple words
Duration: 20 minutes
Material used: Paper, Pen, Flashcards
Procedure:
Step 1: Divide students into four groups.
Step 2: Ask students to write vowels andscoiants.

Step 3: Instruct students to evilib words on consonants and vowels.
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Step 4: Show flash cards to students and ask eatifgd vowels and
consonants.
+ Number of activity: 2
Name of activity :Varna and Matra
Objectives of the activity:
» To enable students to differentiate between Gujarat
Hindi Varna and matra.
» To enable students to use correct and proper
punctuations and matras.
» To enable students to write correct words and septe
Components coveredWords, Sentence framing, Line on the top (shikinag.
Duration: 20 minutes
Material used: Chart, White Paper, Pen, High lighter.
Procedure:
Step 1: divide students into groups of seven
Step 2: Distribute blank paper®ag students
Step 3: show students chart prepared byesearcher.
Step 4: Explain students Varnd ematra through chart.
Step 5: Explain difference between Gujarati andddlianguage Varna and
matra to students
Step 6: Guide students to preparglar chart in the class.
+ Number of activity: 3
Name of activity :Joining parts
Objectives of the activity:
» To make students aware about importance of shiiware
in Hindi language writing.

» To improve their writing skills in Hindi language.

Components covered:Line on the top (shiro rekha), Sentence formatRumctuation,

Tense, Words
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Duration: 20 minutes

Material used: Puzzle box, Paper, Pen

Procedure:
Step 1: Divide students into groups of four
Step 2: Give puzzle boxes in each group
Step 3: Tell students to join thazze box
Step 4: Ask to stick piece of piettio make it meaningful picture.
Step 5: Carry out discussion based on actilaguaimportance shiro rekha.
Step 6: Give writing task on particular topic

+ Number of activity: 4
Name of activity :Jumbled Noun

Objectives of the activity:

» To revise their previous knowledge about noun
» To help students in identifying different typesnaiun
Components covered: noun, line on the top (shiro rekha), sentencemétion,
punctuation, tense, words
Duration: 20 minutes
Material used: grains and pulse, liquid, help of students, pe&sur
Procedure:
Step 1: Collect different kind of things like gmaj liquid, pictures of things,
teams, groups etc.
Step 2: Prepare a table on black board ofreiffekinds of noun.
Step 3: Show students collected things and tetlestts to write in particular
cell.
Step 4: Tell students to copy dowthieir paper given by researcher.
Step 5: Divide students into groap&ve.
Step 6: Allot activity sheet in each group tentfy a noun.
Step 7: Instruct students to perform activityhia group.

Step 8: Prepare a chart of noun and displayybur class.
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+« Number of activity: 5
Name of activity :Role play
Objectives of the activity:
» To revise their previous knowledge about pro noun
» To help students in identifying different types fo
noun
Components covered: Pronoun, Noun, Line on the top (shiro rekha), Sec¢
formation, Punctuation, Tense, Words
Duration: 20 minutes
Material used: A Script for Role Play
Procedure:
Step 1: Divide students into groups of seven
Step 2: Select few students from the class
Step 3: Show students a script prepared byarelser
Step 4: Tell students to enact Heaipt
Step 5: Write pronoun used in saniptlack board
Step 6: Tell students to prepare a short conversaising pronoun written on
the blackboard and perform.

+ Number of activity: 6

Name of activity :Tag the Picture

Objectives of the activity:
» To revise students previous knowledge about Adjecti
» To help students in identifying different types of

Adjective

Components covered: Adjective, Pronoun, Noun, Line on the Top (shiekia),

Sentence formation, Punctuation, Tense, and Words

Duration: 20 minutes

Material used: Various pictures, Video

Procedure:

Step 1: make pairs of students in the class.
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Step 2: Show Adjective related video to theletis in the class.
Step 3: Explain a video to students.
Step 4: Give students pictures and tell studentsrit® adjectives used in the
pictures.
Step 5: Tell students to write fesmtences about the pictures.
Step 6: Tell students to identifyemtives used in sentences.

Step 7: Give one paragraph to sttedand tell students to identify adjectives
used in it.

+« Number of activity: 7
Name of activity :Puzzles (Paheli)

Objectives of the activity:
» To enable students to know correct punctuations
» To make students understand real essence of the
sentences by knowing punctuations

Components coveredpronoun, noun, line on the top (shiro rekha), ssece¢ formation,
punctuation, tense, words

Duration: 20 minutes
Material used: paper, pen
Procedure:
Step 1: Divide students into groups of four
Step 2: Distribute puzzles in the group.
Step 3: Instruct them to solve thezte in the group.
Step 4: Explain various components coveretieécsstudents.
Step 3: Distribute a paper in whscime words are written to each group.
Step 4: Instruct students to writezles using different punctuations
+ Number of activity: 8
Name of activity :Sentence Antakshari (Chaining)
Objectives of the activity:
» To enable students to use present tense
» To enable students to use past tense

» To enable students to use future tense
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Components coveredpresent tense, past tense, future tense
Duration: 105 minutes
Material used: Paper, Pen, Video, help of students, Poem
Procedure: Day 1
Step 1: Give five sentences to five stislén present tense
Step 2: Tell students to make anothetedl sentences in present tense
Step 3: Tell students to waemtences used in the game in sequence
Day-2
Step 1: divide whole class igtoups of four
Step 2: assign different activities tosigroups
Step 3: first group will prepaa story
Step 4: second group will prepa poem of their choice
Step 5: third group will prepare essayadeader of their own choice
Step 6: fourth group will write a summaifytheir favorite movie
Step 7: all groups will present theitiates in front of the class
Step 8: then researcher discuss theitesivn the past.

Step 9: researcher recite poethe class

Day-3
Stepl: Ask certain questionsdobon future tense
Step 2: Engage students in writing fuessay
Step 3: Discuss that essays in the class

4.4 Objective 3: To Implement the Remedial Programrma on Diagnosed

Errors in Written Hindi of Elementary School Students.

After the preparation of the progrmme it was impdeted in the Anand High School of
Anand on the seventh standard students.

Sr.

N Name of activity Components covered Duration
0

1 Script writing Consonants, Vowels, simple words 0 ndnutes
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2 Varna and matra Words, sentences, line on the tgqp20 minutes

Line on the top (shiro rekhd

o sentence formation, punctuatign, _
3 Joining parts 20 minutes
tense, words

noun, line on the top (shiro rekha),

sentence formation, punctuatign,
4 Jumbled noun 20 minutes
tense, words

pronoun, noun, line on the top (shiro
5 Role play rekha), sentence formation20 minutes

punctuation, tense, words

Adjective, pronoun, noun, line gn
_ the top (shiro rekha), sentence
Tag the picture ) ) 20 minutes
6 formation, punctuation, tense, apd

words

pronoun, noun, line on the top (shiro
7 Puzzles (Paheli) rekha), sentence formation20 minutes

punctuation, tense, words

Sentence Antakshari

present tense, past tense, future

8 (Chaining) 105 minutes
tense

9 Post test 45minutes

Day 1

On the second day, the researcher had taughtutlerdgs script writing through activity
using flesh cards, the researcher had also tabhght ¥owels and consonants by using
chart and classification method. She had also rtiagta to write ten words using vowels
and consonants.

Day 2
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On the third day, the researcher had taught themav/and Mara. She taught them how
to classify between ‘Sa’ and ‘Sh’ and then asshgmt activity using ‘Sa’ and ‘Sh’. They
wrote ten words using ‘Sa’ and ‘Sh’ and other wasgiable also like ‘Chha’, ‘ksha’.

Day 3

On the fourth day, the researcher had taught them an the Top by using activity of
joining parts where they have to join different pquarts but it was without head so they
learnt the importance of Line on the Top. They gisacticed the same activity by
drawing pictures. After the activity the re

Day 4

On the next day the researcher has given the gandentify different things place on
the table. The researcher has placed many thikgswater, book, oil etc. then she taught
different kinds of noun and then she told to cligsiie things placed on the table then
asked them to write more noun words.

Day 5

On the next day the researcher taught studentsopnonsing role play method. She
divided the students into small groups and thereghem some pronoun in paper and
asked them to prepare dialogues using given proaodnlast students have performed
written dialogues. She also taught them definiobmpronoun on black board and made
them to write in their note book.

Day 6

On the next day the researcher taught the stucslpstive. She showed them video
related to adjectives taught them adjectives. Timenresearcher show them different
pictures like roses, girls and boys, books and cigzkem to write sentences on that
pictures. Researcher also gave them paragraph skadl ahem to find out adjectives
from the paragraph.

Day 7

On the next day the researcher taught them pummtuasing puzzles activity. She
divided the class in the small groups and thengstve them some puzzles in the papers
and asked them to notice used punctuation. Themaldzegave them some words to

make puzzles using all the punctuations in groups.
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Day 8

The next component taught by the researcher wae.t&he taught them present tense,
past tense and future tense. The present tenséawgist by using sentence antakshari.
The researcher gave them five words and they hawamtinue the chain in present
tense. To teach past tense she divided the clasgioups and assign different activity
like preparing story, write about their favorite vie to write a poem and write an essay
on their favorite leader and then asked them teguetheir work later the researcher has
explained the activities in the past. The researbhe also recited one poem in past tense
and explained them past tense. The researchesked them certain questions based on
future tense. Then she distributed some questiglased to future tense to write. Then
the researcher gave them an essay to write topsc fhradia in 2050” the second topic
was “If you get a magical stick”

Day 9

The researcher has administered post test in tod#yserve the learning of the students.

4.5 Objective 4: To study the effectiveness of thremedial programme

on diagnosed error in written Hindi of elementary £hool students.

To achieve this objective the researcher has adteneid achievement test on the

students then computed and converted the datgertentage. Then the researcher has
compared both diagnose test and post test pereeatabalso calculated the reduction of

the students into percentage.

4.6 Table of Achievement Test

NO Script | Varna Line onthetop | Noun Pronoun Adjective | Punctuation | Correct | Tense

writing | and the
Matra sentence

1 v v

2 v v

3 v v v

4 v v v

5 v v v

6 v v v

7 v v v

8 v v v

9 v v v v
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10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
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55 v v v v v
56 v v v v v v

57 v v

58 v

59 v v v v v v

60 v 4 v

61 v v v

> 25 24 25 25 10 12 9 19 18

% 49.98% | 39.94% 40.98% 40.98% 16.34% 19.729 14.75% | 31.15% 29.51%

The Achievement test reflects that there was cenalile improvement in the students.
They committed fewer errors in the above mentiomee compotes in the achievement
test scores. The errors committed by the studeate we. script writing 49.98%, Varan
and Matra 39.94 %, Line on the top 40.98%, Nou®&%, Pronoun 16.34%, Adjective

19.72%, Punctuation 14.75%, Correct the sentend®3d and tense 29.51%.

4.7 Comparative Table of diagnose test and achievemt scores.

No Components Name Diagnose -Test Post-Test
1 Script writing 50.82 % 40.98 %

2 Varna & Mantra 50.82 % 39.94 %

3 Line on the top(sherorhekha) 67.21 % 40.98 %
4 Noun 45.90 % 40.98 %

5 Pronoun 44.26 % 16.34 %

6 Adjective 55.74 % 19.72 %

7 Punctuation 60.65 % 14.75 %

8 Correct the sentence 55.74 % 31.15 %
9 Tense 42.62 % 29.51 %

Component: 1 Script writing

found that students made mistakes in script writMgrna and matra, line on the top,

noun, pro-noun, Adjective, punctuation, correct $entence and tense. On ‘script

On Various aspects of Hindi writing diagnose tess administrated & it was

writing’ 50.82% of the class had made mistakes nitten Hindi, after the remedial
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programme there was improvement in the writing ofdilanguage of the students. An
errors commitment of students has reduced to 4%.9%hich shows reduction of 9.84 %.
Component: 2 Varna Matra

On Various aspects of Hindi writing diagndsst was administrated & it was found
that students made mistakes in script writing, aamd matra, line on the top, noun,
pro-noun, Adjective, punctuation, correct the seoéeand tense. On ‘Varna Matra’
50.82% of the class had made mistakes in writterdiHiafter the remedial programme
there was improvement in the writing of Hindi laage of the students. An errors
commitment of students has reduced to 39.34 % wdholws reduction of 11.48 %.
Component:3 Line on the top

On Various aspects of Hindi writing diagadsst was administrated & it was found
that students made mistakes in script writing, aamd matra, line on the top, noun,
pro-noun, Adjective, punctuation, correct the secgeand tense. On ‘Line on the top’
67.21% of the class had made mistakes in writtexdiiiafter the remedial programme
there was improvement in the writing of Hindi laage of the students. An errors
commitment of students has reduced to 40.98 % wdtiolws reduction of 26.23 %.
Component:4 Noun

On Various aspects of Hindi writing diagnose tess administrated & it was
found that students made mistakes in script writMgrna and matra, line on the top,
noun, pro-noun, Adjective, punctuation, correct #entence and tense. On ‘Noun’
45.90% of the class had made mistakes in writtendiHiafter the remedial programme
there was improvement in the writing of Hindi laage of the students. An errors
commitment of students has reduced to 40.98 % wdholws reduction of 4.92 %.
Component:5 Pro-Noun
On Various aspects of Hindi writing diagnose tess administrated & it was

found that students made mistakes in script wrjtMgrna and matra, line on the top,
noun, pro-noun, Adjective, punctuation, correct seatence and tense. On ‘Pro-Noun’
44.26% of the class had made mistakes in writtendiHiafter the remedial programme
there was improvement in the writing of Hindi laage of the students. An errors
commitment of students has reduced to 16.39 % wstiolws reduction of 27.87 %.
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Component:6 Adjective

On Various aspects of Hindi writing diagnose tess administrated & it was
found that students made mistakes in script wrjtMgrna and matra, line on the top,
noun, pro-noun, Adjective, punctuation, correct sieatence and tense. On ‘Adjective’
55.74% of the class had made mistakes in writterdiHiafter the remedial programme
there was improvement in the writing of Hindi laage of the students. An errors
commitment of students has reduced to 19.72 % wdholws reduction of 36.07 %.
Component: 7 Punctuation

On Various aspects of Hindi writing diagnose tess administrated & it was
found that students made mistakes in script writMgrna and matra, line on the top,
noun, pro-noun, Adjective, punctuation, correctsbatence and tense. On ‘Punctuation’
60.66% of the class had made mistakes in writtexdiiiafter the remedial programme
there was improvement in the writing of Hindi laage of the students. An errors
commitment of students has reduced to 14.75 % wstiolws reduction of 47.91 %.
Component: 8 Correct the sentence

On Various aspects of Hindi writing diagtic test was administrated and it was
found that students made mistakes in script writMgrna and matra, line on the top,
noun, pro-noun, Adjective, punctuation, correct sike@tence and tense. On ‘Correct the
sentence’ 55.74% of the class had made mistakegiiten Hindi, after the remedial
programme there was improvement in the writing ofdHlanguage of the students. An
errors commitment of students has reduced to 2&®b%hich shows reduction of
31.15%
Component: 9 Tense

On Various aspects of Hindi writing diagnose tesisvadministrated & it was
found that students made mistakes in script writMarna and Matra, line on the top,
noun, pro-noun, Adjective, punctuation, correct #entence and tense. On ‘Tense’
42.62% of the class had made mistakes in writtexdidiafter the remedial programme
there was improvement in the writing of Hindi laage of the students. An errors
commitment of students has reduced to 29.51 % wdholws reduction of 13.11 %
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4.8 Conclusion

Thus, this chapter gives the detail analysis ofjmese-test and post-test. By analyzing
this chapter it is clear that such kind of the rdrakeprogramme can be helpful for the
improvement of Hindi language writing errors ofrakntary school students. There was
considerable improvement in the scores of studeetiween diagnose test and post test.
Students have committed many errors in the diagtestebut after the remediation the

students Hindi language writing was improved.
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Chapter V

Findings, Implications and Conclusion

5.1 Introduction

After having presented the data analysis and détapretation the next thing is to give a
comprehensive collaborative picture of the scentrad emerged from the process done
in the previous chapter. The present chapter @matt has been made to provide to

reader a gist of the study through major findirsggygestions and implication.

5.2 Findings
5.2.1 Findings based on Diagnostic Test in Hindi lguage writing

50.82% of students committed errors in use of $evifing.

50.82% of students committed errors in use of Vamdh Matra.

67.21% of students committed errors in use of laneéhe Top (Sherorekh).
45.90% of students committed errors in use of Noun.

44.26% of students committed errors in use of Ruaono

55.74% of students committed errors in use of Adjes.

60.65% of students committed errors in use of Ruatizin.

55.74% of students committed errors in use of @bitie sentence.

YV V V V V VYV V VYV VY

42.62% of students committed errors in use of Tense
5.2.2 Findings based on remediation of Hindi Languge Writing Error
Committed by Students of Standard VII

» 40.98% of students committed errors in use of $aniting after remediation
programme. There was a reduction of errors 9.84%sénof Script writing of the
students.

> 39.34% of students committed errors in use of Vame Matra after remediation
programme. There was a reduction of errors 11.48&e of Varna and Matra of

the students.
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» 40.98% of students committed errors in use of ldnghe Top after remediation
programme. There was a reduction of errors 26.28%se of Line on the Top of
the students.

» 40.98% of students committed errors in use of Nafter remediation
programme. There was a reduction of errors 4.92Useof Line on the Top of
the students.

> 16.34% of students committed errors in use of Ruonafter remediation
programme. There was a reduction of errors 27.92%se of Pronoun of the
students.

» 19.72% of students committed errors in use of Adjecafter remediation
programme. There was a reduction of errors 36.02%se of Adjective of the
students.

> 14.75% of students committed errors in use of Ruaiiin after remediation
programme. There was a reduction of errors 45.94se of Punctuation of the
students.

> 31.15% of students committed errors in use of @brtee Sentence after
remediation programme. There was a reduction afrer22.59% in use of
Punctuation of the students.

» 29.51% of students committed errors in use of Teafier remediation
programme. There was a reduction of errors 13.14%se of Tense of the
students.

5.2.3 Findings on the basis of Remediation Programan

» There was a considerable difference between didignest and post test of the
students in Hindi language writing errors.

» It was found that all the sessions helped studentshderstand the components
covered by the researcher.

> Role play, story writing, essay writing, chart maki dialogue writing, drilling
technique and other activities helped studentsnietstanding the components
relegated to Hindi writing errors covered by thee@cher.

» The exposure to the programme helped in improvewiddindi writing errors.
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>

>

>

The active participation of the students reflectedt they had understood the
components covered by the researcher thoroughlgglgessions.

Looking at the average scores from all the studenégority of the students have
performed their better learning from the sessiontte programme in their
diagnose test and achievement test scores.

Active participation of all the students refledtst they enjoyed all the activities

given by the researcher.

5.3 Suggestions

The researcher has provided some suggestions basegperience gained during this

study. Suggestions are given for Hindi teachers andgestions for Education

Department.

5.3.1 Suggestions for Education Teachers

>

Teachers should keep in mind the objectives ofdagg learning while doing
curriculum planning for teaching every year, basadheir own experience and
observation of students’ performance.

Teachers should emphasis on concreteness of usdgaguage expression by
enough drilling giving relevant exercise, by adogtiactivities and providing
interesting illustrations or quizzes.

Teacher should encourage listening and readings skil the class instruction
which may influence their speech and later on cefle written form as well.
Teacher should help in developing the habit ofrrefg to Hindi dictionary or
such other sources for vocabulary development anéctness of spelling etc.
Teacher should encourage the students to writémple way about their own
experience observed events of their own undergtafitanguage.

Teacher should identify their weaknesses regardéaghing process by self
observation and also by getting feedback from thedents for the self
improvement.

Language teacher should have the knowledge of aisbp¢her than their subject

only.
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» Language teacher should be innovative.

5.3.2 Suggestions for Education Department

» Teachers who work sincerely for a long time in han@as and develop schools
and become useful to the society should be rewired.

» Some schools should be selected as project saho@thich Educational,
experiments on role of teacher can be undertakdrthanresult it should sent to
each school.

» The Education department should encourage in-serpiogramme such as
seminar of lectures. There should be an orientggrogramme for the teacher in
order to improve upon main perspective of his/beel.

5.3.3 Suggestions for Syllabus Framers and Curricum Designers

» Syllabus Framers can change the present scenatie déaching-learning with
the implementation of such innovative program. e tapestry of syllabus
designing the strings of need of the learners aitdral setting should be kept in
mind. They should study the needs of differentigisee and they also need to
keep in mind the importance of Hindi in the society

» The syllabus framers should provide a teachersiuabalong with the format of
techniques used in text better execution.

» The curriculum designer should be flexible enougtcaver various aspects of
life and language through the use of such expetiahgachniques. Beside its
implementation, the mode for the execution of lagg competence and
learners’ performance should be rewarded.

» They should design syllabus activity based so kxaregan learn it with interest
and it will last forever.

5.4 Scope for Future Studies

» Study can be done in bigger sample with represgataecondary school.
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» A study can be undertaken complying grammar of Huetb, Adverb, Spelling
errors, Snadhi, Alankar, Samas, and Chhand.

» A diagnostic study can be done in other languages Gujarati, English,
Sanskrit.

5.5 Educational Implications of the present Study

Main aim of teaching language is development ofr fekills that i.e. Listening,
Speaking, Reading and Writing. So it implied these four aspects are closely related
and each one influences other: Hence weakness ynoarthe will influence the
performance of students. So there is need for ipeaand evaluation in all four aspects
of language learning.

Teacher should encourage the students to writeimple way about their own
experience and observe events (creative writingherathan monotones topic for
compositions work. Teacher should help the studemtseduce errors by developing
proper understanding about the possibility of errand their avoidance in written
expression and oral expression.

For achieving all the above things the teachemchang Hindi language must be fully
equipped and efficient in all language aspectsrataded pedagogical requirement. The
content of text book must develop love for langugge must be pleasure with full of
illustration. The different gains related to deyetwent of language skills must the part
of curriculum text book must not content too mampes of printing. Teachers should

employ different activities to teach different caongnt related to language.

5.6 Conclusion

The study was undertaken with the aim to diagndhkgcerrors in written Hindi and to
remediate the elementary school students of Guajaedium affiliated to GSEB. As
earlier discussed importance of Hindi and beingzet of India we need learn this
language therefore the researcher has adoptedimepéal method for the present
research as the researcher had studied differenti Htnhancement researches,
Diagnosis researches in other subjects, all theareees were in experimental form.

The researcher has got insight from the reviewegarhes which she has put in
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chapter two review of related literature. The resleer has selected diagnostic test from
the annual answer script of the students, semitagrted interview for the teachers,
and achievement test as the tool for the pressefireh. The researcher has prepared a
remediation programme with lot of care and afterdging diagnose test from the
annual answer script of the students, semi-corsiuinterview for the teachers. For
this purpose the researcher has prepared semw#serform for Hindi language
teachers. By analysing the interview and studentsia answer script the researcher
had decided the component for the remedial progmaniine researcher has prepared a
remedial programme and validated it with the twifedent experts of Hindi language
and the suggestions given by the experts were derexl. The experts suggested
including components like Adjectives, Essay writipgem recitation for more language
exposure, the experts also suggested to prepageapnme based on activities to make
it more effective as children are more enthusiastiorious and task oriented. So,

activity based programme can help them in a betssr.

The researcher has selected seventy studentsai seandard from Anand High school
of Anand for the implementation of the programni@ere were four divisions of
standard seven in the school but teachers suggsestezhth D class as they were
weakest in all the four class. The researcher eghdsed seventy students but some of
nine students remain absent during the experimentaind during achievement test.

Hence the researcher has selected sixty one stufderihe present study.

The researcher faced many challenges while implangerthe programme as the
students were not so mature and were very exaitetbtactivities. So sometimes the
classes were very noisy and it was disrobing ferdther classes but after few classes
students were used to for the activity based clHss.results of the presents reflect that
there is a positive effect on the students of @gtibased class. There can be more

detailed study in the same areas.
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